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ABSTSACT 

Because of the dearth of available information on 
husanities education in the tvo-year college, the Center for the 
Study of Coeeunity Colleges began a eultiphased project in June 1974. 
The project began with an intensive literature review and the 
selection of certain critical areas for analysis. Curing the second 
phase of the project, three aonographs detailing the results of the 
literature review were published, a nationwide survey of the faculty 
teaching huaanities in two-year colleges was conducted, the data froa 
the faculty survey were tabulated and analyzed, and certain 
disseaination activities were undertaken. The first part of this 
six-part docuaent presents a brief overview of the first two phases 
and an Introduction to Phase 3. The reaaining five parts present 
reports of the various activities and findings of Phase 2, including: 

(1) a review of the processes used to select the faculty saaple, 
which consisted of 2,384 faculty aeabers at 156 colleges, and of 
obtaining responses, which resulted in an S4 percent response rate; 

(2) a copy of the f*';ulty survey instruaent, and a description of how 
it was developed autf how responses were assessed; (3) the tabulated 
responses of the huaanities faculty; (4) interpretations of the 
responses to the survey and further findings; and (5) a review of the 
various aethods used to disseainate the inforaation collected. 

(DC) 
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Center for the Study of Community Colleges 
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I. OVERVIEW 



Arthur Cohen Florence B, Brawer 



Under a grant from the National Endowment for the Humanities* 
the Center for the Study of Comnunlty Colleges compiled* analyzed* 
and disseminated a sizeable amount of Information about the faculty 
teaching humanities in two-year colleges nationwide. This is the 
introduction to a report of that project and an overview of the 
activities undertaken during the grant period* November U 1974 to 
January 31 » 1976, 



! This Project is funded by a grant from the National 
, Endowment for the Humanities* a Federal agency 
j established by the Congress of the United States of 
t America to promote research* education and public 
activity in the humanities* 



OVERVIEW 



Two-year colleges currently enroll more than thirty percent of all 
students In post-secondary education In America. This figure has steadily 
Increased In recent years as the growth rate of those Institutions has 

* 

progressed at a pace greater than that of senior Institutions. Never- 
theless, at the risk of perpetuating a broad generality. It seems safe to 
sa^ that except In a few small Independently controlled Institutions, the 
humanities are not widely emphasized In two-year colleges. While almost 
all colleges offer some humanities courses, there Is only limited knowledge, 
a dearth of gathered data, and practically no conceptualization of the rela- 
tionships between two-year colleges and humanities curricula. 

A major problem of the humanities In two-year colleges Is that 
boards of trustees, administrators and state-level planners see a plethora 
of roles for these Institutions. The perpetuation and diffusion of the 
humanities typically occupies a priority status far below that of career 
education, remedial studies, adult basic education and student guidance. 
These perceptions influence legislation, policy decisions, college planning 
and budgeting and, not least, the patterns of curriculum and staffing. 

If the humatiities are to play an Important role In two-year colleges, 
then the people involved must be aware of existing situations. They must 
recognize the Impact of humanities education on students enrolled In all 
types of courses, and must base their awareness upon a knowledge of existent 
data. Indeed, the prerequisite for any serious Innovation In humanities 
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education is some sort of coherent understanding of the literature, 
existing prograir.s and related critical issues. Unfortunately, the liter- 
ature that does exist concerning two-year college students, staffs and 
curricula is usually embedded within broader studies of higher education. 
The parochialism of this literature also deters it from being applicable 
to the national scene. Few documents that speak directly to the topic can 
be found and accordingly, program planning and funding patterns are ff'ag- 
mented. 

As a way of coping with these problems the Center for the Study of 
Comnunity Colleges began a multi-phased project under sponsorship of the 
National Endowment for the Humanities in 1974, The project began with an 
intensive literature review and selection of certain critical units for 
initial analysis {June- 1, 1974 to October 31 , 1974), During the second 
phase of the project {November 1, 1974 to January 31, 1976), three mono- 
graphs detailing the Phase I literature were published, a survey of the 
faculty teaching humanities in two-year colleges nationwide was conducted, 
the data from the faculty survey were tabulated and analyzed, and certain 
dissemination activities were undertaken. As a result of the work done in 
both phases we now know much about the faculty— where they come from, what 
they want and need, their orientation towards their work, their values, and 
their attitudes. This is an overview of the first two phases and an intro- 
duction to the final report for Phase II, 



Ph ase I Synopsis 

An intensive study of the literature was made by reviewing all 
pertinent docimients. Materials were identified by scanning 34 sets of 
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bibliographic Indexes for publications of the past ten years, ast^li^ the 
heads of 77 professional associations and 59 Institutional organizations 
for studies they might have made* and by utilizing the catalogues and 
Inter-library loan service of the UCLA University Library, Approximately 
800 documents were located and abstracted. More than 200 of -these were 
reviewed carefully; their Information Is summarized here and Incorporated 
In the conclusions reached. 

The literature review revealed much information on some aspects of 
humanities education In two-year colleges* very little on others. Me 
found reasonably useful and/or consistent Information on certain character- 
istics and demographic variables of the two-year college faculty group as 
a whole (not broken down by teaching field). 

Based on ten studies done between 1963 and 1973* the percentages of 
community college faculty at each degree level was approximately as 
follows: 3% to 6% Ph.D.* 65^ to SOX Wasters* U% to 27% Bachelors. These 
percentages also appeared to be consistent for humanities faculty In the 
sub-fields of English and music. 

Data related to the training and prior experience of two-year college 
faculty showed that the majority of those Involved In teaching the "college 
parallel" courses had received their training in the traditional Waster's 
programs of the senior Institutions and their prior experience In the 
public secondary schools. In-service professional development programs 
and KAT/MACT programs* which provided another source of training* were 
not widespread* but their numbers were Increasing. Host coninunlty college 
Instructors of vocational/occupational/career courses had gained their 



training and prior experience In the worlds of business and Industry* 

Collected reports revealed that the two-year college Instructor 
tended not to write or to conduct research . 

In terras of class-hours taught , most documents concurred that the 
comnunlty college Instructor believed he was overworked. The average 
number of class hours taught by each Instructor In the two-year college 
was 15 to 17 hours per week» compared to an average of 9 to 12 hours per 
week at four^year Institutions, 

We also discovered that certain humanities disciplines received 
much more attention In the comnunlty college than others , English was 
heavily represented and courses such as mus1c» foreign languages* art» 
and history were widespread. But few community colleges offered more than 
one course In anthropology* archaeology* political science* and religion* 
and most offered no courses In ethics* aesthetics* jurisprudence* or 
linguistics. 

We found more Information on some areas and sub-fields than on 
others . Specifically* we found much more Information on characteristics 
of two-year college faculty members of English and music than on the 
faculty of all other fields combined. We also found more Information on 
trends In curriculum and preparation of Instructors In English and imislc 
than on such trends In other fields. 

Certain states tended to collect and publish data on their two- 
year college faculty* students* and curriculum* and some did not. We 
located large data pools from the states of California* Illinois* Iowa* 
HawaM* and Missouri* and practically no pertinent data from the other 
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states. 

Many topics of Interest to our study of humanities In the two-year 
college were not discussed In the documents we located. We found few 
studies and a paucity^ of data on: the extent of the humanities In two- 
ye^r colleges as delivered through other than course formats (I.e.* cultural 
lectures* art exhibits); what faculty do during their work week In addition 
to meeting classes for a certain number of hours; the Involvement of part- 
time Instructors, and comparisons between them and the full-time faculty 
In terms of preparation*, experience, and teaching styles; a(bn1n1strator and 
trustee conmltment to humanities education relative to other curriculum 
areas; faculty* students, or curriculum tabulated separately statewide by 
discipline; humanities education for occupational and adult students, and 
humanities In programs for non-students; course content and criteria for 
student success; curriculum costs and effects* student preferences In 
humanities education and their Incentives for enrolling In (lumanltles 
courses . 

Finally* we found several Inconsistencies and conflicting reports 
on several topics. Documents relating to faculty satisfaction* aspirations, 
and values were particularly discordant. For. Instance* ntany studies showed 
that two-year college faculty members would prefer to teach In the four-year 
college for reasons of Increased status, better salary, and a lighter teaching 
load. Other studies showed that only about 50% were Interested In four-year 
college teaching and that, therefore* the majority were satisfied with their 
current positions. 

Reports concerning useful types of In-service professional development 
were also often at variance. Because In-service training was a relatively 
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new Idea, many comnunlty colleges were at the experimental stages of 
developing such programs and there had been no effort to coordinate 
faculty professional development programs among colleges. 

Another source of conflicting reports was the efficacy of Innovative 
courses and various Instructional media . Such Innovations as televised 
courses and humanities programs based entirely on films, slides* and tapes 
so that those who need remedial reading can easily participate had been 
offered at different community colleges and had met with almost equal amounts 
of success and failure. 

The question of whether or not separate humanities courses should be 
designed for students In occupational and other " no n- transfer" categories 
also revealed conflicting opinions. Studies showed that most faculty and 
administrators believe that terminal :>tudents should not be graduated from 
a community college without some appreciation of the cultural aspects of 
mankind; however* the terminal student remained barred from such courses 
either literally or because he cannot fit them Into his schedule. 

The final aspect of our literature search which produced conflicting 
Information was the attitudes of admlnstrators and faculty members toward 
Integrated versus specialized general education . The Integrated humanities 
approach was seen as one answer to the problem of exposing the community 
college student to the most possible culture In the least possible time. 
For this reason, faculty members and administrators often reconnended It 
and experimented with it. In practice* It usually was directed primarily 
at the transfer student and was almost always difficult to organize unless 
a college were lucky enough to find an instructor well-versed In three or 
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four humanities disciplines. These courses were attacked by faculty and 
administrators alike as being superficial and often worse than no exposure 
to the humanities at all; they were also lauded for what they were attempting 
to do dnd» occasionally, for what they accomplished In encouraging the students^ 
to use their free time to attend concerts and exhibits. 

The dearth of Information In many areas and the conflicting and Incon* 
sistent reports In others seemed to stem from several general problems; In- 
complete data bases; the evolving role of two*year colleges; the paucity of 
analysts addressing two*year college education; and Inadequate definition 
of the phenomena under surveillance* These problefns are not peculiar to the 
study of community and junior colleges but they did loom large In the con* 
text of a major literature review* 

We began the project with the assumption that the humanities will be 
enhanced to the extent the two*year colleges do more to foster them among 
their clients* The Phase I literature review also sustained several other 
assumptions* For one thing* concepts and models bridging the gap between 
the humanities and occupational education were almost totally lacking* If 
It Is Important for every person to understand something of the humanities 
and the way they relate to one's values and lifestyle. It Is essential 
that some exposure to humanities be afforded all students "those enrolled 
In career education and specialized programs as well as students In so* 
called transfer programs* Accordingly* the definition of humanities 
education as "courses In the various humanistic disciplines" must be en* 
larged and the curriculum modified to accommodate humanistic thought more 
pervasively. 
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We also assumed that In order to understand and, where appropriate, 
modify curriculum in the humanities, the perceptions of the people who 
make decisions about Instruction must be understood. This Includes trustees, 
administrators, and faculty members both In the hunanltles and In other 
fields. Because the faculty are most directly Involved with Implementing 
Instruction, they are a prime target for study and we selected them as the 
unit of analysis In the second phase of the project. 

Taken all together, then. In Phase I we selected and refined the critical 
units for analysis, decided that the faculty Is most usefully studied first, and 
designed a procedure for studying them. We also began work on three monographs 
detailing the literature reviews which were published at the start of Phase II. 

Phase II Synopsis 

Each of the three published monographs dealt with a different 
segment of the literature. The first was concerned with the students 
studying humanities In two-year colleges.^ The second reviewed curriculum 
and instruction in the humanities.^ And the third summarized the litera- 
ture discussing the faculty.^ The monographs were published In association 
with the ERIC Clearinghouse for Junior Colleges and distributed widely 
through the facilities of that agency. One copy of each went to the 
president of every two-year college In the country. Others were sent 
to people on various specialized mailing lists and were distributed at 
numerous professional meetings. After receiving the monographs, the heads 
of several professional associations became sufficiently Interested In the 
study of humanities In two-year colleges that they requested further 
information from the Phase II findings. In addition, the monographs have 
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served as a useful baseline from which meetings and discussions about 
the humanities In two-year colleges can be conducted. 

The major activity of Phase II was the collection and Interpretation 
of a set of data on the faculty* The Initial task In collecting this 
Information from the faculty was to devise a suitable Interview form, 
A faculty survey form was designed by Center staff members* pre-tested 
on numerous subjects* revised, and put into use. Several types of questions* 
including both quick-score and free response Items, were en^loyed. The Items 
In the survey were arrayed In three categories— demographic, experiences In 
profession* and values— and eight constructs— preference for farther prepar- 
ation* curriculum and Instruction* concern with humanities* concern for 
students* university as reference group* satisfaction* research orientation, 
and Functional Potential, The finished version of the survey form totalled 
eleven pages. 

In order to assure representativeness In the sample of faculty 
members who would be asked to respond to the survey* a two-stage sampling 
process was employed. The first stage Involved the selection of a propor- 
tionate number of public and private colleges that were appropriately 
distributed among the various geographic regions. Secondary variables 
for college selection Included college size, emphasis* age, «nd type of 
organization. The president of each college agreeing to participate In 
the project appointed an on-campus facilitator to assist In the collection 
of the survey data. Selection of faculty to participate In the survey 
was made from those who were teaching classes In the htmnltles In 
Spring* 1975 as well as a number of non-humanities faculty members and 
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chalrpersons. For purposes of this project the humanities faculty members 
were considered to be those teaching one or more courses in aesthetics* art 
history and appreciation* c(»nparative religion* cultural anthropology* 
ctiltural geography* foreign language* government* history* jurisprudence* 
linguistics* literary criticism* literature* music history and appreciation* 
philosophy* and theatre history Lui appreciation. The efficacy of the pro- 
cedures employed was demonstrated by the 84t response rate to the survey* 
Add to this figure 4 or 5% that were undeliverable and a net response is 
evidenced that is high enough to warrant interpreting data without weighting 
within categories. 

The survey responses were coded at the Center and cleaned* key- 
punched* and printed by Field Research Corporation of San Francisco* The 
data are arrayed so that cross-tabulations can be made on the basis of 
disciplinary affiliation within the humanities* humanities versus non^ 
humanities teaching fields* faculties in public and in private colleges* 
instructors with and without doctoral degrees* faculties in colleges arrayed 
In terms of geographic region* age* size* emphasis* and type of organization* 
and numerous other variables. The analyses began in Fall* 1975 and have con- 
tinued through the close of the second phase of this project. 

Dissemination of the findings began In Fall* 1975* In October* 
Arthur Cohen reported on the study to 150 two-year college instructors and 
administrators In a meeting arranged by the National Humanities Faculty in 
Atlanta, In November* Mr, Cohen and Florence Brawer reported to 30 two- 
year college administrators and institutional researchers at a meeting of 
the California Educational Research Association in San Diego. In December* 
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Mr. Cohen reported on tm different aspects of the findings to groups in 
the East. He discussed the issues related to faculty preparation* especially 
those having to do with the award of doctoral degrees* to 125 people at a New 
York State Doctor of Arts conference at New York University, tod he reported 
on the Implications of the findings for teaching the classics In coinmunlty 
colleges to 40 people at the American Philological Association meeting In 
Washington D.C. Dissemination was further enhanced through a conference 
held In Los Angeles In January* 1976 where* In addition to reports on the 
study findings delivered by Mr. Cohen and Hs. Brawer* the 150 two-year college 
Instructors and administrators heard reports about developments In the human- 
ities at several colleges In California and elsewhere. Copies of the liter- 
ature reviews were also distributed at the meeting. 

Several papers have been written reporting the Phase II findings. A 
chapter entitled* "The Humanities Faculty: A Review." authored by Cohen and 
Brawer appeared In Merging the Humanities * a book In the New Directions for 
Coirmunlty Colleges series* In Winter* 1975. An article entitled "Maximizing 
Responses to a Nationwide Faculty Survey" by Mr. Cohen has been accepted for 
publication In Research In Higher Education . Mr. Cohen and Ms. Brawer have 
also prepared an article on foreign language instructors for use In the ADFl 
Bulletin . Ms. Brawer prepared an article on the findings regarding political 
science Instructors which will be printed and distributed by the American 
Political Science Association. 

Further dissemination of the findings will take place during 1976. 
Already planned are speeches to the California Humanities Association meeting 
in March and to the Special Interest Group In Community College Research* of 

13 

o 

ERIC 



1-12- 



the American Educational Research A$$oc1at1oT\ In April. Articles will be 
sent to other disciplinary and professional associations* newsletters and 
journals. 

Phase III 

The third phase of the project will Include the convening of several 
groups of people Influential In the field of two-year college education In 
order to allow them to review the faculty survey findings and to generate 
recornmendatlons for policy to enhance humanities education In two-year 
colleges. These Invitational seminars will be comprised of two-year college 
faculty and administrators* members of state level agencies and governing 
boards, representatives of the National Endowment for the Humanities* 
officials of philanthropic foundations* and professional association heads. 
A UCLA Graduate School of Education seminar will be held In the Spring for 
the purpose of running further cross-tabulations on the data. The recomnend- 
atlons and findings that emanate from the continuing analyses will be dissem- 
inated through numerous other vehicles. A further activity of Phase III will 
be the design of a study of curriculum and Instruction In the htmianltles that 
will be conducted In 1977. 

The Phase II report Is divided Into six sections: Overvlewi The Samplei 
The Faculty Survey Form* Responses to the Survey* Interpretations and Further 
Findings* and Dissemination. 

Our thanks to Dr. Stanley Turesky* National Endowment for the Humanities 

Planning Officer* and to the other Endowment and Center staff members who 

assisted In the planning and execution of this project. 

Arthur M. Cohen 
Principal Investigator 

Florence B. Brawer 
Research Associate 
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AN ANALYSIS OF HUKANITIES EDUCATION IN T«0-YEAR COLLEGES: 
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Center for the Study of Community Colleges 
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II: THE SAMPLE 



Arthur N. Cohen Florence B. Brawer 



The faculty survey procedures are described In this section, 
A random sample of faculty In a random sam|>le of colleges was 
drawn. Using an on-campus facilitator an 84 percent resp<»is« was 
obtained. The section also lists the pertinent data about the 
156 colleges In the sample* Including the percent of faculty re- 
spondents In each. 



This Project is funded by a grant from the National 
EndoMnent for the Humanities* a Federal a9«ncy 
established by the Congress of the United States of 
America to promote research* education and public 
activity In the htnnanltles. 
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THE SAMPLE 



Study of conmunl^ college faculty has been limited by the variation In 
types of Institutions, the difficulty of obtaining an accurate faculty sample 
and the poor response rate In large-scale surveys. Institutional variation 
demands that accurate Information can be obtained only If surveys are 
addressed to a broad sample of colleges. The population of 1200 Institutions 
Includes private, liberal arts-related colleges of fewer than 100 students, 
new, public occupational and technical Institutes, multlcampus comprehensive 
colleges of more than 30,000 students, and several other types In the various 
geographic regions. Before drawing inferences about faculty In colleges 
nationwide, the researcher must take care to assess Instructors In all types 
of Institutions In proportion to their numbers In the population as a whole. 

A representative sample of colleges can be drawn, but what of the 
faculty within them? Sending survey forms to a college In wholesale lots 
for distribution "to the faculty" is risky; the researcher never knows how 
or If they were distributed. And asking someone on the campus to "sample" 
a number of Instructors Is Irresponsible, especially If the researcher needs 
a particular subgroup; the contact person may pick the first ten coming 
through the door. The researcher must undoubtedly address his questionnaires 
to specific Instructors, but accurate faculty lists are not readily available 
because the colleges do not maintain faculty data uniformly. Even though the 
catalog typically provides names of full-time teaching faculty. It is usually 
out-of-date. More Importantly, the part-time and adjunct faculty are usually 
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not listed at all. Frequently employed at the last minute* their names may 
not be available until the term Is under way. 

A third problem—the difficulty In obtaining responses to surveys of 
large populations—has been well -documented. A common—and very undeslrable-- 
practlce Is to mall out a huge number of questionnaires and accept a small 
proportion of returns- Numerous surveys reporting response rates as "'•O'H as 
20 to 30 percent are found In the literature. One can only speculate on the 
systematic biases among respondents In these samples. 

We developed and tested a procedure for mitigating these problons for 
use In our study of the faculty teaching humanities In American two-year 
colleges. The objectives of our Investigation required a study group repre- 
sentative of both full- and part-time faculty members In the humanities and 
a comparison group of nonhumanltles faculty. A further requirement was that 
the group be large enough to permit cross-classification of Information by 
several variables simultaneously. A mailed questionnaire was the only 
method feasible within budget* but we felt It essential that randomization 
be assured by following sound sampling principles and that reliability be 
maximized by obtaining a high rate of completed questionnaires. 

We decided on a two-stage sample— a broad sample of colleges selected 
at random within certain strata and a random sample of the faculty within 
those colleges. The main stratification variables for the colleges would 
be type of control (public or private) and geographic locale because we felt 
these were the main Institutional differences affecting the faculty. Secondary 
variables Included college emphasis (comprehensive* technological* liberal 
arts)* organization (multl- or single-campus district), size* and age. 
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In order to Insure consistent definition of the population we 
decided to draw our own list of faculty members teaching humanities In 
these colleges. The National Endowment for the Humanities excludes the 
performing artsfrom its purview. Thus» we needed names of people teaching 
courses in Music Literature/Appreciation/History, but not those who 
taught performing music exclusively. Similarly we needed teachers in 
Art History and Appreciation, but not in Drawing* Sculpture* or Design. 
Hieatre History and Appreciation were in; Stagecraft and Drama were out. 
Literature was in; Reading and Composition were out. Me also needed an 
on>campus facilitator to send necessary materials to us and to distribute 
and retrieve the questionnaires so that we would not be faced with the 
typical low response rate obtained in individually mailed surveys. 

Several pilot tests were conducted to determine the feasibility of 
the methodology, the types of letters that should be addressed, the 
pattern of interaction wUh the facilitators, and the responses we could 
anticipate. In one pilot test we sent the questionnaire to 29 faculty 
members selected at random from rosters In eight college catalogs. This 
procedure* including one follow-up letter, yielded a predictably low 
return rate of 31 percent. 

Five additional pilot procedures were tried, each addressed to 
eight different colleges. Three of the pilots used different types of 
letters addressed to the president of the college, one was addressed to 
the dean of Instruction* and in one we made a personal contact through 
phone or letter naming a mutual acquaintance. That is* in this latter 
procedure* we identified a person whom we knew and who also knew the 
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president and who could be named as endorsing the project. 

The pilot tests revealed that the president Is the best Initial 
contact point. The highest agreement to participate was (Stained from 
the deans of Instruction, but when we followed through with the distribu- 
tion of the questionnaires through the deans, the lowest rates of returns 
was revealed. In the pilot tests, when we went through the presidents, 
only approximately half of them agreed to have their colleges participate, 
but when they did, from 88 to 94 percent of the faculty returned the 
questionnaires. The lowest rate of return In this procedure was the one 
In which the personal contact was solicited through recommendations' 
Nevertheless the pilots did reveal that we could anticipate a high 
Individual response rate through the use of an on-campus facilitator and 
that one-half or more of the colleges Invited would participate. 

The next step was to determine the size of the sample. The Endowment 
wanted 1,500 returns. Previous research had indicated that approximately 
20 percent of the full-time instructors In two-year colleges teach In 
the humanities. Ue had no Information on the part-timers, but we suspected 
a considerably lower number. Anticipating an 30 to 85 percent response, 
therefore, we needed to send out between 1,765 and 1,875 surveys. We 
also wanted a large enough sample of colleges— about 150— to maximize 
the spread by type of college within feasible limits. 

The first stage In obtaining the sample of colleges consisted of 
drawing names from the 1975 Community ! Junior , and Technical College 
D1 rectory . Anticipating that about 60 percent of the presidents would 
acquiesce to our request to survey their faculty, we decided to Invite 
240 colleges Initially. The 1,184 colleges In the Directory are arrayed 
alphabetically by the 50 states. Randomization by type of control and 
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geo^raphlc locale was Insured by starting at a random point and taking 
every fifth private and every fifth public college. 

The second stage was to develop the sample of humanities Instructors. 
The colleges listed In the Directory show a total of 162,000 faculty. 
Assuming our sample of 150 colleges— about 12^ percent of the total—to 
be proportionate by $l2e» we anticipated they would have 20»250 faculty 
ilZH percent of the total). If 20 percent of the faculty were in the 
humanities* our colleges would yield a pool of 4»0S0 names. However* 
because we expected that fewer of the part-timers taught humanities we 
anticipated that the colleges In the sample would have between 3»500 and 
3»750 humanities faculty members. Accordingly* we decided that a large 
enough pool could be generated by sampling one*half of the humanities 
Instructors in each college. 

We sent letters Inviting participation, asking for the names of a 
contact person to act as facilitator* and asking that the facilitator 
send a college catalog* a spring 1975 schedule of classes* and a faculty 
roster if one more up*to^date than the catalog listing were available. 
We needed the catalog because the course descriptions would tell us 
which courses properly fell within oUr purview." This proved useful in 
such areas as Anthropology where we wanted courses ^phasizing Cultures 
of Han* but not those focused on P(\ys1cal Anthropology. Similarly* a 
course entitled "Principles of Geograpt\y" would be Included if it were 
described as a Cultural Geograpt\y course* but not if it emphasized 
scientific aspects. We needed the course schedule so that we could draw 
the names only of the people who were listed as teaching those courses 
in spring 1975. And we needed the faculty roster in order to check for 
first names and cross-check information such as departmental affiliation 
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and chairperson status, 

A roster of humanities faculty for each college was generated by 
listing all full-time and part-time instructors separately and picking a 
random one^half of each. In addition* we selected one^third as many 
department and division chairmen outside the humanities. Thus* i€ a 
college had a total of 20 full*time and four part-time humanities instruc- 
tors* we would sample ten of the full-timers* two of the part-timers* 
and four nonhumanities chairmen* yielding a total of 16 subjects for 
that college. This procedure demanded our reviewing every class schedule 
carefully* but we felt it essential to produce accurate rosters of 
people teaching one or more humanities courses in spring 1975, 

We had developed a questionnaire including a large number of it^s 
arra^yed in ten categories: demographic information; pre-service prepara- 
tion; preferences for curriculum and instruction; professional experiences; 
research orientation; concern for students; reference group identification; 
concern for the humanities; values; work satisfaction; and Functional 
Potential* a hypothetical construct built cn psychodynami c principles of 
human functioning. We had pretested it in several colleges in California 
and had asked numerous professional association heads and Individual 
instructors in other parts of the country for suggestions. The final 
version totaled 11 printed pages. 

After pulling the faculty sample for each college* we prepared 
packets for distribution by the facilitator. Each packet included a 
questionnaire* an envelope stamped "Confidential*" and a larger envelope 
addressed to the facilitator with the faculty member's name on the 
outside. The facilitator gave a packet to each named instructor. The 
respondent was instructed to seal his questionnaire inside the confidential 
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envelope* place It In the envelope addressed to the facilitator, and return 
It to him. The facilitator was Instructed to check the respondent's name 
against the roster we had provided, remove the outer envelope* and return 
only the sealed Inner-confidential envelope to us. In this way he could 
determine who had not responded, yet the Instructor's anonymity of response 
was protected because the facilitator could not see the completed questionnaires 
themselves. After the facilitator had retrieved the questionnaires* he returned 
them to us. If any were still outstanding* we asked him to try to retrieve than. 
Contact with the facilitators was by both phone and letter. In no Instance did 
we contact the respondents themselves. 

One hundred fifty-six colleges* nearly exactly representative In terms of 
control* locale, size* age* emphasis* and organization* participated In the 
study. The anticipated 20 percent of full-time faculty members teaching human- 
ities proved to be accurate. Of the part-time faculty In the colleges In our 
study* 10% percent taught In the humanities. The overall pool Included 2*384 
questionnaires sent. Of the 1998 returned* 1493 were from the humanities and 
505 from the nonhumanltles samples. Questionnaires were retrieved from 100 
percent of the faculty sampled In nearly two-thirds of the colleges. Overall* 
the response rate was 84 percent. Based on the checklists that were returned 
from the facilitators* we surmised that between four and five percent of the 
surveys were undellverable because of Inaccuracies In the schedules* last 
minute faculty substitutions* etc. Thus, we obtained a large pool of data 
with a minimal number of non-respondents. 
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COLLEGES IN FINAL SAMPLE -- BY STATE 
{Serial Number Assigned for Purpose of Coding) 
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I 



Alabama 

James Faulkner - 010 
L. Wallace - 069 

Arizona 

Arizona Western - 143 
Mesa - 156 
Pima - 145 

Arkansas 

Arkansas State - 115 
California 

American River - 056 
Barstow - 152 
Butte • 114 
Citrus - 006 

College of the [tesert - 037 

De Anza • 075 

Fresno - 127 

Kartnell - 093 

Humphrey's • 086 

Lassen - 089 

Mendocino - 090 

Mt. San Jacinto • 027 

Pierce - 104 

Saddleback • 018 

San Diego Mesa - 099 

San Mateo • 048 

Santa Rosa • 053 

Colorado 
Denver - 155 
Morgan - 016 

Connecticut 
Greater Hartford - 073 
Middlesex - 051 
Mitchell - 014 
Quinebaug Valley - 034 

Delaware 

Delaware Tech - 139 
Gold^ Beacon) - 108 

Florida 
Brevard - 003 
Indian River - 097 
Miami- Dade - 154 
Palm Beach - 068 
St. Petersburg - 032 
Valencia - 096 



ERIC 



Georgia 

Floyd - 120 

Middle Georgia - 013 

Hawaii 
Kauai - 038 

Illinois 

Central YMCA - 138 
Danville - 110 
Lincoln- Land - 057 
Oakton - 146 
Southwest • 141 
Uautwnsee - 059 

Iowa 

CTTnton - 007 
Iowa Lakes • 055 
Marshal Itown - 149 
Mt. St. Clare - 078 . 
Southeastern • 049 

Kansas 

Barton - 060 
Central - 045 
Cbffeyville - 153 
Hess ton - 130 

Kentucky 
Southeast - 020 

Maine 

University of Maine/Augusta - 122 

Maryland 
Cecil - 091 
Hagerstown > 148 
Harford - 150 
Howard • 065 

Massachusetts 
Bay Path - 002 
Bunker Hill - 147 
Garland • 132 
Greenfield - 137 
Leicester - 118 
Mt. Wachusett • 066 
Roxbury • 033 
Wentworth • 100 
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Michigan 
Delta - 125 
Honroe County - 015 
Oakland/Auburn • 102 
Suoffli - 035 

Minnesota 

Austin - 001 

North Hennepin - 067 

University of Minn/Maseca 



Mississippi 
Je/r Datls - Oil 
Mary Holmes - 085 
Itawamba • 008 
Southwest Mississippi 
Mood • 026 



047 



029 



Missouri 

St. Pauls - 021 

Trenton - 106 

Nebraska 

Metro Tech - 012 
Platte - 131 



Nevada 
Clark Co. 



094 



New Hampshire 

New Hampshlre/Claremont - 030 
White Plains - 112 

New Jersey 
Atlantic - 107 
Middlesex - 140 

New Mexico 

University of New Mexico/Gallup - 044 
NewYork 

Fashion Tech - 105 
Harriman - 064 
Hudson Valley - 031 
Mohawk Valley • 103 
North Country - 062 
Staten Island - 117 



North Carolina 

Chowan • 005 

Coastal Carolina - 081 

Edgecombe Tech - 074 

Halifax County Tech > 025 

Lenoir • 082 

Ht. Olive - 036 

Make Tech • 040 

Mingate • 128 

Ohio 

Belmont Tech - 079 
Cuythoga Eastern • 142 
Lorain • 058 

Ohio University/Portsmouth - 019 
Ohio University/Belmont • 088 
Sinclair - 151 

University of Toledo Tech - 129 
Oklahoma 

Connors State - 116 
Northern Oklahoma - 042 
South Oklahoma City - 126 
St. Gregorys - 022 

Oregon 

CHemeTeta - 113 
Ht. Hood - 095 
Treasure Valley - 043 

Pennsylvania 
Allegheny Co. - 080 
Del. County - 046 
Harcum - 039 
Keystone - 136 
Northampton • 098 
Northeast Christian - 076 



§outh Carolina 
Greenville Tec 



Lancaster* 



Tech - 084 
U of S.C. - 071 



South Dakota 
presentation 



072 



Tennessee 

Jackson State - 009 
Martin - 087 
Morris town - 134 
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Texas 

Angelina - 041 
Cooke Co. • 070 
Lamar - 052 
Western Texas - 028 

Utah 

DtaTTTech - m 
Vennont 

Champlaln - 135 
Vermont College • 023 

Virginia 

Central Virginia - 004 
Northern Virginia - 017 
J. 5. Reynolds • 063 
Southern Sem.- 109 
Tidewater - 054 
Hythevllle - 124 

Washington 

Columbia Basin - 092 
Green River - 144 
Peninsula - 121 
South Seattle - 077 
Spokane - 133 

West Virginia 

West Virginia Northern - 119 
Wisconsin 

District One Tech - 061 
Fox Valley - 083 
Lakeshore • 101 
Milwaukee Area Tech - 123 
University Center System/Sheboygan 

Wyoming 
Casper - 050 
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FULL-TIME/PART-TIME FACULTY 

Fun-time faculty: Those teaching three or more classes. Spring 1975. 
Part-time faculty: Those teaching fewer than three classes. Spring 1975.. 
Sample: 1/2 the full-time humanities, 1/2 the part-time humanities faculty, 

and 1/3 this number from the non-humanities dept. chairpersons. 

Total: those sent at presumed delivered. 



COLLEGE 


FULL-TIME FACULTY 


PART-TIKE FACULTY 


SAMPLE 






+* • 


ft 

i 

JC 


percent 


total 


• 


percent 


total 


returned 


percent 


Austin CC (Minn) 


45 


15 


33 3* 


Id 


0 


u* 


1 1 


1 1 




Bay Path CC (Mass) 


22 


9 


40. 


10 


2 


20. 


7. 


7 


100 


• 

Brevard (Fla) 


196 


34 


17.4 


50 


12 


24. 


25 


25 


100 


Central Virginia (Va) 


6/ 


1 1 


16.4 


28 


1 


3. 


8 


8 


100 


cnowan (ncj 


67 


21 


31. 


0 


0 


0. 


15 


15 


100 


Citrus (Ca) 


126 


19 


15. 


231 


23 


10. 


27 


-23 


85. 


Clinton (Iowa) 


17 


4 


23.5 


8 


2 


25. 


4 


3 


75. 


Itawamba (Miss) 


43 


14 


32.5 


0 


0 


0 


9 


9 


100. 


Jackson State (Tenn) 


57 


15 


26.3 


0 


• 

0 


0 


11 


11 


• 100. 


James Faulkner (Ala) 


35 


9 


25.7 


54 


14 


25:9 


16 


16 


10b. 


Jefferson Davis (Miss) 


63 { 


14 


22.2 


16 


2 


12.5 


10 


10 


100. 


Metropolitan Tech (Neb) 


45 


3 


6.6 


22 


1 


4.5 


4 


4 


100. 


Middle Georgia (6a) 


98 


25 


25.5 


0 


0 


0. 


17 


17 


100. 


Mitchell (Conn) 


26 


ii 


23. 


13 


2 


15.4 


6 


6 


100. 


Monroe County (Mich) 


41 


12 


29.. 


2 


1 


50. 


9 


9 


100. 
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COLLEGE FULL-TIME FACULTY PART-TIME FACULTY SAMPLE - 





total 


• 


a. 


total 




a. 




V 

a. 


a. 






perc< 


•.hutnn, 


perc< 


total 


re tut 


perc< 


Morgan (Colo) 


18 


2 


11. OS! 


47 


4 


8.5% 


5 


4 


80. 


No. Virginia (Va.) 


116 


32 


27.5 


5 


0 ' 


0 


21 


21 


100. 


Saddleback (Ca) 


84 


21 


25. 


247 


50 


20.2 


47 


47 


100. 


Ohio U: Portsmouth (Oh) 


18 


6 


33.3 


1 


0 


0 


4 


4 


100. 


Southeast (Ken) 


23 


7 


30.4 


22 


2 


9. 


7 


6 


85.7 


St. Paul's (Mo) 


23 


7 


30.4 


0 


0 


0 


6 


6 


100. 


St. Gregory's (Okla) 


30 


12 


40. 


3 


0 


0 


8 


8 


100* 


Vermont Col (Ver) 


37 


11 


99.7 


0 


0 


0 


8 


8 


100. 


UCS:Sheboygan (W1) 


24 


6 


25. 


8 


A 


50. 


7 


7 


100. 


Halifax Cty Tech (NC) 


20 


5 


25. 


4 


0 


0 


4 


4 


100. 


Wood 


17 


7 


41.1 


3 


1 


33.3 


5 


5 


100. 


Mt. San Jacinto (Ca) 


32 


8 


25. 


23 


2 


8.6 


7 


7 


100. 


Western Texas (TxJ 


46 


14 


30.4 


8 


2 


25. 


11 


10 


90. 


Southwest Mississippi(Mi) 30 


6 


20 


2 


1 


50. 


6 


6 


100* 


NH Voc/Tech: Claren)ont(NH)22 


3 


13.6 


0 


,0 


0 


3 


3 


100. 


Hudson Valley (NY) 


271 


27 


10* 


81 


0 


0 


19 


19 


100. 


St. Petersburg (Fla) 


300 


51 


17. 


70 


9 


12.8 


39 


39 


100. 


Roxbury (Mass) 


30 


15 


50. 


6 


2 


33.3 


12* 


6 


50. 


Quinebaug Valley (Ct) 


9 


2 


22* 


27 


7 


25.9 


7 


6 


85.7 


Suomi Col (Mich) 


13 


6 


46.1 


15 


5 


33.3 


8 


8 


100. 


Mt. Olive (NC) 


26 


11 


42.3 


3 


0 


0 


8 


8 


100. 


Col of the Desert (Ca) 


91 


23 


25.2 


212 


23 


10.8 


32 


32 


100. 



COLLEGE FULL-TIHE FACULTY 









4* 




1 


* 


C 




3 


JC 


At 

s. 


Kauai (Ha) 


28 


8 


27.9 


Harcum (Pa) 


30 


9 


30. 


Wake Tech (NC) 


108 


5 


4.6 


'Angelina (Tx) 


68 


14 


20.5 


No. Oklahoma (Ok) 


56 


10 


17.8 


Treasure Valley (Ore) 


55 


11 


20. 


U of KM: Gallup (NM) 


5 


3 


60. 


Central (Ks) 


18 


5 


27.7 


Delaware Cty (Pa) 


75 


23 


30.6 


U of Minn: Waseca (Minn) 


47 


Z 


4.2 


Col of San Mateo (Ca) 


309 


69 


22.3 


Southeastern (Iowa) 


21 


7 


33.3 


Casper (Wyo) 


110 


14 


12.7 


Middlesex (Ct) 


45 


14 


31.1 


Lamar (Tx) 


11 


4 


36.3 


Santa Rosa (Ca) 


155 


49 


31.6 


Tidewater (Va) 


239 


47 


19.6 


Iowa Lakes (Iowa) 


99 


12 


11.9 


American River (Ca) 


290 


71 


24.4 


Lincoln Land (111) 


108 


28 


25.9 


Lorain (Ohio) 


85 


13- 


15.2 



ERIC 
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PART-TIME FACULTY SAMPLE 















total 


i 

JC 


percer 


total 


retun 




18 


o 
C 


11.1 


7 


7 


IOO4 


9 


A 
U 


0 


7 


7 


1 AA 


17 


0 


0 


4 


4 


100. 


2 


0 


0 


9 


9 


100. 


14 


1 


7.1 


8 


8 


100. 


^8 


z 


7.1 


9 


7 


77.7 


17 


4 


23.5 


5 


5 


100. 


6 


0 


0 


4 


4 


100. 


60 


9 


IS. 


21 


13 


61 .9 


6 


0 


0 


3 


3 


100. 


212 


17 


8. 


57 


44 


77* 1 


3 


0 ' 


0 


5 


4 


A A 

80. 


53 


3 


5.6 


12 


12 


100. 


33 


3 


10. 


12 


7 


58*3 


13 


3 


23. 


5 


5 


1 nn 


66 - 


41 


62.1 . 


57 


48 


84.7 


201 


5 


2. 


36 


35 


97.2 


65 


4 


6.1 


11 


11 


100. 


242 


12 


4.9 


54 


41 


75.9 


105 


2 


1.9 


20 


20 


100. 


27 


0 


0 


9 


8 


88.8 
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COLLEGE 


FULL-TIME FACULTY 


PART-TIME FACULTY 




SAMPLE 










C 

Ml 








total 








1 


uuiny 


perc< 


total 


hunn, 


o 
£ 


retur 


Mi 

& 


Mautwnsee (111) 


72 


12 


16.6 


172 


13 


7.5 


16 


15 


93.7 


Barton (Ks) 


48 


10 


20.8 


18 - 


1 


5. 


8 


7 


87.5 


District One Tech (Wise) 95 


3 


3.1 


45 


0 


0 


3 


3 


100. 


norm wjumry \ni i 




5 


13.8 


6 


1 


16.6 


6 


6 


100. 


Iv^jrliu 1 us \*^/ 


1 


17 


13.9 


329 


19 


5.7 


24 


18 


75. 


narrintan 


Q 


3 


33.3 


33 


9 


27.9 


7 


5 


71.4 


nowaru 




4 


12.1 


36 


4 


12. 


5 


5 


100. 


nt. Macnusett \rm} 


CO ■ 


14 


23.7 


42 


4 


9.5 


12 


12 


100. 


No. Hennepin (Minn) 


94 


20 


21.2 


3 


0 


0 


13 


13 


100. 


Palm Beach (Fla) 


225 


44 


19.5 


108 


11 


10.1 


36 


36 


100. 


Lurleen Wallace (Ala) 


21 


10 


47.6 


23 


4 


17.3 


9 


9 


100. 


Cooke Cty (Tx) 


54 


\ 4 


25.9 


41 


0 


0 


9 


9 


100. 


U of SC: Lancaster (SC) 


22 


13 


59. 


23 


4 


17.3 


12 


.8 


75. 


Presentation (SD) 


16 


6 


37.5 


10 


0 


0 


4 


4 


100. 


Greater Hartford (Ct) 


39 


22 


56.4 


23 


4 




17 


12 


70.5 


Edgecombe Tech (NC) 


29 


0 


0 


51 


2 


3.9 


2 


2 


100. 


OeAnza (Ca) 


242 


39 


16.1 


505 


74 


14.6 


72 


37 


51.3 


NE/Chrlstlan (Pa) 


8 


4 


50. 


18 


6 


33.3 


6 


6 


100. 


South Seattle (Wa) 


31 


3 


9.6 


32 


5 


15.6 


7 


7 


100. 


Ht. St. Clare (Iowa) 


11 


. 5 


45.4 


16 


6 


37.5 


8 


8 


100. 



30 
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COLLEGE FULL-TIME FACULTY 







total 


t 


percent 


Selmont Tech 


(Ohio) 


24 


0 


0 


CC of Allegheny Cty (Pa) 77 


27 


35. 


Coastal Carolina (NC) 


65 


7 


10.7 


Lenoir 


(NC) 


36 


11 


30.5 


Fox Valley Tech (Wise) 


12 


3 


25. 


Greenville Tech (SC) 


154 


8 


5.1 


Mary Holmes 


(Miss) 


19 


6 


31.5 


Humphrey's 


(Ca) 


0 . 


0 


0 


Martin 


(Tenn) 


28 


8 


28.5 


Ohio U: Selmont (Ohio) 


21 


8 


38. 


Lassen 


(Ca) 




9 


21.9 


Mendocino 


(Ca) 


29 


8 


27.5 


Cecil 


(Md) 


18 


7 


38.8 


Coliimbia Basin 


(Wa) 


92 


16 


17.3 


Hartnell 


(Ca) 


49 


23 


46.9 


Clark Cty 


(Nev) 


52 


8 


15.3 


Mt. Hood 


(Ore) 


157 


26 


16.6 


Valencia 


(Fla) 


133 


30 


22.5 


Indian River 


(Fla) 


57 


13 


22.8 


Northampton 


(Pa) 


98 


. 17 


17.3 


San Diego Mesa 


(Ca) 


99 


63' 


63. 



31 



PART-TIME FACULTY 





t 


4> 

c 


s 


i 




14 


4 


28.5 


112 


12 


10.7 


13 


4 


30.7 


63 


2 


3.1 


0 


0 


0 


212 


6 


2.8 


7 


1 


14.2 


27 


3 


11.1 


1 


1 


100. 


0 


0 


0 


139 


19 


13.6 


113 


15 


13.2 


1 


0 


0 


89 


8 


8.9 


95 


23 


24.2 


134 


0 


0 


265 


30 


11.4 


153 


19 


12.4 


5 


2 


40. 


77 


n 


14.2 


417 


46 


11. 



SAMPLE 







4* 




u 


C 




£ 




3 


3 


100. 


27 


12 


44.4 


8 


7 


87.5 


8 


5 


62.5 


3 


3 


100. 


10 


10 


100. 


3 


3 


100. 


4 


3 


75. 


6 


6 


100. 


5 


5 


100. 


19 


13 


68.4 


16 


9 


56.2 


5 


3 


60. 


16 


14 


87.5 


30 


28 


93.3 


5 


2 


40. ■ 


35 


34 


97.1 


34 


30 


88.2 


9 


9 


100. 


17 


16 


94. 


74 


53 


71.6 



COLLEGE FULL-TIME FACULTY 







• 


** 
e 
w 




to 














Kentworth (Ha) 


121 


9 


7.4 


Lakeshore/Sheboygan (Wis) 73 


2 


2.7 


Oa k 1 and/ Au burn ( Ml c h ) 


64 


9 


14. 


Mohawk Valley (NY) 


159 


21 


13.2 


L.A. Pierce (Ca) 


323 


77 


23.8 


Fashion Tech (NY) 


152 


18 


12.5 


Trenton . (Mo) 


19 


5 


26.4 


Atlantic (NJ) 


116 


17 


14.6 


Goldey Beacom (Del) 


15 


1 


6.6 


Southern Seminary (Va) 


20 


7 


35. 


Danville (111) 


78 


13 


16.6 


Utah Tech (Utah) 


117 


10 


8.5 


White Pines (NH) 


11 


5 


45.5 


Chemeketa (Ore) 


125 


10 


8. 


Butte (Ca) 


84 


22 


26.1 


Arkansas St/Beebe (Ark) 


27 


5 


18.5 


Connors State (pkla) 


27 


9 


33.3 


Staten Island (NY) 


392 


66 


16.0 


Leicester (Ma) 


17 


8 


47. 


Wheel1ng:W. Va. N. (Wa) 


43 


7 


16.2 


Floyd (Ga) 


39 


9 


23. 
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PART-TIHE FACULTY SAMPLE 





• 






i 

s- 
















B 




5. 




2! 


SL 


0 


0 


0 


7 


7 


100. 


18 


1 


5.5 


3 


3 


100. 


44 


0 


0 


7 


6 


85.7 


0 


0 


0 


15 


13 


86.6 


273 


26 


9.5 


67 


62 


92.5 


209 


2 


-.9 


14 


13 


92.8 


0 


0 


0 


4 


4 


100. 


84 


2 


2.3 


14 


4 


28.5. 


4 


0 


0 


1 


1 


100. 


6 


3 


50. 


8 


8 


100. 


24- 


3 


12.5 


12 


11 


91.6 


24 


0 


0 


7 


7 


100. 


5 


2 


40. 


5 


5 


100. 


34 


22 


64.7 


19 


15 


78.9 


48 


24 


50. 


31 


25 


80.6 


0 , 


0 


0 


4 


4 


100. 


11 


1 


9. 


• 8 


4 


50. 


340 


34 


10. 


65 


57 


87.6 


6 


1 


16.6 


7 


.4 


57.1 


60 


1 


1.6 


7 


7 


100. 


11 


0 


0 


7 


7 


100. 
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COLLEGE FULL-TIME FACULTY PART-TIME FACULTY SAMPLE 











4* 

C 




• 


c 


total 


F 








total 


humn 


perci 


total 




perc< 


retui 


perc< 


Peninsula 


(Wa) 


36 


8 


22.2 


8 


b 


62.5 


8 


8 


100. 


U of Maine/Augusta (Me) 


50 


15 


30. 


38 


lb 


42.1 


21 


17 


80.9 


Nllwaukae Area Tech(M1sc)509 


30 


5.8 


554 


U 


0 ■ 


22 


16 


72.7 


Wytheville 


(Va) 


42 


9 


21.4 


69 


9 


13.0 


11 


11 


100. 


Delta 


(Mich) 


156 


35 


22.4 


77 


A 

9 


11.6 


31 


23 


74.1 


So Oklahoma City (Okla) 


12 


2 


16.6 


9 


Z 


22.2 


5 


5 


100. 


Fresno City 


.(Ca) 


144 


44 


30.5 


299 


28 


9.3 


47 


40 


85.1 


Wingate 


(NC) 


56 


24 


42.6 


13 


D 


46.1 


19 


19 


100. 


U of Toledo C&T (Ohio) 


67 


6 


8.9 


14 


1 


7.1 


5 


5 


100. 


Hess ton 


(Ks) 


29 


6 


20.6 


18 


3 


16.6 


9 


9 


lOD. 


Platte 


(Neb) 


39 


8 


20.5 


10- 


1 


10. 


7 


7 


100. 


Garland 


(Ma) 


34 


8 


23.5 


2 


A 

0 


0 


7 


7 


100. 


Spokane 


(Wa) 


132 


9 


6.8 


19 


A 

0 


0 


12 


11 


91.6 


Morris town 


(Tn) 


12 


3 


25. 


7 




57.1 


5 


4 


80. 


Champlaln 


(Vt) 


30 


7 


23.3 


16 


3 


18.7 


6 


6 


100. 


Keystone 


(Pa) 


34 


10 


■29.4 


10 


2 


20. 


8 


8 


100. 


Greenfield 


(Ma) 


56 


13 


23.3 


16 


5 


31.2 


. 12 


12 


100. 


Central YMCA 


(111) 


89 


21 


23.5 


160 


22 


13.7 


27 


25 


92.5 


Delaware Tech: Kent (Del) 20 


0 


0 


78 


7 


8.9 


5 


5 


100. 


Middlesex Cty 


(NJ) 


275 


27 


9.8 


175 


23 


13.1 


34 


27 


79.4 


Southwest 


(111) 


102 


34 


33.3 


13 


,1 


7.6 


24 


19 


79.1 
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COLLEGE FULL-TIME FACULTY PART-TIME FACULTY SAMPLE 











c 






total 


humn. 


perc< 


Cuyahoga/Eastern (Oh) 


32 


7 


21.8 


Arizona Western 


(Az) 


71 


21 


29.5 


Green River 


(Wa) 


110 


19 


17.2 


Pima 


(Az) 


169 


34 


20.1 


Oak ton 


(111) 


105 


22 


20.9 


Bunker Hill 


(Ma) 


93 


19 


20.4 


Hagerstown 


(Md) 


60 


17 


28.3 


Marshall town 


(Iowa) 


40 


11 


27.5 


Harford 


(Md) 


71 


21 


29.5 


Sinclair 


(Ohio) 


132 


24 


18.1 


Sarstow 


(Ca) 


37 


10 


27. 


Coffeyville 


(Ks) 


31 


6 


19.3 


Miami -Dade 


(Fla) 


380 


90 


23.6 


CC of Denver/Auraria(Co) 47 


9 


19.1 


Mesa 


(Az) 


150 


31 


20.6 











•a 






• 


s 




£ 


s 






9 
w 






i> 














147 


26 


17.6 


18 


16 


88.8 


71 


14 


19.7 


24 


17 


70.8 


135 


7 


5.1 


16 


10 


62.5 


247 


27 


10.9 


47 


16 


34. 


52 


7 


13.4 


23 


23 


100. 


' 3 


0 


0 


13 


13 


100. 


37 


2 


5.4 


12 


12 


100. 


0 


0 


0 


8 


8 


100. 


40 


6 


15. 


18 


16 


88.8 


237 


10 


4.2 


21 


20 


95.2 


24 


2 


8.3 


7 


7 


100. 


10 


2 ■ 


20. 


5 


5 


100. 


269 


26 


9.6 


74 


45 


60.8 


78 


5 


6.4 


11 


4 


36.3 


168 


17 


10.1 


29 


14 


48.2 
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AN ANALYSIS OF KUKANinES EDUCATION IN TMO-YEAR COLLEGES: 
PHASE II "THE FACULTY 
1975-1976 



Center for the Study of Coaiminlty Colleges 
Los Angeles 



III. THE FACULTY SURVEY FORM 



Arthur N. Cohen Florence 6. Brawer 



A (piestlonnaire was developed especially for use In surveying 
the faculty. Totalling eleven pages of both forced-choice and firee- 
response <piest1ons* the survey form was pretested* printed* utilized, 
and coded Into several constructs. This section describes the prepar- 
ation of the form and each of the constructs » and displays Item 
weightings. It also displays the range of response* mean* median* and 
standard deviation for each construct. 



This Project Is funded by a grant from the National 
Endowment for the Humanities* a Federal agency 
established by the Congress of the United States of 
America to promote research* education and public 
activity In the humanities. 
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March* 1976 



QUESTIONNAIRE 



The National Endmment for the Humanities Faculty Survey was deslgited 
to elicit a variety of responses* responses that would eventually provide 
profiles of faculty teaching In two-year colleges. It was based upon a 
number of previously-developed 1nstnMents» pre-testtd on several subjects* 
and underwent several revisions before Its final version was delineated. 
This section discusses these three steps: Item design* preliminary testing* 
and final revision. 

One of the problems Inherent In test development Is the difficulty 
In attributing credit. This Is not because test developers wish to Ignore 
other psychometrlsts and tests and measurement specialists* but because so 
many Questions have been asked In varied forms for so long that no one knows 
just when they first came Into being. Thus* certain <^est1ons appearing In 
the survey are revisions of Items taken from other questionnaires* developed 
either by other Investigators or by us. Some Items came directly from the 
American Council on Education faculty surveys* and one Item—the Terminal 
Values scale—was used with the permission of Nllton Rokeach. 

Whatever their source* the Items were designed to bring forth certain 
types of responses and to gain particular kinds of Information. The cate- 
gories Into which these Items fall will be discussed later In this section. 

Pretest 

Several versions were developed for this survey* the final form being 
considerably shorter than the original. These forms were tested with various 
groups— 14 students In the UCLA Graduate School of Education* 6 colleagues* 

30 



and approximately 70 Instructors In 6 comminlty colleges In both northern 
and southern California as m^^ as In a large Florida conmunlty college. 
Many of these subjects responded to the preliminary forms by offering 
connents and reactions. Consequently, further revisions Msre made on the 
basis of feeling reactions as well as cognitive Impressions. Addltlonallyt 
third and fourth versions of the survey Mere sent to several nationally 
known figures In the humanities, as well as to the National EndOHment for 
the Humanities project director. In every case, attention i«s paid to the 
comments* and revisions were often made on the basis of them. 

Categories and Constructs 

Items In the faculty survey were arrayed In eleven major sub- 
groups. These subgroups were then divided Into two sets: categories 
and constructs. The categories* Items that could be examined Indl- 
vldually as Independent variables, were three: Demographic* Experience 
In Profession! and Values. The eight constructs Included: Preference 
for Further Preparation, Curriculum and Instruction! Research Orlenta- 
tlont Concern for Studentst University as Reference Group, Concern with 
Humanities* Satisfaction, and Functional Potential. 

CATEGORIES 

Demographic (D; 11 Itons) This category Is comprised of those Itons 
most commonly Included In questlonnalres^-lnformatlon about age, 
schooling* acad^lc field* family backgrounds. As such. It Is rather 
a broad category but Is useful for obtaining general Information and 

37 
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for developing subsets of Individuals— for example, those teaching 
particular subjects, those who are above or below a certain agei 
highest degree earned, etc. Examples of questions fitting Into 
this category are, "Mere you ever a student In a conminlty/Junlor 
college?** and "About how many books were there In the hone In which 
you were raised?" 

Experience In Profei^Jon (Ei 16 Items) Acknowledging the over- 
lap with demographic and professional Involvement areas, this category 
attempts to also ferret out attitudes regarding professional experiences. 
Along this line, one particularly Important Item asks for experiences 
and/or feelings of department chairmen toward faculty holding the 
doctorate. Other questions Include, "How many years have you worked 
In your current Institution?" and "Are you currently eR^loyed In a Job 
In addition to your position at the college?" 

Values and Attitudes (V; 25 Items) Although values and attitudes are 
expressed Indirectly In responses to Items throughout the faculty 
survey! this category attempts to elicit attitudes toward such direct 
situations as collective bargaining and affirmative action. Included 
here too Is Rokeach's (1967) list of Terminal Va1ues-*a list of 18 
values which the respondent rates according to Importance. Other 
Items ask for degree of agreement with statements! such as "Students 
should not have representation on the governing boards of colleges 
and universities* and "Career education and occupational training 
should be the major emphasis In today's conmunlty colleges." 
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Preference for Furthftr Preparation (P; Maximum Score • 27) ' This 
construct Is closely related to the previous category In that It Is 
partially dependent upon actual experiences* In twth pre-tralnlng 
and In-service situations. Questions of attitudes regarding prepar- 
ation and future plans are also Included. Aga1n» subsets of subjects 
may be developed on the basis of particular responses—for example* 
a comparison of fKulty who had and Mho had not previously been 
teKhIng assistants In a four-year college and university/ Fitting 
Into this subset are such questions as, "Mould you like to take steps 
toward profasslonal development In the next five years?** and "What 
type of training would you seek before teaching If you were to begin 
all over again?" 

Curriculum and Instruction (C; Maxlnwm Score ■ 45) This strongly 
weighted (In terns of actual Items) construct Is concerned with 
activities and attitudes regarding both curriculum and Instruction. 
Here we find Items directly relating to time spent In certain class- 
room activities and special awards received for outstanding teaching" 
for example* *'Do you use a syllabus for teaching your courses?" and 
"Do you usually distribute sets of written measurable objectives to 
your students?** 

Research Orientation (O; Maximum Score - 30) Items fitting Into this 
group assess the degree to which the respondents are Involved In or 
tend to prefer research and writing. Examples of Items Included here 
are* "Have you authored or co-authored a published book?** and **Have 
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you ever applied to an outside agency for a research grant to stu4y 
^ a problem In your field?** 

Concern for Students (Ss; Haxlnun Scor^ - 20) Attitudes tOMird stu- 
dents may ba <(u1te removed from attitudes regarding preparation or 
even actual classroom experiences. With the recent Inquiries regarding 
research/teaching Involvements In some unlversltlesi this cwistruct may 
be especially useful for a<ftii1n1strators and other people hIk> are In a 
position to hire faculty members. Included here are such Items as. 
*'HoM wuld you rate the qualities that students should gain from a 
two-year college education?** and **0(i your most recent working day. 
how many hours did you spend In student Interaction outside class?** 

University as Reference CrouP (R; Maximum Score ■ 31) The wv one 
conducts his/her personal and professional life Is In part* consciously 
or unconsciously* dependent upon the role models one has. Personal 
orientation might vary considerably If the most viable reference jiroup 
were one's colleagues rather than one*s university professors. Here 
we find such Items as "How would you rate the following as sources 
of advice on teaching?" (Department chairmen, university professors* 
etc?) and '*What has been your affiliation with professional organi- 
zations In the past three years?*' 

Concern with Humanities (H: Maximum Score ■ 51) This construct Is 
geared to specific attitudes and feelings regarding the humanities* 
with a few Items also Included to assess direct experiences with the 
humanities. Included here are such questions as "How do you experience 
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the humanities other than through your teaching?" and "How many 
courses do you think students In two-year occupational programs 
should be required to take?" 

Satisfaction (S; Maximum Score « 40) This Is a heavily weighted 
group not only because we beTleve It represents basic personality 
characteristics* but also because It portends ways In which colleges 
might become happier places In which to function. While we. recognize 
that It Is difficult to attempt to isolate the basic orientations of 
satisfaction or dlssatlsfactlm with life* we attempt to gain Inslj^t 
Into such direct Issues as relations with significant others* student 
behavior, and job security. Questions here ask for degree of agree- 
ment* for example, with such statements as "Satisfactory opportunities 
for In-service training are not available at this college" and "If I 
had a chance to retrace my steps, I would not choose an academic life." 

Functional Potential (FP; Maximum Score » 30) Functional Potential 
is a hypothetical cmstruct that Is built upon psychodynamlc principles 
of human functioning. Built on the constructs of development* maturity* 
and ego strength* this group Is comprised of six fundamental traits: 
Relatedness/Aloofness, Identlty/Amorphism, Flexibility/Rigidity* 
Independence/Dependence, Progression/Regression, and Delay of Satisfaction/ 
Impulse Expression. Ue assess the amount of Functional Potential that 
the respondents possess by specifically Including such statements as* 
"Teaching effectiveness should be the primary basis for faculty 
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promotlon" and "I believe that If I work hard* things will work out 
forme," 

Scoring 

The categories and constructs listed above provide the basis for 
assessing responses tt the faculty survey. In some cases* they become the 
Independent variable* In others* the dependent variable. In any case* these 
responses provide rather full profiles of the 1998 subjects who were included 
In our sample of two-year college humanities Instructors and department chair- 
men. 

Following Is a copy of the Faculty Survey as It was printed and 
distributed. Then follows a listing of the Items Included In each category 
and construct. 



1^ 
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CENTER FOR THE STUDY OF COMMUNITY COLLEGES 

Your college is perticipetins in « rational study conducted by xtm Center for the Study of Community Colteges um^ a grant from 
the National Endowment for The Humanities. Ttie study is concerned with the role of the humanitiei in two^ colleges - how they era 
tau(^ by lacufty, understood by studante, and supported by administrators. 

The survey asks a variety of queitior« concerning your bedcground* experiences^ and attitudes All information is treated as 
confidential and at no time will your answers be singled out. Our concern is with aggragite views as discerned in a neibnwide sample. 

We recognize thet some of the survey items cannot reedily be answered "Yes" or "No." However, plaeie respond tccordirtg to your 
own best judgment We recognize also thet the survey is time^onsuming end we appreciate your tekirtg time to complete it 

Thenks very rhuch for your efforts. 



What is your present principal teaching field? is-u 

2. Your department or division of teaching appointmem? t4*ta 

3. Were you ever a studem in a communrty/junior college? YES □ i NO □ 2 » 

4 At what type of school did you receive your degrees and/or certificate? (Please indicate for each degree held the type of school and 
the yoar in which it was obtained*) 





ASSOCIATE 
DEOnEE 


TECHNICAL 
CERTIFICATE 


•ACHCLORS 
DEOTEf 


MASTERS 
MOHEf 


OOCTOBAt 


TECHNICAL INSTITUTE 


17 

□ 1 


1< 

□ 1 


It 

□ 1 


20 

□ 1 


21 

□ t 


4UN)0R/C0MM. COLLEGE 


□ 2 


□ 2 


□ 2 


□ 2 


□ 2 


PUBUC FOUR-YEAR COLLEGE 
OR UNIVERSITY 


□ 3 


□ 3 


□ 9 


□ 9 


□ a 


DENOMINATIONAL COLLEGE 
OR UNIVERSITY 


□ 4 


□ 4 


□ 4 


□ 4 


□ 4 


PRIVATE. NON^ECTARIAN 
COLLEGE OR UNIVERSITY 


□ 5 


□ s 


□ s 


□ a 


□fi 


OTHER (SpKify) 












YEAR OBTAINED 












yaar 

22-» 


yMr 

24-2S 


2ft-27 


2ft-29 


yMr 

ao-31 



5. Your graduate major (or majors) ? : i^as 

6. Major of highest graduate degree now held? w^a 

7. Toward what kind of degree are you currently working? 

ASSOCIATE oeGRCE □ 1 BACHELORS □ 3 DOCTORAL DEGREE □ fi m 

TECHNICAL CERTIFICATE □ 2 MASTERS □ 4 NONE □ t 

8. Yoursex: MALE □ 1 FEMALE Oi 37 

Year of birth aa-it 
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tO. Are you: WHITE/CAUCASIAN Di MEXtCAN-AMERICAN/CHICANO □• 

BLACK/NEORO/AFftO-AMERICAN □ 2 PUERTO fttCAN-AMERtCAN □ • 

AMERICAN INOIAN Da OTHER 
ORIENTAL □ 4 



1 1 . About how many books vwn ttwre tn ttw homi in vMkh you wtre nmdl 

1-10 Di 11-26 Di 2e-100 Da 101-200 04 OVER 200 □• 41 



12- How many ynrs vw« you an 
instructor or an administrator 
... in a sacondary ichoot? 
... in a four-vetr collfQi or 
umvarsitv (beyond ttw lavei of 
tnctting or rsseerch assistant? 



LESS THAN 1-2 
NONE ONE YEAR YftS. 



□ 1 



□ 1 



□ 1 



□ a 



□ a 



□ a 



34 
YRS. 



□ 4 



□ 4 



6-10 
YRS. 



11-20 
YRS. 



□ « 



□« 



OVER 
20 
YRS 



□ 7 



□ 7 
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13. Within any two-year college how 
many years have you been 

... a faculty member? .Di Da Da D* □• □« Di 44 

... a department or division 

chairperson? Di Da Da D4 □• □« Di 4t 

... the director of a special 
program (ag. Remedial Studies, 

Ethnic Studies)? Di D2 a» 04 □• □« Dt 4$ 

... an administrator (e.g. Dean, 

President)? Oi Oz □) 04 Ds □« Di 47 



14. Are you currently the chairperson of your 
division or department? 



YES Di 
NO 0 2 



(If you are chairperson of your division or depertment 
pleaM answer questions below otherwise skip to 
Question IS on next pege.) 



a. 



Have you employed people with doctor- 
ate degrees as instructors in your depart- YES Di 
mentordivioon? No O2 



Has there been pressure from other administrators 
and/or from the faculty . . . 

TO HIRE PEOPLE WtTH A DOCTORATE Di so 
NOT TO HIRE PEOPLE WITH A DOCTORATE □> 
NO PRESSURE EITHER WAY Di 



FRir 



In the future do you plan to hire instructors 
who hold a doctoral degree? yes □ 1 

NO 02 
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d. Why? 



•3-9a 



e. What has been your experience with instructors 
holding a doctorate? (fteese descrtW 



S4-St 
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15. How many years have you worlcsd in your 
current ittstttution? 



NONE OR OVER 
LESS THAN V2 3-4 5.10 1120 20 
ONE YEAR YRS. YRS. YRS. YRS. YRS. 



□1 



□2 



□3 



□4 Ds 



16. How many class hours a wwk are you teaching this term 



HOURS A WEEK 



17. Are you cortsidered to be a fulMime feculty member? 



YES Di NO at 



18.a Are you ojrrently employed in e job in addition to 
your portion et this college? 



YES Oi NO Da 



(Ifyes"}: b. How many hours per wwlc? 

1-10 Di 1V20 02 21-30 Da 31^04 MORETHAN40as 



•1 



19. How would you rate <Kh of the following EXCELLENT GOOD 

a. Your salary ' Oi Dt 

b. Relations wth colleaguei Di Oi 

c. Relations with students Oi 0» 

d. Relations with administrators . Oi O2 

e. Relations with family and friends □ 1 O2 

f. Job security □ 1 02 
9. Opportunities to be creative Oi O2 

h. Feelings about li^ng up to your greatest potential □ 1 02 

i. Your dagree of autonomy □ 1 O2 

j. Freedom to choose textbooks, programsand media 

in your area □ 1 □ 2 

k. Your students' enthusiasm for learning □ 1 02 

). Your working environment in gmeral □ 1 02 

m. Your life in general □ 1 O2 



FAIR 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 

□ 3 



POOR 

' 04 U 

□ 4 M 

□ 4 M 

□ 4 U 

□ 4 M 

□ 4 n 

□ 4 w 

□ 4 M 

□ 4 70 

□ 4 71 

□ 4 72 

□ 4 73 

□ 4 74 
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20. Pleasa respond to the following questions by marking the appropriata space: 



NO 



a. Ware you ever a teaching assistant in a four-yeer college or university? Di Di 

b. Old you ever do a student teaching assignment in a two-year collage? Di D2 

c. Have you ever received a formal av»rd for outstanding teachirvg? □ 1 D2 

d. Have you taught courses jointly with faculty members outsi de your ctepar tment? □ 1 02 

e. Have you ever had an article published in e journal in your field? □ 1 Di 

f. In the past three years did you go off campus to attend a conference or symposium 
related to teaching? Di D2 

g. Do you use a syllabus for teaching your courses? ni ^2 

h. Have you ever been e paid consultant? Di ^2 

i. Have you revised your syllabus and/or teaching objectives in the past three years? Di D2 20 

). Do you sometimes run an item analysis on a test that you give your students? Di 02 it 

k. Do you usually distribute sets of written measurable objectives to your students? Di 02 12 

I. Have you authored or co^uthored a published book? □! D2 2s 

m. Have you ever applied to an outside agency for a research grant to study a problem 

in your field? Di D2 24 

n. Have you ever prepared a replicable or nuiltrmedia instructional program for use 

In your classes? Di D2 25 

0. Do you typically submit written evidence of student learning (other than grade 

marks) to your dean or department head? □! ^2 2€ 

p. Since you have bean teaching have you ever received a stipend or grant from . . . 

. . . your own college (a.g. ^Ity fellowship? Di D2 2? 

... a private foundation (e.g. Ford, Danforthh or a professional association? Dt D2 2% 

. . . state or-federal governm^it agency (e.g. National Endowment for the Humanides)? Dt O2 29 



6 



RIC 



IIM2^ 



21. 



21 



23. 



How would you rate the following as sources of advice on 
teaching? 



SOMS* NOT 
QUITE WHAT VI RV 
USEFUL USEFUL USEFUL 



Oepartmmt Chairpersons 


□ i 




□ s 


30 


University Professors 


□ i 


Di 


□ s 


31 


Colleagues 


□ i 


D2 


□ s 


32 


High School Tnchars 


□ i 


D2 


Q» 


33 


Students 


□ i 


D2 


□ s 


94 


Administrators 


□ i 


D2 


Ds 


35 


Profeisionil Journals 


□ i 


□ 2 


□ 3 


M 


Prognmsof 










Profession^ Organizations 


□ i 


□ 2 


□ s 
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Whidi professional journals or periodicals do you subscribe 
to end/or read regularly or occasionally? (List betowand 
indicate which ones you subscribe ta v^ich ones you reed 
tegutariy. and whidi ones you reed occssionellyJ 



SUWCRiaE R£AO READ 
TO REGULARLY OCCASION. 



□1 
□2 
□3 
□4 

□s 

□• 

□7 



□1 
□2 
□3 
□4 

□s 

□• 

□7 
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□1 
□2 
□3 
□4 
□ 1 
□• 
□7 
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If you hed free choice in the matter, how mudi time would 
you give to the following? 
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24, On your most recent working day how many hours did you 
spend in: 

a. Classroom instruction Hrs. is-m 

b. Your own graduate education Hn. ism 

c Research or professional writing Hrs. 

d Administrative activities (including 

committee work) Hn 

i. Profeniortel association work . Hn 

1 Communtty service Hn 

g. Rarsonel iffeire Hn 

ti Student trvtenction outside dett Hn 

Informal tntftection with 

colleeguei Hn ee>7a 

j. Reeding student pepers or tests Hn 71.71 

k. Manning tfwruction Hn 7i*74 



ei-ei 



ei^f 
e7-«e 



25a. 



Would you like to take steps toward professionel develop- 
ment in the next five years? 

YEe 0% W.rvCOOMEAeFAfiASICAN Ds 

(If "Yes"): 

2Sb. Which one of the followinfl most emmls 
to you? (CHECK ONE) 
f Nnott IN couniE» in a univ, □ j 

OETAfH*0*(m E0*0* Ol 
OCT A DOCTOA Of AftTt OEQflf E Ds 
OET A MASTER'S DEGREE 04 



11 



ENROLL IN IN4ERVICE OOURSSS 
ATYOURCOLLEOE 



OTHER fSpM»lv). 



Ds 





MORE 




LESS 










THAN 


SAME 


THAN 










NOW 


AMOUNT 


NOW 




26, 


If you hed a free summer, whet would you do with it? 


Classroom instruction 


□ l 


□ 2 


□ l 


41 




14*11 


Your own graduete education 


□ l 


□ 2 


□ l 


42 






Reseerch or 














professional writing 


□ l 


D2 


Di- 


41 






Administrative activities 


□ l 


□ 2 


Da 


44 






Profettidnal association work 


□ l 


□ 2 


Dl 


41 






Community service 


□ l 


□ 2 


Dl 


44 






Barsoml affairs 


□ l 


□ 2 


□ i 


47 


27, 


Whet type of treinlng would you seek before teaching if 


Student 












you were to begin all over egain? ie-17 


Interaction outside class 


□ l 


□ 2 


□ i 


4i 






Conferring with colleagues 




□ 2 


Dl 


41 






Reeding student 














papers or tests 


□ l 


□ 2 


□ 3 


SO 






Planting instruction 


□ l 


□ 2 


□ i 


SI 






Presenting recitals or 












47 


lectures outside of class 


□ l 


□ 2 


Dl 


« 1 
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28. Five years from now (1960) you might be considering the following positions. How attractive do they appear to you et this time? 







T c n T 












ATTRACTIVE 


ATTRACTIVE 


ATTRACTIVE 




a. 


A faculty position at a f our-yttr college or university 


Qi 


□ 2 


□ a 


1* 


b. 


A faculty position at another community or junior college 


□ i 


□ 2 


□ a 


1* 


c. 


An administrative position in a community or junior college 


□ i 


□ 2 


□ a 


20 


d. 


A position in a professionti sssoctotion 


□ i 


□ 2 


□ a 


21 


a 


A school outside the United States 


□ i 


□ 2 


□ a 


22 


f. 


Any position but this college 


□ i 


□ 2 


□ a 


|9 


9- 


A nor^teaching, norvacademic position 


□ i 


□ 2 


□ a 


24 


h. 


1 would be doing what I'm doing now 


□ i 


□ 2 


□ a 


2* 


I* 


1 have no idea. 


□ i 


□ 2 


□ a 


2< 



29. What has been your affiliation with professionerorganizations in the past three years? 



American Association of University Professors 
American Federation of Teechers (or affitiete) 
Natiorwl Education Assoctetion (or affiltete) 
Other rwtiorwt or reglonsi organizations in your subject area 
(e.g.. American Historical Association. Natiorwl Council of 
Teechers of English. American Council on leeching of 
Foreign Lenguages) (Pleesespectfy): 



MEMBER 
27<3* 

□ l 

□ 2 

□ a 



□ i 

□ 2 
□a 



ATTENDED 
A REGIONAL 

OR NATIONAL PRESENTED 

MEETING A PAPER 

□ 1 Di 

□ 2 Di 

□ a Da 



□ 1 

□ 2 

□ a 



□ 1 

□ 2 
□a 



30. How would you fete the qualities that students sttould gein from e two^ear college education? 







VERY 


LESS 








IMPORTANT 


IMPORTANT 




a. 


Knowledge end skill directly epplicable to their careers 


□ 1 


□ 2 


aa 


b. 


An understanding and mastery of some scsdemic disciplirte 


□ 1 


□ 2 




c. 


Preparation for furth»^ forntal education 


□ 1 


□ 2 


as 


d. 


Self-lcnowfedge and e personal identity 


□ 1 


□ 2 


a< 


a 


Aesthetic awarertesi 


□ 1 


□ 2 


a? 


i 


Knowledge of and interest in community and vrorld problems 


□ 1 


□ 2 


a* 



48 
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Many of the questions in the following section pertain particularly to humanities education. Even if you are not dn 
instructor in the humanitie^r weare very much interested in your opinions and we would like your responses to these items. 
For purposes of this study, the humanities includes the following subject areas separately or in combination: 

aesthetics jurisprudence 

art history or appreciation linguistics 

comparative religion literary criticism 

cultural anthropology literature 

cultural gBography rnosic history or appreciation 

English philosophy^ ethics, logic 

foreign languages political science 

history theater history orapprectotion 



3t. How many humanities courses do you think students in tvw^ear occupatior^l programs should ba required to take? 

NONE Di ONE 02 TWO Da THREE 04 FOUR Os FIVE □( SIXORMORED? NOOPINIONDf 



3f 



32* The humanities can be offered through other than course^r elated presentation. Oo you think there are too few. sufficient or too 
many of these activities open to students at your college? 







TOO FEW 


SUFFICIENT 


TOO MANY 


OONT KNOW 




a. 


Colloquiums and seminars 


□ i 


Di 


□ a 


□ 4 


40 


b. 


Lectures 


□ i 


□ 2 


□ 3 


□ 4 


41 


c. 


EKhiblts 


□ i 


□ 2 


□ a 


□ 4 


42 


d. 


Concerts end recitals 


□ i 


□ 2 


□ a 


□ 4 


43 


e. 


Films 


□ i 


□ 2 


□ a 


□ 4 


44 



31 How do you experience the humanities other than through your teaching? 



34. What changes in humanities instruction have taken place at your college in the past seven years? 



35. What changes would you like to see effected? 



47-4a 
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How do you feel about the following? 



STRONGLY 
AGREE 



OONT KNOW 
SOMEWHAT OR SOMEWHAT 

AGREE NO OPINION DISAGREE 



a. Overall, this irstitution's administration 

fs crMtfve and effective 1^ ^ 

b. This college should be actively 

engaged in community services □ i 

c. Most faculty members should take some 
type of academic coune work or engage 
in a creative sctrvity te.s^ viffiting a book) 

. at'leesHvery three ysers □ i 

d. Teaching the huminitiR to studems in 
occupetional and remediil programs is 
different from teachirtg transfer students □ i 

e. I feel considerable personel strain in 
my commttmems to different aspects of 

my job □ 1 

f. It is as important for a parson to experience 
his emotions and feelings es it is to develop 

his intellectual or cognitive skills □ i 

g. All too often the present is filled with 
unheppiness. It's only the future that 

counts. □ 1 



h. 



Collective taargsining by faculty members ' 
hes a definite place in a community 
college 



m 



0. 



I believe thet if I work hard< things will 
work out for me 

Faculty members in all kinds of higher 
education institutions should engage in 
a process of s^f-evatuation 

Career education and occupational 
training should be the major emphasis 
in today's community college 

Most human itfes instructors are well 
prepared to teach 

Growth is a never ending process and 
should bea continuous quest 

Exciting developments are taking place 
in the humanities 

The humanities are being diminished in 
importance in the community college 

Satisfactory opportunities for inservice 
training etre not available at thts college 



□ i 



□ i 



□ i 



□ i 



□ i 



□ i 



□ i 



□ i 



□ i 



□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 

□ 2 
□2 

□ 2 

□ 2 

□ 2 

□ 2 
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□ a 

□ ) 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 



□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 

□ 4 



STRONGLY 
OlSAGREE 



□ s SJ 

□ a 92 

□ > M 

□ b 14 

□ s » 

□ S M 

□ s *r 

□ > M 

□ b »• 

□ s •» 



□ s 

□ s 

□ s 

□ s 

□ 5 

□ 5 



•1 



•2 



•a 



<4 



•9 



M 
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STRONGLY 
AGREE 

As a child I felt especially prou^ of 

my mothr« father* or other member 

of my family Gi 

r. Teaching effectiveness should be the 
primary basis for faculty promotion □ i 

s. Faculty promotlonsshould be based in 
part on formal student avtluations of 
their teachers □ i 

t* Faculty should engage in more inter- 
disciplinary courses ' Oi 

u. I would like to hivf closer contacts 
with university hculty members who 
teach the same course I teach □ i 

V. Tha administration of my department 
is not very democratic □ i 

w, I prefer to teach small classes □ i 

y. Claims of discriminatory practices 
agarrvst woman and minority students 
in higher aducation have bean greatly 
exaggerated □ i 

y. I tend to pattern my teaching after my 
own college or university courses □ i 

There should be preferential hiring lor 

women and/or minority faculty et 

this institution □ i 

aa. If I had a chance to retrace my steps, t 

would not choose en academic life □ i 

bb. Knowledge in my field is expanding so 
fast that I need further training in order 
to keep up □ i 

cc* Compared with most people of my ega 
in my field who h»ve had comparable 
training I have bean more successful □ i 

dd Students should not have representation 
on the govtrning boards of collages and 
universttias Di 

ea. Mostof the Important ideas ebout 
the humanities emanate from the 
university □ i 

ff. Ttiessmahumanitiescoursasshouldbe 
given to humaoltidS and non-humanities 
students {e.g.f occupational students, 
science majors) □ i 

gg. Time hangs heavy on my hands when I 
am not teaching or acting as a college 
administrator □ i 

hh. The humanities curriculum in my 

college shoul d be modified □ i 



DONT KNOW 
SOMEWHAT OR SOMEWHAT 

AGREE NOOPJNION DISAGREE 



□2 
□2 

□ 2 

□ 2 

□2 

□2 
□2 

□2 
□2 

□2 

□ 2 

□2 
□2 
□2 
□2 

□2 

□2 
□2 



□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 

□ a 
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□ a 

□ a 

□ a 

□ a 



□4 
□4 

□4 
□4 

□4 

□4 
□4 

□4 
□4 

□4 
□ 4 

□4 

□4 

□4 

□4 

□4 

□4 
□4 



STROWGLV 
DI.SASREE. 



□ s ^7 

□ s M 

□ a M 

□ s 70 

□ s 71 

□ s 72 

□ a 7a 

□ a 74 

□ a 7a 

11*4 

□ S 12 

□ s la 

□ • 14 

□ s u 

□ • u 

□ 9 17 

□ s la 

□ 9 ' la 

□ s 20 
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37. People often feel differently witii dlffertnt groups ind In dif ^ti^-ent ^tuatlom 

Which figure or figures in the boxes tielow ^ribt how you see yourself in retition to ttw diffirtnt groups listed? (You tmy 
choose the seme figure or different figures '(or your responses. Pleese merk one boK in lech row.) 





FIG. 


FIG. 


FIG. 


FIG. 


FIG. 


FIG. 






A 


B 


C 


D 


E 


F 




Other instructors tn my field 


□ i 


□ 2 


□ a 


□ 4 


0% 


□ « 




Most instructors et this school 


□ i 


□ 2 


□ a 


□ 4 


0% 


□ « 


« 


My ftmity 


□ i 


□ t 


□ a 


□ 4 


0% 


□ « 


H 


My group of friends 


□ i 


□ 2 


□ a 


□ 4 


0% 


□« 


i« 


TiBcher orgenizetions 


□ i 


□ 2 


□ a 


□ 4 


0% 


□ « 


M 


Mystudenu 


□ i 


□ 2 


□ a 


□ 4 


0% 


□« 


*• 


College edministraton 


□ i 


□ 2 


□ a 


□ 4 


0% 


□ « 


IT 








1 


0 0 


0 




0 0 





ERIC 
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38> Below is i list of 18 valuts* arranged in alphabetical 
order. We are mterestad in finding out the relative 
importance of these values to ^mj* Study the list 
carefullyend pick out the one value wl)ich ts the rnost 
importent for you> Piece il on the blank tine to the 
left of this value and cross it off your list. Look at 
the remaining 17 values; which !s second most im* 
portent for you? Place a 2 mxt to this value and cross 
it off your list Look at the remaining 16 values and 
rank them in order of importance, The value which 
is least important should be ranked 18th. 



A COMFORTABLE LIFE 2t-29 
(■ protptrcut lifil 

EQUALITY JMi 
tbrothirhoodi tquil opportunity for itl) 

AN EXCITING LIFE is^i 
(■ ttirmiliting, activt llfel 

FAMILY SECURITY 94^1 
(uking cert or lovid onasi 

FREEDOM ae^? 
(indtptTKienctr frtt chotce) 



HAPPINESS 
(oonttntednett) 



ae^f 



INNER HARMONY 

(freedom from Inner oonftktt 



4^4t 



MATURE LOVE 

(fixuel eod fplrltuil Inttmecy) 



NATIONAL SECURITY 
(protection from ittedc) 



PLEASURE 

(■n tnioyiblii tilturily llfti 



SALVATION 

(itvfldi itirTMl llfi) 



4MI 



SELF RESPECT 
tfeir-tttHm) 



§0*11 



A SENSE OF ACCOMPLtSHMENT 
{lilting contribution) 



SpCIAt RECOGNITION 
^ (ftsptct, admiration)' 



TRUE FRIENDSHIP 
(dote oompanionihip) 



ee*s7 



WISDOM 

( ■ mituri undf ntending or life) 



ersf 



A WORLD AT PEACE 
(frtt of wer and conflict) 



A WORLD OF BEAUTY 

(beeuty of niture end the arts) 



ERJ Ctokeach Terminel Values Scale 
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Items comprising the cttegorles tnd con- 
structs^ scores for etch» and Indicators 
of central tendencies are Included In the 
remainder of this section* 
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III-20 

CATEGORY: Dgmographlc (n itemsi) 



1. , What is your present principal teaching field?. 



2. Your department or division 6i teuhing appoimmant?. 



3. Ware you ever a student in a communrty^unior college? YES □ NO □ 

4. At \Mi8t type of school did you recetve your degrees and/or certificate? (Please indicate for each degree held the type of school ar^ 
the yrar in wNch it v«s obtained,) 

ASI0C4ATE TECHNICAt. BACHELORS MASTERS OOCTORAL 
DEGREE CERTIFrCATE DEGREE DEGREE DEGREE 

TFCHNICAL INSTITUTE □ □ □ D ' D ' 

JUNtOR/COMM. COLLEGE d □ □ □ □ 

fUSLtC FOUR'YEAR COLLEGE 

OR UNIVERSITY □ □ □ □ □ 

DENOMINATIONAL COLLEGE 

OR UNIVERSITY □ □ □ □ □ 

PRIVATE, NON-SECTARIAN 

COLLEGE OR UNIVERSITY □ □ □ □ □ 

OTHER (SpwiV) 

YEAR OBTAINED 



ytar y—r ywr yMr 



B, Youf graduate major (or majors) ? 



6. Major of highest graduate degree now h^d? 



7. Towrd what icind of degree ere you currently working? 

ASSOCIATE DEGREE □ BACHELORS □ DOCTORAL DEGREE □ 

TECHNICAL CERTIFICATE □ MASTERS D NONE □ 

6. Your sex: MALE □ FEMALE O 

a Year of birth : 



10, Are you: WHITE/CAlKlAStAN □ ' 

BLACK/NEGRO/AFRO-AMERICAN □ 
MAERICAN INDIAN □ 
ORIENTAL 



MEXICAN-AMERICAN/CHICANO D 
PUERTO RICAN AMERtCAN □ 
OTHER ° 



1 1 . About how many books were there in the home in which you vwr e raised? 

1-10 D 11-26 D 26-100 □ 101-200 □ 



OVER 200 □ 



erJc 
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CATEOORY:. Experience in Profession Steins) 



12. How fmny yens wifi you Mt 
iratructor or an Ktrnintetrator 
... in 8 ncondary schocri? 
. . . in a fouri/ear coltoga or 
unlvara'ty (bayond'ttta lavai of 
taeching or resaardi asittant? 



13L Wttiiinanytwo-yaarcoHegahow 
many yaan have you btan 
...a faculty mambar? 
... a dapartmant or (tivition 

chairpaison? 
. . . tha (tractor of a special 

progiam (a.g, ftormdial Stui^es, 

Ethnic Studies)? 
... an administrator (e.9. Dean, 

fVttidant}? 



LESSTH^ i'2 
NONE ONE YEAR YRS. 



34 

YRS. 



8-10 
YRS. 



11-20 
YRS. 



OVER 
20 
YRS 



□ 
□ 

□ 
□ 



U. Are you currently the chairpenon of your 
division or depertmem? 



YES □ (If youarechurpersonofyouri^vnsonordepartmen 
NO □ please answer questions below otherwise skip to 
(Gestionis on next page J 



Have you employed people with doctor- 
ate de^irees as instructors in your depart* YES □ 
mem or drviiion? NO □ 



Has there Been pressure from other admrnistretors 
and/or from the faculty . . . 

70 Ht RE PEOPLE WITH A DOCTORAtE □ 
NOT TO H)RE PEOPLE MTH A DOCTORATE □ 
NO PRESSURE EITHER WAY □ 



tn the future do you plan to hire instnictors 
vrfio hold a doctoral degree? YES □ 

NO □ 



a. Wet has been your experience v^di instructors 
holding a doctorate? (Please describe) 



ERIC 
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NONEOR OVER 

- LESSTHAN 12 M S-10 11-20 20 

ONE YEAR YRS. YRS. YRS. YRS. YRS. 

1 5. How nwny ynrs hava you marked in your 

current institution? □ □ □ □ □ □ 



16. How many c\m hours a weett are you teaching this term HOURS A HEEK 



17. Are you cona'dersd to be a full-time faculty member? Yes □ NO □ 



18ji Are you currently employed in e }ob in addition to 

your poslttm) at this college? yes □ NO □ 

(If "yes"): b. How many hours per week? 

MOD 11'20 a 21-X □ 31-40 □ MORETHAN40D 



ERIC 
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' * * — J . 111-23- 
* EXPEEIEMCE WITH INSTRUCTORS HOLDING A OOttbRATE 


} 


Their performance is the same as other teachers 


? 


U* llJiV^ llJifl no 6XDftTi6nC6 with t'tiom 


3 


Our experience shows them to be fine, excellent, or good teachers/better prepared teachers 


4 


They have good personal qualities (humility, nice, pleasant, sense of humor) 


JL 






They are eood leadersi hiA:h orofessional ouAliflAa 


7 




8 




.9 




0 


J 














J 

They arc too ambitious 


2 


Our experience is a negative one;, they are too high thinking, consider themstlves little goes 


3- 


Tlie- do not know how to teach; too subject-oriented . \- ] 


4 


They seem unable to relate to ss 


5 








7 




J 




? 




) 


* 


it 


1 

All other * , * . ^ 


id 


mt 5^ i 
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CATEGORY: Values and Attitudes (25 items) 



14. c. In the future do you plan to hire instructors who hold a doctoral 
degree? 

d. Why? 



36. How do you feel about the following? 

DON'T KNOW 

STRONGLY SOMEWHAT SOHEWHAT STRONgI 

ml "Mir NO oFBiioN bisAfeREfe mm 

b. This college should be 
actively engaged in 
coflinunity services 

h. Collective bargaining 
by faculty members 
has a definite 
place in a coiranunity 
college 

k. Career education and 
occupational training 
should be the major 
emphasis in today's 
comnunity college 

y. Claims of discriminatory 
practices against women 
and minority students in 
higher education have been 
greatly exaggerated 

z. There should be preferential 
hiring for women and/or 
minority faculty at this 
institution 

dd. Students should not have 
representation on the 
governing boards of colleges 
and universities 
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38. Mow is » list of 1 B values'' trrangid in tlphabttical 
order. We trt interostod in finding out thi rotttrve 
importance of these values to ^ Study the list 
carefullyand pick out the one velue which is ttte most 
important for you. Place a X on the blank line to the 
left of this value and cross it off your list. Look at 
the remaining 17 velues; wNch is second most im- 
portant for you? Place a 2 next to this velue and cross 
it off your list Look at the remaining 16 velues and 
rank them in order of importance. The value which 
b least important should be ranked 18th. 



ACOMFORTABLE LIFE m-n 
(a proiperout tift) 

EQUALITY Ml 
(brotherhood, equal opportunitv for all) 

AN EXCITING LIFE 3M3 
(i itimulathg, active lift) 



FAMILY SECURITY 
ttaklnfl care of loved ones) 



FREEDOM ae^ 
UndeptrKtonct, free choice) 



HAPPINESS 
(contentadnett) 



INNER HARMONY 

(freedom from Inner conflict) 



4»4t 



MATURE LOVE 

(itxual and spiritual Inttmacy) 



42*4a 



NATIONAL SECURITY 
(protection from attack) 



PLEASURE 

(an enjoyatrfe, leliurily rife) 



4M7 



SALVATION 

(tived* eternal life) 



SELFRESPECT 
(self-esteem) 



io^et 



A SENSE OF ACCOMPLISHMENT 
(lasting contribution) 



SOCIAL RECOGNtTION 
(reipectf admiration) 



t4*ff 



TRUE FRIENDSHIP 
(dose companionihlp) 



»e<f7 



WISDOM 

(a mature undtatanding of lift) 



se^t 



AWORLDATPEACE 
(free of war end conflict) 



afr4t 



A WORLD OF BEAUTY 
(beauty of nature and the arts) 



area 
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WHir OR WHTf NOT HIRE PEOPLE HOLDING DOCTORATES 






_ Thes: are usually the ^est oualif led aDOllcant 


JL 




OuE teachers are required by the accrediting Ass* to hold a doctorate 




1 


If they are available* we hire them 

I 


i 


t 


They are more capable* knowledgeable* have more subject mastery 






Prestige; upgrade faculty 


s 


i 


Ve hire the best person regardless of degree 


1 








1 




a 


? 




? 








)(, 






Y 




Y 






They are too specialized to meet needs of two-year college 


1 


I 


They are not available 


2 




They want a salary that is too high 






They are too research oriented/less Interested In teaching 


4 


5 


They do not have enough practical experience; we prefer practical experience 


5 


6 




-I 

6 

* ' 

■7 


7_ 




B 




i 

9, 


P. 






b 


* The degree is not necessary to teach in my dept. 


0 




All other 


X 
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COHSTRUCT: Preference for Further Preparation (Maximum Score » 27) 



7. Toward what kind of degree are you currently working? 
Associate degree. , . + 3 
Bachelors degree. . ^ 't- 3 
Doctoral Degree . . . -t- 3 
Technical Cert1ftcate.<f 3 

Masters 

None 

25a. Would you like to take steps toward professional development In the next 
five years? 

YES NO. I'VE GOHE AS FAR AS I CAN 

(If Yes.): 

25b. Which one of the following most appeals to you? (CHECK ONE) 

Enroll In courses In a unlv. +L 

Get a Ph.D. or Ed.D. ^2 

Get a Doct.of Arts Degree ^ 

Get a Master's Degree ^ 

Enroll In In-service courses 
at your college +L 

Other (Specify) 

26. If you had a free summer, what would you do with It? 

Take classes; study; read In field. ...+!_ 

Do research +1. 

Vfork as teacher; prepare to teach; write 
courses +1_ 

Work on advanced degree Hh3 

Attend prof, workshops; conferences. . . 
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36, How do you feel about the follovring? 



bb. Knowledge In my field 1$ 
expanding so fast that I 
need further training In 



c. Most faculty members 
should take some type of 
acadonlc course work or 
engage in a creative acti- 
vity (e,g,» writing a 
book) at least every three 




SOMEWHAT 



DON'T KNOW 
OR 

NO OPTTTION 



SOMEWHAT STR0N6L 
DISAGREE bl§A6ftSa 



order to keep up 



years 
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Prefercnca ftfr Further Preparation 



Humanities Santple (N-1493) 
Range— 2-23 

High (N-173) 

Medium 5-12 (1118) 

Low * 4 (202) 



Hedlan 
Hean 

S.O. 



7.67 
8.40 
3.52 



Non-Humanities Sample (N-505) 
Range— 2-23 

High - 13 (N«66) 

Medium 6-12 (339) 

Low '^S (100) 



Median 

Mean 

S.O. 



7.90 
8.62 
3.46 



61 

ERIC 



Preference for Further Preparation 
Print out as one group. Maximum score possible Is 27, 
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ITEM CARD COLUHN ROW SCORE 



7 1 36 . 5 I 

4 3 

5 3 

25a 3 12 . 1 2 

25b 3 13 I J 

3 2 

4 2 

5 1 

26 3 14 . 2 I 

5 1 

6 3 
9 2 

36c 3 53 ^ 1 

36bb 4 14 1 ? 
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CONSTRUCT: Curr1culufit_and Instruction (Maximum Score 


- 45) 






20 


Please respond to the following questions by marking the appropriate space: 
















c. Have you ever received a formal award for outstanding 
xeacning ( 










d. Have you taught courses Jointly with faculty members 


+2 








f. In the past three years did you go off campus to 

attend a conTerence or symposium reiateo to tsacningf 


X9 








g. Do you use a syllabus for teaching your courses? 


ji 








1 Have you revised your syllabus and/or teaching objectives 
In the past three yeaps? 


ii 








j. Do you sometimes run an Item analysis on a test that you 
give your students? 


il 








k. Do you usually distribute sets of written measurable ob- 
jectives to your students? 


tl 








n. Have you ever prepared a repllcable or multl-medla In- 
structional program for use In your classes? 










0. Do you typically submit written evidence of student 

learning (other than grade marks) to your dean or depart 
ment head? 


+3 




I- 


23. 


If you had free choice In the matter how much time would you give to the following? 


t 




MORE THAN 


SAME 

mm 


LESS THAN 
M 


i 




Classroom instruction +3 






i 




Reading student papers or tests +L 










Planning Instruction +3 








24. 


On your most recent working day how many hours did you spend In: 








k. Planning Instruction". . - 2 hours ■ +2 








27 


What type of training would you seek before teaching If you were to begin all 
over again? 


1 RJC 




Do more student teaching; have more practical teaching 


+3 
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Take more teaching methods courses *3 

Prepare for community college particularly, , ,+]. 



How do you feel about the following? 

STRONGLY SOMEWHAT DR SOMEWHAT STRONGLtl 

" imr dm No"gFiNioN bisAsiEfe 



D0N*KN0W 



s. Faculty promotions should be 
based In part on formal 
student evaluations of 

their teachers il H 

t. Faculty should engage 
In more Interdisciplinary 

courses ^2^ £L 

w, I prefer to teach small 

classes ™ _ ±2 +3 

hh. The humanities curriculum 
In my college should be 

modified +1+1 _ _ 
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' Currl cul um/Instructlon 



Mnt out as group. Maximum score possible Is 45. 



III-33- 



ITEH 
20c 

20d 

20f 

20g 

201 

20j 

20k 

20n 

200 

23 



24k 

27 



CARD 

2 

2 
2 
2 
2 

2 . 

2 

2 

2 

2 

2 

2 

2 

3 



COLU^W 
14 

15 

17 

18 

20 

21 

22 

25 

26 

41 

50 

51 

73-74 
16 



ROW 
1 



17 



2 hrs. or more 

■6 
9 



SCORE 
3 

2 
2 
1 
2 
3 
3 
3 
3 
3 
1 

3 

2 

3 
3 
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Currl cul um/ Instruct 1 on 



ITEH CARD COLUHN , M SCORE 

36s 3 69 2 1 



1 '2 

36t 3 70 2 1 



36w 3 73 5 3 



36hh 4 20 ' 2 1 
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Curriculum and Instruction 



Humanities SanpU (N"1493) 
Range-- 1-36 

High ^25 (N-221) 

Hedlum 13-24 (1025) 

Low ^ 12 (247) 



Median 17.55 
Mean IB. 27 

S.D. 5.95 



Non-Humanities Sample (N"505) 
Range— 3-36 

High ^26 (N«83) 

Hedlum 14-25 (353) 

Low ^13 (69) 



Median 19.44 
Mean 19.84 
S.D. 5.72 
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CONSTRUCT: Research Orientation (Hsximjm Score » 30) 

20. Please respond to the following questions by marking the appropriate space 

YES HO 

e. Have you ever had an article published in a 

Journal in your field? 2 

h. Have you ever been a paid consultant? 2 

1. Have you authored or co'authored a pub- 
lished book? 3 

m. Have you ever applied to an outside agency for 
a research grant to study a problem in your 
field? 1 

p. Since you have been teaching have you ever re- 
ceived a stipend or grant from ... 

. . . your own college (e.g. faculty fellowship)? 1 
... a private foundation (e.g. Ford, Oanforth), 

or a professional association? 3 
. . . state or federal agency (e.g. National 

Endowment for the Humanities)? 3 

21. How would you rate the following as sources of advise on teaching? 

Quite useful Som ewhat Useful 

Professional journals 2 1 

22. Miich professional journal or periodicals do you subscribe to and/or read 
regularly or occasionally? (List below and indicate v^ich ones you subscribe 
to* vrtiich ones you read regularly, and which ones you read occasionally.) 

Subscribe to, | 

I (^e or more One or more 

Read regul arly , » Di sclpl i ne-related Prof essi onal 

or \ Journals ~ 1 Journals = 1 

Read occasionally i 

23. If you had free choice in the matter* how much time would you give to the following? 

MORE THAN NOW SAKE AMOUNT LESS THAN HOW 
Research or professional writing 2 

24. On your most recent working day how many hours did you spend in: 

c. Research or professional writing any I * 1 hr. * 2 
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26. If you had a free sumnner, what would you do with It? 

Oo research. ♦ . ♦ ; 2 

Write for publication 2 

29. What has been your affiliation with professional organizations in the past 
three years? 



PRESENTED A PAPER 



American A5-»ociation of University Professors 



American Fed. of Teachers (or affiliate) (1 mark « 2 

2 or more » 3) 

Nat'l. Education Assoc. (or affiliate) 

Other national or regional organizations in 
your subject area (e.g. American Historical 
Assoc., National Council of Teachers of 
English* American Council on Teaching of 
Foreign Lang.) (Pis. specify); 
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Research Orientation 
Print out as one group. Maximum score possible is 



ITEM CARD COLUMN ROW 

20e 2 16 1 

20h 2 19 1 

201 2 23 1 

2001 2 24 1 

20p 2 27 1 

20p 2 28 1 

20p 2 29 1 

21 2 36 1 

2 

22 . 2 38 any 

22 2 39 any 

23 2 43 1 
24c 2 57-58 

26 3 14 3 

8 



29 3 31-32 any row 



V3 



Research Orientation 



Humanities Sample (N"U93) 
Range— 2-26 

High 15-26 (N»223) 

Medium 7-U (N"996) 

Low 2-6 (N«274) 

Non-KumBn1t1es Sample (N"505) 
Range— 3-25 

High 15-25 (N" 97) 

Medium 7-U (N-335) 

Low 3-6 (N* 73) 



Median 9.02 
Mean 10.15 
S.O. 4.12 



Median 9.92 
Mean 10.87 
S.O. 4.14 
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CONSTRUCT; Concern for Students 



(Maximum Score = 20) 
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19. How would you rate each of the following: 

EXCELLENT GOOD FAIR POOR :| 

c. Relations with students ±L iL — ^ 

k. Your students* enthusiasm for 

1 earni ng ±L il — — 

21. How would you rate the following as sources of advice on teaching? 

. SOHEHHAT HOT. VERY 

QUITE USEFUL USEFUL USEFUL 

Students +3 il _ 

23. If you had a free choice in the matter* how much time would you give to the following? 

MORE THAU NOW SAME AMOUNT ySS. JHAN NOj! 

Student interaction outside class +3 ±L — 

24. On your most recent working day how many hours did you spend in: 

h. Student interaction outside class any number - 2 ^ j2 

36. How do you feel about the following? DON'T KNOW cnMFuuAT .iTPni»rtv 

^TOGLY SOMEWHAT " OR SSfl dIKJ 

AGREE AGREE NO SFlNIOH DISAGREE, DISAGREE 



d. Teaching the humanities 
to students in occupational 
and remedial programs is 
different from teaching trans- 
fer students +^ +]_ ±1+1 

s. Faculty promotions should be 
based in part on formal student 

evaluations of their teachers +3 +2 +]_ 

dd. Students should not have 
representation on the govern- 
ing boards of colleges and 

universities ±L ±1 

ff. The same humanities courses 
should be given to humanities 
& non-humanities students 
PRir (^'9- occupational students » ^, 

science majors) IL 75 ±L — ±1 ii- 
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37. People often feel differently with different groups and In different 
situations. 

Which figure or figures In the boxes below best describe how 
you see yourself In relation to the different groups listed? (You may 
choose the same figure or different figures for your responses. Please 
mark one box In each row.) 

FIG. A FIG. B FIG. C FIG. D FIG. E FIG. F 
Ky students ~« ~+2 _ +2 






FIG.D 






O 


O 


O 


o o 


O 


o o 



FIG.E 


o 




o 




o ' 


o 




0 


o 


o 


o 




I 
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Concern for Students 

* 

Print out as one group. Maxlmuin score possible Is 20. 



ITEM ' CARD COLUMN ROW SCORE 

19 ■ 1 64 

72 



1 1 

2 1 



1 1 

2 1 



21 2 34 



23 2 48 



1 3 

2 1 



1 3 

2 1 



24h 2 67-68 [2 hrs. or more} 2 



36d 3 I ] 

4 1 

5 1 



36s 3 69 



36dd 4 16 



36ff 4 18 



37 4 26 



1 3 

2 2 

3 1 

3 1 



1 1 

4 1 

5 1 



2 2 

3 2 
6 2 
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Concern for Students 



Huaimlttes Sample (N-U93) 
Range— 2-20 

High ^17 (N-148) 

Hedlum 9-16 (1104) 

Low ^8 (241 ) 



Median 11.61 
Mean 12.05 
S.D. 3.46 



Non-Human1t1es Sample (N**505) 
Range— 3-20 



High ^16 
Hedlum 8-15 
Low ^7 



(N-76) 

(372) 

(57) 



Median 11.18 
Mean 11.68 
S.D. 3.37 



78 



III-44- 

CONSTRUCT: University, as Reference Group (Maxiimim Score = 31) 

21. How would you rate the following as sources of advice on teaching? 

QUITE USKFUL SOMEWHAT USEFUL NOT VERY USCFUg 
University Professors +5 +3 



28. Five years from now (1980) you might be considering the following 
positions. How attractive do they appear to you at this time? 



VERY SOMEWHAT UN- 

ATMgTIVE AHRACTIVE ATT^TIV E 

A. A faculty position at 
a four-year college or 

university +5 +3 



29. What has been your affiliation with professional organizations in the 
past three years? ATTE NDED A 

REGT15WAL OR NATIONAL PRESfNTEP 
MEMBER ME"ETTN5 STAPER 



Anierican Association of 
University Professors 



+1 



. +2 



+3 



36i How do you feel about the following? 



DON'T KNOW 

STRONGLY SOMEWHAT QR SOMEWHAT STRONGLY 

AGREE AGREE NO OPINION DISAGREE DIS AGREE 



u. I would like to have 
closer contacts with 
university faculty members 
who teach the same course 

r teach +5 +3 +1_ 

V. I tend to pattern my teaching 
after my own college or 

university courses +5. il ±L 

ee. Most of the important 
ideas about the humanities 

emanate from tiie university +5 +1 
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University as Reference Group 
Print* out «s one group. MixlMim score possible Is 31. 
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ITEM 

21 

28a 



CARD 

2 

3 



COLUMN 

31 

18 



ROW 

1 
2 

■t 
2 



SCORE 



5 
3 



5 
3 



29 



36u 



27-28 

m 



71 



1 
1 
1 

1 

2 
3 



5 
3 
1 



36y (2) 



36ee 



75 



17 



1 
2 
3 

1 
2 
3 



5 
3 
1 

5 
3 
1 
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University as Reference Group 



Humanities Sample (N'=1493) 
Range— 1-28 

High * 18 (N«247) 

Medium 8-17 (1036) 

■ Low <■ 7 (210) 



Median 12.20 
Mean 12.71 



S.D. 



4.83 



Non-Humanities Sample (N«505) 
Range-- 1-25 

High ^ 16 (N=82) 

Medium 7-t5 (341) 

Low -6 (82) 



Median 10.79 
Mean 11.15 



S.D. 



4.49 
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CONSTRUCT: Concern with Humanities (Maximum Score * 51 ) 



30. How would you rate the qualities that students should gain from a two-year 
college education? 

VERY IMPORTANT LESS IMPORTANT 
e. Aesthetic awareness +3 



erJc 



31. How many humanities courses do you think students in two-year occupational 
programs should be required to take? 

None 

One +1 

Two. . +1, 

Three 

Four +2 

Five +3 

Six or More +3 

No Opinion 

32. The humanities can be offered through other than course-related presentation. 

Do you think there are too few, sufficient, or too many of these activities open 
to students at your college? 

TOO FtiM SUFFICIENT TOO MANY DON'T KNOW 

a. Colloquiums and seminars +3 +]_ 

b. Lectures ^ +]_ 

c. Exhibits +3 IL _ _ 

d. Concerts and recitals +1_ 

e- Films +3 il _ _ 

33. How do you experience the humanities other than through your teaching? 

Visit' art museums, art shows, art exhibits; concerts; theatre, 
films +1 

Read +1 

' 82 
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Attend classes* lectures* seminars 

Talk with peers and associates 



34. What changes In humanities instruction have taken place at your college In the 
past seven years? 

Added or iifuproved course offerings in humanities 

and fine arts (expanded program) +1 

Integrated humanities into interdisciplinary courses 

(fnore interdisciplinary programs) +1 

More student interest courses* more courses students 

care about (make courses more relevant fl 

Improved/enlarged facilities and/or materials +1 

More extra curricular courses; films; concerts* etc. . . .+1 

35. What changes would you like to see effecteu'? 

Added or improved course offerings in humanities 

and fine arts (expanded program) ^2 

Integrated humanities into Interdisciplinary courses 

(more intedisciplinary programs) +2 

More student interest courses! more courses students 

care about (make courses more relevant). . - -¥2 

Improved/enlarged facilities and/or materials -^2 

More extra curricular courses; films* concerts* etc. . . .+2 

More administrative support for humanities ^2 

More student interest and respect for humanities (in- 
cludes honors classes) +2 

r 

36. How do you feel about the following? DON'T KNOW 

STRONGLY SOMEWHAT OR SOMEWHAT STRONGLY 

AGREE AGREE NO OP!><ION OISAGREE DISAGREE 

d. Teaching the humanities 
tc students In occupational 
and remedial programs Is 
different from teaching 

transfer students +1. +1 

ff.The same humanities 
Q courses should be +i 

ERJC *o humanities & non-humanities — — iL 

B— a Students (e.g.. pccup. students, scl. majors) 83 



DON'T KNOW 

STRONGLY SOMEWHAT OR SOMEWHAT STRONGLY 

Afiftte Tmr HO omm biSA6R£E .disagree 

The humanities curricu- 
lum In t^y college 

should be modified ii 11 

Bcciting developments 
are taking place 1n the 

humanities il ±L 

The humanities are 
being diminished in 
importance in the 

ccBwnunity college +1 +1, 
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Concern with Humanities 

Print out as one group. Maximum score possible Is 51. 

ITEM CARD COLUMN ROW SCORE 

30e 3 37 1 3 



31 3 39 



32a 3 40 



32b 3 41 



32c 3 42 



32d 3 43 



34 3 47 
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2 1 

3 1 

4 2 

5 2 



1 3 

2 t 



1 
2 

1 



1 3 

2 1 

1 3 

2 1 



32e 3 ■ 43 I 3 



2 



1 



33 3 45 2 1 

5 ] 



33 -3 46 I ] 



1 • 1 
3 
9 

0 1 
Y 1 



1 



Concern with Humanities 

ITEM CARD COLUMN ROW SCORE 

35. 3 « J ^ 

9 2 

0 2 

Y 2 



35 3 50 ^ 2 



36d 3 54 2 1 

4 1 



36n 3 64 ^ 1 

2 1 

36o 3 65 ^ 1 

2 1 

4 1 

5 1 

36ff 4 - 18 2 1 

4 1 

36hh 4 20 I 2 
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Concern with Humanities 



Humanities Sample (N^1493) 
Range— 12-47 

High >38 (N-214) 

Medium 26-37 (1014) 

Low - 25 (265) 



Median 

Mean 

S.D. 



30.78 
31.11 
5.73 



Non-Humanities Sample (k-505) 
Range 11-44 

High ^36 (N-65) 

Medium 24-35 (362) 



Low 



23 (78) 



Median 

Mean 

S.D. 



29.07 
29.31 
5.55 
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Sati sf acti on 

(Maximum Score ■ 40. before standardization; 
weighted as 100 to eliminate negatlvesi 
with standardized score* maximum Is 4} 



19. How would you rate each of the following: EXCELLENT GOOD 

a. Your salary -.+2 +1_ 

b. Relations with colleagues *2 +1 

c. Relations with students +2. +1_ 

d. Relations with administrators ^ +1_ 

e. Relations with family and friends +2 +1. 

f. Job security ±Z +]_■ 

g. Opportunitiesto be creative +2 +1 

h. Feelings about living up to your greatest 

potential +2 +L 

1. Your degree of autonomy +2 +1 

j. Freedom to choose textbooks, programs 

and media in your area +2 +]_ 

.k. Your students' enthusiasm for learning +2 +]_ 

1. Your working environment in general +2 +1 

m. Your life in general +2 +1 



FAIR 
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•' POOR 

z2 

:Z 
:Z 

z2 
rl 

r2 
i2 

zL 
-2 



28. Five years from now (1980) you might be considering the following positions. 
How attractive do they appear to you at this time? 



f. Any position but this college 

h. I would be doing what I'm doing now 



VERY 
ATTKfiETlVE 

^2 

+2 



SOMEVmAT 

atTMctive 



UN- 

TUTRACTIVE 

+2 
-2 



36. How do you feel about the following? 

STRONGLY SOMEWHAT 
AGREE AGREE 



a. Overall, this in- 
stitution' s adminis- 
tration is creative and 
effective. +2 

e. I feel considerable 
personal strain in iny 
commitments to different 
aspects of my job. ^ 



+1 



-1 



DON'T KNOW 

OR SOMEWHAT 
rOlJPiniON DISAGREE 



_ 88 il 



STRONGLY 
DISAGREE 



+2 



III-54- 

DON'T mow 

STRONGLY SOMEWHAT OR SOMEWHAT STROHGLY 

AfiftgE mti NO oHNioN bi$A(5ttEE mmm 

p. Satisfactory opportunities 
for In-service training are 

not available at this college. £L _ il 

V, The administration of 
my department is not very 

democratic, ^ £L 11 

aa. If I had a chance to 
retrace my steps, I would 

not choose an academic life, -2 -1 +1 *Z 
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JQ 



*13 



CI 



CI 



ERLC 



ITEM 



CARD 



COLUMN 



ROW 



19j 



71 



19k 



191 



19m 



72 



73 



74 



1 = +2 

2 « +1 
3^-1 
4 + -2 

1 « +2 
*2 « +1 

3 « -1 

4 « -2' 

1 » +2 

2 « +1 

3 « -1 

4 «.-2. 

1 « +2 

2 « +1 

3 « -1 

4 « -2 



28f 
28h 
36a 



3 
3 
3 



23 
25 
51 



1 
3 



-2 
+2 



1 « +2 
3 - -2 

1 « +2 

2 - +r 

3 = 0 

4 - -1 

5 « -2 
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36e 



36p 



36v 



36aa 



91 



55 



66 



72 



13 



1 « -2 

2 = -1 

3 = 0 

4 " +1 

5 « +2 

1 = -2 

2 « -1 

3 « 0 

4 +1 

5 « +2 

1 « -2 
■2 a -1 

3 » 0 

4 « +1 

5 = +2 

1 = -2 

2 « -1 

3 « 0 
4^+1 



Ili-b/- 



Satlsfactlon* 



* Scores are standardized 



Humanities Sample (N»1493) 

Ran9e"3.54 S.D. below mean to 2.29 s.D. above mean 



High +1.00 to 2.29 S.D. (N«254) Hedlan 0 
Medium - .99 to .99 S.D. (N-879) Hean 0 
Low -3.54 to 1.00 S.D. (N«360) S.D. 1 



Non-Humanities Sample (N"505) 
Range— -2.98 S.D. to 2.12 S.D. 

High +1.00 to 2.12 S.D. (N-84) Hedlan 0 

Medium - .99 to .99 s.D. (N*339) Hean 0 

Low -2.98 to -1.00 S.D. (N»82) s.D. 1 
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CONSTRUCT: Functional Potential fMaximum ?5rnr0 ^ ^n) 


19. 


HnW WOulH VOL! TJlfo MCh O'F th^ "rolloWlnQ? 




GOOD FAIR POOR 




Opportunities to be creative 


±L' 


+1_ 




h. Feelings about living up^ to your 
greatest potential 


+2 


il _ — 




i. Your degree of autonotny 


+2 


H _ — 




m. Your life in general 


±1 


+i_ 


20. 


Please respond to the following 
Questions bv markina th^ aDDroDrlate 
space: 


YFS 


NO 




1. Have you authored oi* co-authored 

Q puu 1 1 dfltfU UUUn I 


+ 1 






m. Have you ever applied to an outside 
agency for a research grant to study 
a problem in your field? 


+!_ 





23. 


If you had free choice in the matter, how 
much time would you give to the following? 


MORE THAN 
NOW 


SAME LESS THAN 
AMOUNT NOW 




Research or professional writing 


+1 


— — 


24. 


On your most recent working day how 
many hours did you spend in: 








Kesearcn or pruTedSiona i wri ^ing * « * * 


™iy numDer — 


1 ni/u r T 1 


25a. 


Would you like to take steps toward 
professional development In the next -five 


YES 

11' 


NO. I've Clone as far as 






I can 


30. 


How would you rate the qualities that 
students should gain from a two-year college 
education? 


VERY IMPORTANT LESS IMPORTANT 




d. Self-knowledge and a personal identity 


+2 
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DOW^T mm 

36. How do you feel about STRONGLY SOMEWHAT i5R SOMEWHAT STRONGLY 

the following? AGREE AGREE NO OPINION DISAGREE DISAGREE 

c. Most faculty members 
should take some type 
of academic course work 
or engage In a creattve 
activity (e.g., writing 
a book) at least every 

three years. ±L ±L 

f. It is as important 
for a person to experience 
his emotions and feelings 
as it Is to develop his 

intellectual or cognitive IL ±L _ 

skills. 

g. All tbo often the present 
is filled with unhappiness. 

It's only the future that _ ±L _ IL _ 

counts. 

i. I believe tKat if I work 
hard» things will work out 
for me. +1 +1 . 



Faculty members in all 
kinds of higher education 
institutions should engage 
in a process of self-evalu- 
ation. +1 +1 



m. Growth is a never 
ending process and should 
be a continuous quest. +1 +1 



q. As a child I felt 
especially proud of my 
mother, father, or other 
member of rny family. +1 +]_ 



r. Teaching effectiveness 
should be the primary 
basis for faculty pro- 
motion. +1 +1 



bb. Knowledge in my field is 
expanding so fast that I 
need further training in 
O order to keep up. — -54 
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OON'T KNOW 

STRONGLY SOMEWHAT OR SOMEWHAT STRONGLY 

AGREE AGREE NO UFlNION DISAGREE DISAGREE 

cc. Compared with most 
people of iny age in my 
field who have had com- 
parable training, I have 

been niore successful. . +1 il 



37. People often feel differently with different groups and in different situations. 
Which figure or figures in the boxes below best describe how you see yourself 
in relation to the different groups listed? (You may choose the same figure 
or different figures for your responses. Please mark one box In each row.) 





FIG 


FIG 


FIG 


FIG 


FIG 


FIG 




A 


B 


C 


0 


E 


F 


Other instructors in my field 




±L 


+1_ 






+1 


Most instructors at this school 




+1_ 


+L 






IL 


My family 




+1 


IL 






+1 


My group of friends 




±1 


+1_ 








Teacher organizations 




+1 


+L 






+L 


My students 




il 


+]_ 








College administrators 






±1 






+1_ 
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O 


o 


o 


o o 


o 


o o 




FIG. F 



ma 



oo®oooooo 



Functional Potential 
Print out as one group^ Haximum score possible is 30. 
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ITEH 

19g 

19h 

191 

19m 
201 . 
20in 
23 
24c 

25a 
30d 
36c 
36f 

• 

36g 

36j 

36m 

36q 

36r 

36bb 

36cc 

37 



CARD 

1 

1 



1 
2 
2 
2 
2 

3 
3 

3; 

3 

3 

3 

3 

3 

3 

3 

4 

4 

4 
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COLUMN 

68 

69 

70 ■ 

74 . 
23 ■ 
24 
43 _ 
57-58 

12 
36 
53 
56 
57 
59 
60 
63 

67 ■ 
68 

14 
15 
21 

96 



ROW 
or 2 



SCORE 
+T 

+2 
+1 

+2 
'.+1 



or 2 +1 

:+l 
+1 



any number 



■?-*2 

or 2 +1 

or 2 +1 

or 4 +1 

or 2 +1 

or 2 +1 

or 2 +1 

or22 ■ +1 

or 2 +1 

or 2 +1 

or 2 +1 

2» 3» or:6 +1 



Functional Potential 



1 1 1-62 



ITEH 

37 
37 
37 
37 
37 
37 



CARD 



COLUMH 

22 

23 

24. 

25 

26 

27 



mi 



SCORE 



2,3, or 6 . +1 

2,3, or 6 -H 

2,3, or 6 +1 

2,3, or 6 +1 

2,3, or 6 +1 

2.3, or 6 . +1 
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Functional Potential 



I I 1-63- 



Kumanities Sample (N»1493) 
Range— 0-30 

High ^24 (N-151) 

Medium 15-23(1174) 

Low ^14 (168) 



ffedium 19.00 
Mean 19.08 
S.D. 3.86 



Non-Humanities Sample (N=505) 
Range— 6-29 

High *24 (N-70) 

ffedium 15-23(405) 

Low ^^14 (30) 



Median 19.58 
Mean .19.94. 



S.D. 



3.42 
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i 



AN ANALYSIS OF HUMANITIES EDUCATION IN TWO-YEAR COLLEGES: 
PHASE II — THE FACULTY 
1975-1976 



Center fbr the Study of Coinnwnlty Cvlleges 
Los Angeles 



IV. RESPONSES TO THE SURVEY 



Arthur M. Cohen Florence B. Brawer 



Following is a tabulation of the 1493 humanities instructors* 
responses to each item in the Faculty Survey. The figures show per- 
cent of the total group responding to each question except for the 
Values Scale (p. 17) where the median ranking accorded each value 
is listed. 



This Project is funded by a grant from the National 
Endowment fbr the Humanities, a Federal agency 
established by the Congress of the United States of 
America to promote research, education and public 
activity in the humanities. 



99 



ERIC 



March, 1976 



IV -1- 



1 . What is your present principal teaching field? 





6.9% 


AH viii vjjv^v^^ 


2.8 


Foreign Language 




History 


16.5 


Law /Government 


9.3 


Lib * Ar 1 8 /Humn * 




1 ne SI 9 F 






27.2 


Music 


6.0 


Philosophy 


4.7 


Religious Studies 


2.0 


Social Studies/Cult*- 




ural Geog/Ethnic 




Studies 





S. Were you ever a student in a comnmnitj/junior college? 
Yes 25.19^ 
No 7h,1 
N/A .7 

^. At what type of school did you receive yotir degrees and/or certificate? (Please 
Indicate for each degree held the type of school) 



-1 


ASSOCIATE 


TECHtllCAL 


B&CHEiORS 


IttSTERS 


DOCTORAL 
DEGREE 




DEGREE 


CERTIFICATT 


DEGREE 


DEGREE 


TECHNICAL INSTITUTE 






.i?e 


.3je 




JUNIOR/COMMUNITlf COLLEGE 


11.7 




1.1 


.e 


..1 


PUBLIC FOUR-YEAR COLLEGE 












OR UNIVERSITY 


1.1 


.7 


55.3 




• 8.1 


ttENQMINATIOKAL COLLEOE 


.6 


.2 


22.6 


11.7 


1.7 


OR UNIVERSITY 


PRIVATE, NON-SECTARIAN 


A. 


A 


17.3 


21.9 


5.6 


COLLEGE OR UNIVERSITY 








OTHER 


.5 






.7 


.3 



fk . 100 



IV-2- 



5./6. T'lia* was your graduate major(s)? 



Agriculturc/Forestx^y 


^1 


Archxt6cture/Grra.phics 




Art 


6.9 


An'thropol.ogy 




Business 




CrlminoXogy 




Education 




Engine 6 rin^' 




For6ijni La.nfnia.^e 






1*1 
• • • 


Guidance/Counsolling 


1.1 


Health 




History 


18.8 


Industrial Arts 


.1 


Law 


1.3 





2 1^ 


Life Sciences 


.3 


Linguistics 


1.7 


Literature 


, 30. 'I 


Mathematics 


.2 


Music 


7.3 


Nursing 


.1 


Philosophy 




Physical Education 


.5 


Physical Sciences 


.3 


Political Science 


8.4 


Mr a J ^IIV X U^JT 




Religious Studies 


3.5 






Speech /Drama 


3.8 


Human Services/ 




Social Work 


.2 


Basic Studies/ 




Communications 


.1 
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7. Toward what kind of degree are you currently working? 



Associate degree .2^ 
Technical degree ,6% 
Bachelors degree 



Masters degree 7 »0J^ 

Doctoral degree 23.69& 
none 66,^J^ 



8. Your Sext Female 33.3!i Male 66. 7?^ 



9* Your Age: 



under 25 
26-30 

31-35 
36-40 

41-45 
46-50 

51-55 
56-60 

61 & older 



1.3?i 
12.1 

20.3 
16.2 

13.1 
13.8 

9.5 
7.6 
6.2 



10. Are you: 



WHITE/CAUCASIAN 90 . 656 

black/negro /afro- AMERICAN 2 . 6 

AMERICAN INDIAN .2 

ORIENTAL .9 

MEXICAN-AMERICAN/CHICANO 1 . 9 

PUERTO RICAN-AMERICAN .3 

OTHER 1 . 9 

N/A 1.5 



11. About how many books were there in the home In which you were raised? 



1-10 



6.49i 



11-25 
9.8?S 



26-100 
25.79i 



ERIC 



101-200 
1.9. o?i 
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over 200 
38.3?f 



no answer 
,8^ 
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OVEft 









LESS THAN 


V2 


34 


6-10 


11*20 


20 




12. 


How many years Mere you an 


nunc 


OMF VCAB 

wnc TCAn 


VRQ 

T no* 


VBC 

T nSii 


Tnb. 






n/a 




instructor or an admmistrator 


41*1 












Z*3 






. In a secondary school? 


3.5 


10*4 


10*4 


17.7 


Q Q 
0*0 


5%7 




...in a four year college or 




3.1 


11 *6 


7.6 




^•0 


1*1 




* 


university (beyond the level of 
















teaching or rfisoarch assistant? 

* * * 


















13. 


Within any two*vear college how 




















many years have /ou been 


3.D 




13.4 


1 D * J 




1 D * f 








. , . B faculty member? 


/•3 


37*7 


n ft 
J*o 


1 «2 




...a depart mentor division 


66.8 


2.6 


7.2 


5.2 


6*0 


u6 


.5 


10*0 




chairperson? 
















. . . the director of especial 


80.7 




2.3 


1.9 


1*1 


*i 


— 


12^5 




program (eig. Remedial Studies, 


• 


















Ethnic Studies)? 




















...an administrator (e.g* Dean* 


83.7 


.3 


1.3 


1 .0 


1*0 


*3 


*1 


12*3 




President)? 




















Are you currently the chairperson of your division or department? 






YES ^k*9fc 


NO 83.7?6 n/a l.39i 


. (If 


yea» 


answer 


a*e) 





a. Have you'employed people wth doctor- 
ate degrees as instructors in your depart- YES 47 . 
tneot or divi»on? NO 49.3 

n/a 3.1 

b. Has there been pressure from other administrators 
and/or from the faculty , . . 

TO HIRE PEOPLE WITH A DOCTORATE h ,9^ 

NOT TO HIRE PEOPLE WITH A DOCTORATE 4. 5 

NO PRESSURE EITHER WAY ^7 . 0 

n/a * 3.1 

c. In the future do you plan to hire instructors 

who hold a doctoral degree? yes 6 1 . k% 

NO 24.2 

n/a U.3 
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I4d. Vhy? 

Hire the best person regardless of degree Z9*6^ 

More capable/knowledgeable 15^7 

Best qualified candidate 7#2 

Prestige /up* grade faculty 2^7 

If available we hire them 1.^ 

Teachers required by accrediting association 1#3 
to hold doctorate 

Why not? 

Vant higher salary 8^5 

Degree not necessary to teach In my dept. 6#3 

Not enough practical experience 3.1 

Too specialized to meet needs of 2-year college 1.8 

They are not available 1.8 

Too research oriented .9 

All others 3.1 

Don't know/no ansver 11.2' 



IV 
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IV,6- 

l4e* What has been your experience with Instructors holding the doctorate? 



They are fine teachers 2^*2^ 

Their performance Is the same 

as others 22*0 

I have no experience 15«1 

They are good leaders/ have 

high professional qualities 10*3 

They have good personal qualities 2*2 

They do not know how to teach 6;7 

They are unable to relate to 

students 6*7 

A negative 'experience-- they 

are too high thinking 4*9 

They are too ambitious 1*3 

all others ' «9 

N/A 19*7 



NONE OR OVER 
LESSTHAN U2 3^ 5*1o 20 
ONE YEAR YRS. YBS. YRS. YBS. YRS. y/^ 



15* How many years have you worked in your 

current institution? 9*6?S 13*5 17*0 kz*^ 1 4*9 2*3 *5 



16* Hov many class hours a week are you teaching this term? 

NONE 3 or 4-6 7*9 10-12 13-15 15-18- more than 
, less hrs* hrs hrs» hrs* hrg* 18 hrs* 

1*99S 8*5 10*7 8*2 17*1 32*1 13*2 8*2 



17. Are you considered to be e full-time faculty member? 

t8j Are you currently employeiJ in a job in addition to 
your position at this college? 

(If "yes"); b» How many hours per vwek? 

MO 11*20 21-30 

19. How would you rate each of the following 

e. Your salary 

b. FMations with colleagues 

c. Relations with students 

d. Relations with administrators 

e* Relations with family and friends 

f. Job security 

g. Opportunities to be creative 

h. Feelings about living up to your greatest potential 

i* Your degree of autonomy 

|. Freedom to choose textbooks, pro(^emsand media 
in your area 

k. Your students' enthusiasm for learning 

I. Your working environment in general 

m. Your life in general 



IV.7- 

j<gS_ J!2» nZa_ 
75.695 23.5 .9 



Y6S ' NO N/A 

26,k% 72.9 •7 



31-40 


MORE THAN 40 n/A 






2k, k 


11.9 


1.0 






KCGLLGNT 










11.1 


U.i 


32.2 


11.7 


.9 • 


41 .2 


50.5 


6.5 


1.0 


.8 


58.2 


39.1 


2.0 


— • 


.7 ' 


30.2 


48.6 


l6.0 


4.5 


.7 


64.2 


32.6 


2.0 


.1 


.9 


28.8 


43.4 


15.2 


11.7 


.9 


33.1 


4i.9 


19*0 


5.1 


.9 


17.3 


49.3 


25.2' 


6.8 


^.k 


28.8 


50.8 


15.8 


3.1 


1.5 


53.2 


32.1 


10.2 


3.8 


.6 


11.8 


47.5 


33.9 


5.5 


1.3 


l6.1 


57.2 


22 iO 


4.0 


.7 


35.7 


55.7 


6.2 


.7 


1.7 
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20. Ruse respond to the following questions by marking the appropriate space: 







YES 




N/A 




Were you ever a teaching assistant in a four^yesr college or university? 


39 M 


59.4 


1.2 


b. 


Did you ever do a student teaching assignment in a two-yasr college? 


6.0 


92.7 


1.3 


c. 


Have you ever received a formal avwrd for outstanding twchirtg? 


20.8 


77.8 


1.4 


d. 


Have you tau^t courses jointly with faculty memban outside your dapartmant? 


27.1 


71.9 


1.0 


1. 


Have you ever had an article published in a journal in your field? 


29.0 


69.9 


1.1 


f. 


In the past three years did you go off campus to attend a conference or symposium 
related to teeching? 


76.1 


22.7 


1 .2 


g- 


Do you use a syllabus for teaching your courses? 


72.8 


25.6 


1.6 


h. 


Have you ever been a paid consultant? 


32.5 


66.2 


1.3 


i. 


Have you revised your syllabus and/or teaching objectives in the past three yeen? 


92.7 


5.0 


2.3 


i. 


Do you sometimes run an item analysts on a test that you give your sludents? « 


49.8 


46.7 


3.5 


k. 


Do you usually distribute sets of written measurable objectives to your students? 


47.4 


50.0 


2.5 


1. 


Have you authored or co*authored d published book? 


12.5 


86.2 


1.3 


m. 


^iaveyou ever applied to an outsl^n agency for a research srant to study a problem 
in your field? 


24.6 


74.3 


1.1 


n. 


Have you ever prepared a replicable or multi-media instructional program for use 
in your classes? 

• 


4l.5 


56.4 


2.1 


0. 


Do you typically submit written evidence of student learning (other than grade 
marks) to your dean or department head? 


1^ o 
lo .y 




1 7 
1.1 


p. 


Since you have been teaching have you ever received a stipend or grant from . . . 
. . . your own college (e.g. faculty fellowship? 


16.3 


79.8 


3.9 




... a private foundation (e.g. Ford. Danforth). or a professional association? 


7.8 


85.1 


7.2 




. . . state or federal government agency (e.g. National Endownent for the Humanities)? 


16.9 


77.5 


5.6 



I 
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How would you rate the 


following as 




QUITE 




USEFUL 


Dept « Chairpersons 




University Professors 


21 .0 


Colleagues 


52,9 


Hlg'h School Teachers 


10,7 


oruaenrs 




Admin 1 s t ra t or s 


8,.2 


Professional Journals 


24.4 


Programs of 




Professional Organizations 17#7 



sources of advice on teaching? 



SOHEVHAT 


MOT VERY 




USEFUL 


USBFUL 




38.6 


26.9 


4.0 




28.8 


4.6 


38.4 


6.4 


2.2 


35.2 


47.2 


6.9 


46.3.. 


8.0 


2.5 


33.* 


5^.3 


4.1 


51.5 


20.8 


3.3 


49*7 


28.9 


3.8 



22. How many journals or periodicals do you subscribe to and/or 
read re^^larly or occasionally? 

Discipline rolated Prof esslonal/Ed. General Interest 
NONE 25.7 5579 7875 

ONE 20.1 22.6 11.5 

TWO 20.4 8.4 5.2 

THREE 15.7 3.4 2.2 

FOUR 8.8 1.2 1,8 

FIVE 4.6 .5 .6 



SIX 2.9 .1 .2 

1.8 ;i 



SEVEN 
OR MORE 
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23- If you had fre« choice In the matter, how much tine vould you give the followinc? 





MDRE 


THE SAME 


uss 






HUM NOV 


JUOUNT 


mm NOV 


N/A 


Claiaroao Inetructlon 


28.756 


55.5 


13.7 


2.1 


Your own cntdutte education 


52.7 


37.5 


3.5 


6.3 


Reeeerch or profiislonal writing 


61,0 


32.0 


3.7 


3.3 


Adabdetrfttlve activities 


8.4 


48.6 


36.9 


6.1 


ProfMalonal aa«oel«tl« vork 


16.5 


65.0 


13.2 


5.3 


CooMinltx aervioe 


30.7 


61.0 


5.3 


3.0 


Personal affaire 


42.6 


52.8 


1.9 


2.7 


Student InteracMon outelde claee 


48.9 


47.4 


1.5 


2.1 


Conferring with colleaguee 


' 41.4 


53.4 


2.9 


2.3 


Reading etudent papera or teeta 


13.1 


66.9 


17.6 


2.4 


Planning instruction 


47.1 


48.4 


2.4 


2.1 


Presenting redtale or leeturee 


37.0 


52.8 


6.2 


4.1 



Otttaldi of clu« 



24. On your most recent working day 
how many hours did you spend In: 







0-1 


1+ 


a. 


Classroom Instruction 


4.3 


5.0 


b. 


Your own graduate education 


81.1 


7.4 


c. 


Research or professional writing 


73.1 


10.6 


d. 


/Administrative activities 


48.2 26.3 




(Including conmlttee work) 






e. 


Professional association work 


89.4 


7.3 


f. 


Community service 


74.1 


14.9 


g- 


Personal affairs 


32.3 


16.3 


h. 


Student Interaction outside 


36.9 33.7 




class 






i. 


Informal Interaction with 


46.7 43.3 




colleagues 






j'. 


Reading student papers or tests 


39.2 27.6 


k. 


Planning Instruction 


27.5 


35.4 



^* 4-t- S* 64 7* S* 9* 10+ 

12.6 39.0 18.8 10.4 5.1 1.7 1.3 0.6 1.2 

5.4 3.5 0.9 0.7 0.5 0.1 0.1 — 0.3 

9.6 3.2 1.7 0.9 0.3 0.1 0.1 0.1 0.4 

13.0 5.0 2.7 1.7 1.4 0.7 0.6 0.1 0.3 

2.0 0.7 0.3 0.2 0.1 — 0.1 - — 

6.7 2.9 0.6 0.2 0.2 0.2 0.1 0.1 

20.1 12.3 7.8 4.0 2.5 0.8 1,7 0.3 1.9 
17.3 5.0 1.4 0.3 0.3 0.1 - 

7.8 1.5 0.3 0.1 0.1 0.2 

21.0 6.8 2.7 1.7 0.6 0.1 0.1 — 0.1 

25.2 7.5 2.4 1.0 0.7 — 0.1 — 0.1 
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25a* Would you like to take steps toward professional development 
In the next five years? 

TES 85.95» NO, I*VE GONE AS PAR AS I CAN 12.9?i N/A 1 .2?i 
If "yes": 

25b. Which of the following most appeals to you? 

ENROLL IN COURSES 

IN A UNIV. JZ.H> 

PH.D. OR ED.D. 33,8 

DOCTOR OP ARTS 6.7 

MASTERS DEGREE 7.6 

ENROLL IN IN-SERVICE 

COURSES AT YOUR 9.4 
COLLEGE 

OTHER 20.0 

N/A .7 

26. If you had a free summer, what would you do with it? 



Travel 


52.8^ 


Take classcs/read/study 


33.3 


Recreation/rest 




Write' for publication 




Do research 


8.7 


Work on advanced degree 


8.2 


Create/perform/ paint 


7.6 


Work as teacher/prepare classes 


6.5 


Attend professional workshops 


1.7 


Work at trade 


1.3 


All other 


.2 


n/a 


3.9 
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27. What type of training would you seek before teaching if you were to 
to begin all over again? 

DO THE SAME 33. 

STUDY HWttNITIES 11.6 

DO MORE STUDENT TEACHING ' 9.2 

TAKE MORE TEACHING METHODS COURSES 9.1 

GET HIGHER DEGREE 5.8 

TAKE MORE PSYCHOLOGY/ ^ 

DEVELOPMENTAL COURSES ^'^ 

ACQUIRE business/technical SKILLS 4.6 

STUDY SOCIAL SCIENCE 3.3 

GO TO LAV OR MED. SCHOOL 3.0 

TAKE FEVER EDUCATION COURSES 2.4 



LESS EMPHASIS ON SPECIALIZED 
TRAINING 



2.3 



STUDY MATH OR SCIENCE 1.9 

PREPARE FOR COMMUNITY COLLEGE 1.1 

NOT TEACH 1.1 

GO TO A DIFFERENT COLLEGE 1.0 

VOULD NOT GET HIGHER DEGREE .1 

ALL OTHERS k,S 

NO ANSWER 11.3 



as. Five years from now you might be conaidering the following positions. 
How attractive do they appear to you at this time? 





vm 

ATTRACTIVC 


SOUEIfKAT 

AimcTm 


ATTRACTrVE 




A faculty position at * four-yetr 
college or unlveralty 


39.0?t 


36.2 


18.8 


6.0 


A fkoulty position «t anot^r 
eomiatty or Junior college 


20.5 


40.8 


32 .P 


6.7 


An «4oUnl9t7itlTa poaltlcn In a 
ccnounlty or junior eollege 


13.7 


24.4 


55.2 


6.7 


A position in a profaaalonal 
aaaoelatlon 


5.5 


24.7 


62.7 


7.1 


A aehool otttalda th# United Stataa 


22.7 


37.9 


32.6 


* 6.8 


Aiqr poaitlon but tbla eollege 


4.0 


18.6 


66.2 


11.2 


A non-teaohinff non-aead«nlo 
poaitlon 


7.6 


25.3 


59.3 


7.8 


I would be doing what I*jn doing now 37.9 


40.2 


14.4 


7.5 


I hava no idea 


4.7 


8.8 


47.4 


39.2 
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29* What has been your affiliation with professional organisations 
in the past three years? 

NONE QUE TVO THREE FOUR FIVE SIX SEVEK 

Member 22,5 27,1 23^9 15»9 7*6 2^1 O 
Attended a 

Regional/National 5^^9 2k^2 12,9 5,9 U7 #3 •! 

Meeting 

Presented a 

Paper 90^k 8,1 ,9 ,3 ,2 ,1 



yy, HcrtT muld you rate the qualities that students should gain ftvm a iiro-ysar college 
education? 

TERQT IJE3S 

mPORTAHY BffORTANT k/A 

a. Knowledge and skill directly applicable 

to their Cctreers 76 « 9^ 21,0 2,1 

b# An understanding and mastery of some 

academic discipline 63 • 6 3 '^•2 2,3 

Ct Preparation for further fonnal education 60^^ 17,5 2,1 

d, Self^^knowledge and a personal Identity 89«0< 9^2 1,7 

e* Aesthetic awareness 76,8 21,1 2,1 

f, Khowledge of and interest In conntunlty 83,3 ^k^9 U9 
snd trorld problems 



31, Half many humanities courses do you think students In two-year occupational programs 
should be required to take? 

. NMffi ^ IS? Ti^ roim rm ^nmon 

1,75s 2,1 10,7 13.2 22, ^» 9.1 3^.6 6.1 

32. The humanitio0 can ^ offered through other than course-relnied presantatlon. Do 
you think there are too fev, eufflolent/ or too nuiy of tbeae ftotlvltiea open to 
etudenta at your college? 

TOO FBf SUFFICIEHT TOO MWY IOH*T KHOW-N/ 
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a. Colloquiuns iind Seminars 69*3 18«1 ,9 11*7 

b. Lecturee 51.7 35,9 ^.2 8,2 

c. Exhibits 5^.6 33.9 .8 8,7 

d. Concerts and Recitals 5k,9 3^.3 .8 8,0 

e. Plims ^1.7 ^5.9 '*,k 8,0 
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33* How do you experience the humanities other than through your 
teaching? 

Vioit museums/ co gof 

concerts/ theater J • /» 

Read 50.0 

Records/TV/radio 21 .0 

Attend classes/ 18*6 
lectures/seminars 



Participate in 
fine arts groups 



15.7 



Everyday experience 15*5 

Talk with peers l4.9 
Travel 

Community service/ g g 

Church work * 

All others .3 

N/A 12.1 
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34* What changed in humanities have taken place at your college 
in the past seven years? 



Added/improved humanities courses 29*1^ 
Improved facilities/materials 6*4 



Integrated humanities into 
intex^isciplinary courses 



5*5 



More emphasis on individual 

development/seminars 4*3 

Improved teaching techniques 4*1 

More extra curricular courses 4*0 

More student interest 3*3 

Added ethnic studies 2*5 

Better teachers 1*6 

Added/improved social science 

courses 1 *4 

More student participation in 

program planning 1*0 

Lowered standards to meet needs 

of slower students *6 

Improve teaching techniques *6 

All other positive changes 1*7 

Fewer humanities courses 4*6 
De*emphasis of importance * 3*0 

Lowered standards 1 *9 

Decline in student interest 1*5 
Lowered required number of courses 1*3 

Drop in dollar support *5 

Little or no change 10*9 

All, other negative changes *8 

No answer 3l *8 
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What changes would you like to see 



effected? 



IV -16 



Added/improved huoun ities courses 


30.1^ 


Integrated humanities into 




xn^eroxscxpxxnary courses 


13.9 


riore extra currxcuxar courses 




xnproved racxxxiies/inaterxaxs 


7.1 


nore entpnasxs on xndxvxduax 
development/seminars 


6.5 


Improved teaching techniques 


5.0 


More student interest courses 


U.I 


Improve teaching conditions 


3.8 


More admxn* support ror humanities 




More communit y involvement 




Ke^empnasxze dasxc shxx xs 




More student inter est /respect 


2.7 


for i:Vio huBAnxtxes 




Better teachers 


1 ft 


Added/improved social science 




Added etnnxc studies 


1 • 3 


More student participation in 


1.5 


program planning 




More freedom in instruction 


1.3 


Reinstate former program 


.8 


Lowered standards for slower 


.7 


students 




Special courses for voc*tech 


.3 


teachers 




All other positive changes 


5.0 


All other negative changes 


.2 


No answer 


26.7 
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Howdo you feel about the following? 



STRONGLY 
AGREE 



SOMEWHAT 



OONT KNOW 
OR 



SOMEWHAT 



STRONGLY 
DtSAGREE 



a. Overall, this institution's administration 
is creative and effective 


1 '7 1 
1 f • 1 




in Zi 


10-1 


It./ 


b. This college should be actively 
engaged in community services 


6o.6 


30.1 


5.6 


2.9 


.7 


c. Most faculty members should take some 
type of academic course work or engage 
in a creative activity (e.g.. writing a book) 
91 iwix uvery intw years 


38.0 


^ r w w 


9.6 


12.3 




d. Teaching the humanities to students'in 
occupational and remedial programs is 
oirTerenT irom leacning iransier siuoenis 


31 .6 


.38,6 


13#6 


10«o 


5#2 


e. 1 feel considerable personal strain in 
my commitments to different aspects of 
my job 




2o,3 


12,5 


23 #0 


Oft 


f. It is as important for a person to experience 
his emotions and feelings as it is to develop 
nis miciiecTUot or cognriive SKtiis 




31#8 


7-1 


6.8 


2,1 


g. All too often the present is filled with 
unhappiness. It's only the future that 
counts. 


1.6 


k.e 


9.6 


23.9 


59.8 


h. Collective bargaining by faculty members 
has a definite place in a community 
college 


43.1 


25.1 


17.1 


9.1 


5.6 


i. 1 believe that if i work hard, things will 
, work out for me 






11 1 


in ^ 




{. Faculty members In all kinds of higher 
education institutions should engage in 
a process of self*evaluation 


67.9 


25.6 




1.5 


.5 


k. Career education and occupational 
training should be the major emphasis 
in today's community college 


11 .0 


26.6 


6.6 


34.1 


19.7 


1. Most humanities instructors are welt 
prepared to teach 


7.8 


35.6 


30, k 


21 .0 


4.9 


m. Growth is a never ending process and 
should be a continuous quest 


66.0 


7.6 


3.3 


.7 


.3 


n. Exciting developments are taking place 
in the humanities 


36.9 


33.6 


16.3 


7.9 


1.3 


0. The humanities are being diminished in 
importance in the community college 


21 .6 


37.6 


22.2 


13.5 


5.0 


p. Satisfactory opportunities for inservice 
training are not available at this college 


20.4 


26.5 


24.6 


16.6 


7.6 
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OONT KNOW 

STRONGLY SOMEWHAT OR SOMEWHAT STROMOLY 

AGREE AGREE NOOflNlOW DISAGREE tflSAGREE 



As 8 child' 1 felt especially proud of 
my mother, father, or other member 
of mv timitv 

v< "'T (villi tf 


53*7 


28.3 


8.4 


7.8 


1 .7 


r. Teiching effectiveness should be the 
or i man/ besis for tecuttv aro motion 


43*6 


40.5 


7.8 


6.2 


1.9 


1 Faculty promotiorts should be besed in 
pan on tormel student evaluations of 
their teachers 


20.7 


41.6 


8.4 

* 


19.0 


10.3 


t Faculty should engage in more inter* 


34.7 


44.9 


14.1 


4.8 


1.5 


u. 1 wotltd tike to have closer contacts 
with university feculty members who 
teach the same course 1 teach 

V. The ftdministrMion of my department 
is not very de* nocratic 


36*9 
9*0 


41.9 
12.3 


14.5 
18.2 


5.2 

24.4 


1.5 

36*2 


w. 1 prefer to teach small classes 


43.5 


36.0 


8.0 


10.4 


2.0 


y. Claims of discriminatory practices 
agairtst women and minority students 
in higher educetion have been greatly 

ovanMtiitPri 


1 0*7 


23.9 




23.9 


21 .0 


y. 1 tend to pattern my teaching after my 

Awn cnllunn nr uniunrsitv cnu rsps 


6.1 


37.2 


4.6 


31.9 


20.2 


I* Thre should be preferential hiring for 
women and/or minority faculty at 

thK kivtf ktiitinn 
ififSp finifiuiiuM 


7.1 


16.1 


15.9 


29.9 


31.0 


aa. If IhadachancetoretrecemystBpsJ 
would not choose an academic lifa 


2.9 


5.9 


10.3 


20.0 


60.9 


bb. Knowledge in my field Is expanding so 
fast that 1 need further training in order 
to keep up 


14.4 


4l .2 


8.0 


28.2 


8.2 


cc. Compared with most people of my ege 
in my field who have had comparable 
treimng, 1 have been more successful 


13.8 


36.2 


35.2 


12.3 


2.5 


dd. Students should not have repfesentation 
on the governing boards of colleges end 

^ ur]tversities 


5.4 


12.3 


9.0 


36.9 


36.4 


ee. Most of the important ideas about 
the humanities emanate from the 
university 


6.3 


22.0 


24.0 


31.7 


16.0 


ff. The same humanities courses should be 
given to humenities and non humanities 
students {e.g,i occupational students, 
science majors) 




33.2 


n 




0 .4 


gg. Time hangs haevy on my hands when 1 
am not teaching or acting as a college 
administrator 




6.0 


7.2 


17.3 


66.0 


hh. The humanities curriculum in my 
college should be modified 


13.6 


35.0' 


30.9 


14.1 


6.3 
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People often feel differently vyjtfi different groups and in different situations. 

Whicfi figure or figures in tfie boxes below best describe how you see yourself in relation to the dtffwent groups listed? (You may 
choose the same figure or different figures for your responses. Please mark one box in each row.) 





Fia 


Fia 


FIG. 


FIG. 


FIG. 


FIG. 






A 


B 


C 


D 


E 


F 


n/a 


Other instructors in my f i^d 


9.2 


32.4 


32.6 


3.5 


2.3 


9.7 


10.3 


Most instructors at this school 


13.3 


27.1 


29.4 


4.1 


4.5 


11.7 


9.9 


My family 


4.7 


29.2 


42.5 


5.8 


1.2 


*6.2 


10.4 


My group of friends 


3.8 


28.1 


47.7 


.5 


1.3 


8.6 


10.0 


Teacher organizations 


19 


18.6 


12.3 


6.4 


16.7 


12.5 


13.7 


My students 


12.7 


21 .3 


30.3 


18.2 


5.0 


2.6 


9.8 


College administrators 


21.5 


17.7 . 


12.9 


6.5 


24.4 


6.8 


10.2 




FIG.B 

0 


O' 


me 

® 


0 


0 


0 


0 


0 


0 



FIG.C 



O 



mt 



o o 



® o o 
o o o 



FIG.D 






0 


0 


0 


0 0 


0 


0 0 



FiaE 

0 




0 


0 


0 


0 




0 
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38. Below is a list of 18 values* arranged in alphabetical 
order. We are interested in finding out the relettve 
importance of these values to isU; Study the list 
carefullyand pick out the one value which is the most 
important for you. Place e 1 on the bienk line to the 
left of this wlue end cross it off your list. Look at 
the remaining 17 values; which is second most im- 
portant for you? Place a 2 next to this valueand cross 
it off your list Look at the reriMining 16 values end 
. renk them In order of importance. The value which 
it jMSt important should be ranked tSth. 



MEDIAN 
12.76 

9.97 
9.89 
5.58 
6.12 
6.71 
5.00 
6.7^f 
15.25 
13,57 
16.16 

if. 23 

6.39 
12.96 

7.68 

if. 78 

10.52 
10. ?7 



RANK 
lif 

11 

10 

k 
5 
7 
3 
8 
17 
' 16 
18 
1 

6 
15 



12 
13 



A COMFORTABLE LIFE 
(■protptroutiita) 

EQUALITY 
(tarolherhood, tquel opportunity for all) *' 

AN EXCITING LIFE 
' (aittinulttlna,MttvtNfe) 

FAMILYSECURITY 
(taktitgcinofiowfdonM) 

FREEDOM 
(Indepmdinct. free chotet) 

HAI>I>INE8S 
(ooittenttdntn) 

INNER HARMONY 
<frtf(k>m from Innir conflfct) 

MATURE LOVE 

(mximI and ipiritual Intimeey) 

NATIONAL SECURITY 
(protMtien from eneck) 

PLEASURE 
(an enloyablt, Itlturely m) 

SALVATION 

(tmd.ittrtul WUi 

SELF-RESPECT 
(*alf«ttMm» 

A SENSE OF ACCOMPLISHMENT 
(lantngeontributien) 

SOCIAL RECOGNITION 
(r«pta;«dmlretien) 

TRUE FRIENDSHIP 
IdoM oompaolomhip) 

WISDOM 

(a nuture undtrstanding of 

A WORLD AT PEACE 
(frMofwarandeonflicO 

A WORLD OF BEAUTY 
(bMutv of Mturt and tht tm) 
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AN ANALYSIS OF HUHANITIES EDUCATION IN TWO-YEAR COLLEGES; 
PHASE II -- THE FACULTY 
1975-1976 



Center for the Study, of Conmunlty Colleges 
Los Angeles 



V. INTERPRETATIONS ANO FURTHER^ FINDINGS 
Arthur M. Cohen Florence B. Brawer 



The Faculty Survey yielded data that can be used as Informa- 
tion basic to reformulating policies for the humanities and for in- 
structional personnel practices. Following is a narrative discussion 
of some of the findings. 



This Project is funded by a grant from the National 
Endowment for the Humanities, a Federal agency 
established by the Congress of the United States of 
America to promote research, education and public 
activity in the humanities. 
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INTERPRETATIONS 



Raw numbers and percentages provide baseline Information* But what do the 
data tell us? Our first analyses of these data were devoted to preparing general 
descriptions of faculty members According to the categories and constructs 
we had developed* with attention to variations by regloni Institutional size 
and type» and so on. We also have a breakdown of differences between doctoral 
and non-doctoral degree holders and by the various teaching fields within the 
Kumanltlesi Including^ In order of frequency^ literature* history* foreign 
languages* law and government* art* Interdisciplinary Humanities and theatre* 
mus1c» philosophy* anthropology* cultural geography and ethnic studies^ and 
religious studies* Presented here are some preliminary Interpretations* 

Academic Backgrounds 

Few of the faculty—about 25)!-*had themselves been students In 
community/junior colleges and only a handful (151f) had received the associate 
degree. Almost all faculty hold the bachelor degree* and a very high percent* 
age (90%)* the master's* 

Our findings on doctoral degree holders are of particular Interest* 
Traditionally two>year college faculty members have acquired a doctorate after 
years on the job. That Is* they do not enter the Institution holding that 
degree but get It later* This was confirmed In our study because over one^ 
third of the people with doctorates are age 51 or older whereas fewer than 
one-^fourth of the total sample are In the older age groups. In addition 19X 
of the people teaching Humanities have their highest degree In Education* 
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thus suggesting that the person with a master's In a teaching discipline picks 
up a doctorate In Education while he Is working. 

A much higher percentage of instructors have the doctorate now than had 
It even five years ago. Me found H% with doctoral degrees as compared to 8 
to lOX In studies done In the late 1960's. The apparent reason Is that the 
growth In faculty has slowed down considerably. Heretofore the faculty 
members who attained doctorates while they were on the Job were btlanced by 
the Influx of new people without higher degrees, thus maintaining a constant 
ratio. Now that the percentage of new full-timers employed annually has dropped 
off considerably, the tendency of working faculty to obtain doctoral degrees 
has moved the percentage of doctoral degree holders higher. 

Further, 2A% of our sample say they are working on a doctorate now. 
If only one-fourth of them get the degree by 1980, the ratio of doctorates 
win Increase to 20% of the full-time faculty. Add to that the likelihood 
that a greater number of new full-tlme staff members will have doctorates 
and a 22% total figure by 1980 Is not unrealistic. In short, we are fore- 
casting a rapid upturn In the percentage of full-time faculty members with 
doctoral degrees. 

Incidentally, when chairpersons were asked about their attitudes In 
hiring people with doctorates, not quite half of the nearly }$% who were 
currently acting as heads of their divisions or departments reported they 
had previously employed people with doctorate degrees; B7% said there was 
no pressure either to hire or not hire. About two-thirds Indicated they 
planned to hire doctoral -degree holders as Instructors, and nearly one- 
third said they would hire the "best person," regardless of degree. Most 
chairpersons who had had experience with doctorate holders reported that 
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they were fine teachers but a few noted that they "don't know how to teach 
or "they are unable to relate to students." 

Sex and Ethnicity 

Affirmative Action seems to be taking hold only slowly. Vfe found a 
ratio of two to one of males over females, rather a constant with that 
ratio reported in earlier studies. There are very few ethnic minori*<es 
teaching Humanities; 2.6% Blacks, }M Chicanes, less than U Orientals, 
new colleges—those opened in the past five years^-a higher percentage of 
the faculty is female and/or younger than in oltjer institutions but ethnic 
minorities ar6 not represented there to any grefiter degree. The faculty 
themselves are strongly against preferential hiring for women and/or 
minorities at their own college ifiOM against to 23. 8% for). 

Full/Part Time 

We particularly wanted to get information about the differences 
between full-time and part-time faculty members. We found part>timers to 
be highly represented in religious studies, foreign languages, and art. 
This is probably because local ministers frequently teach religious 
studies; teachers from the local high schools often teach English as 
a Second Language; and artists who work at other pursuits may teach 
art history. Only two-thirds of the part-timers are employed elsewhere. 
This suggests that many retired people teach one or two courses or that 
young people try to get into full-time teaching at the same time that they 
complete their graduate studies at a nearby university. The latter point 
is confirmed by the fact thatnearly half the part-timers are age 35 or 
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younger. Colleges in the South tend to be heavily weighted toward full- 
time faculty members. The large Western institutions are heaviest In part- 
timers. 

Demographics 

Slightly more than one-third of our humanities respondents reported 
that over 200 books were In the homes In which they had been raised; about 
one-fourth attested to 26-100 books; and 101-200. Since the number of 
books In the home has been found to correlate highly with socio-economic 
status, one would assume that most of our instructors come from at least 
a verage soci o-economic levels. 

Several other Items In the faculty questionnaire were devoted 
to Individual experiences. One of the more Interesting findings was 
that over 40% of the respondents had been neither Instructors nor 
adnlnlstrators In secondary schools. Of those who had, the greatest 
number Indicated 5-10 years In those institutions. One-two years was 
the most popular period for the 10X who had been Involved In a four- 
year college or university beyond the level of teaching or research 
assistant. The 5-10 year time span was the most popular number of years 
respondents had worked In their current Institutions, w^th 3-4 years running 
second. Only one-third of our respondents had been or were currently 
department or division chairpersons. A few (19X) claimed directorship of 
such specialized programs as ethnic studies, while still fewer had served 
as administrators (16%). 

Several studies have maintained that two-year college instructors 
spend significantly more time In the classroom than do their four-year 
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counterparts. Although the time spent In the classroom hardly accounts for 
the total faculty work load. It Is an indicator of some interest. Tmo 
National Education Association reports, for exanple, show a mean centering 
at 17 hours-'even though these reports were disseminated seven years apart 
(ig64-ig71). At any rate, our own results as of spring, 1975 suggest that 
humanities instructors now spend somewhat less time In classroom Instruction. 
Almost one-third reported 13-lS hours of classroom teaching, while 17. IX 
Indicated 10-12 hours and 13.2% 15-18 hours. ' 

Either overwhelmingly large or unusually small respondent agreement 
was generated In terms of other experiences. For example, 76% indicated 
that In the past three years they had attended an off-campus conference or 
symposlun related to teaching, 73% used a syllabus for teaching their 
courses, and 93% said they had revised their syllabus and/or teaching 
objectives In the past three years. On the other hand, only a few had 
done a student teaching assignment In a two-year college or authored or 
co-authored a published book. Eight percent had received a stipend or 
grant from a private foundation (e.g.. Ford or Danforth), although over 16% 
had received such assistance fi*om their college and 16% from a state or fed- 
eral government agency, such as the National Endowment for the Humanities. 

Faculty Development 

What Is the outlook for In-service training and faculty development? 
People who want further preparation apparently want It for different reasons. 
Some seem to feel that further preparation will make them better Instructors- 
there was a high correlation between the Curriculum and Instruction and 
Concern for Student constructs and the construct. Preference for Further 
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Preparation* However there Is also a high correlation between those who 
want further preparation and those who see the university as a reference 
group to be emulated* Perhaps they feel the doctoral degree will bring 
them closer to their role models* 

Reference Groups 

were particularly Interested In determining who the tWD*year 
college faculty see as their, role models* The way one conducts his/her per- 
sonal and professional life Is In part dependent on his/her role models* 
The dominant reference group affects professional orientation* We asked 
questions regarding the respondents' ratings of eight designated reference 
groups as sources of advice on teaching and found that *'qu1te useful" was 
attributed to colleagues by 53%» to students by 43!E» and to department chair- 
persons by 30%* Professional journals* university professors* and* again* 
students* were seen by over 45% as somewhat useful* while over 45% saw high 
school teachers and college administrators as not very useful* 

Asked also were questions regarding the types of positions that would 
appear attractive to the respondents five years hence— for example* would 
they like to be teaching In a four-year college or university? We found 
that the Instructors who look to the university as their reference group 
are chiefly those who have not been teaching In the two-year college very 
long* They think that people with doctoral degrees are more capable or 
knowledgeable* Their orientation toward their academic discipline Is 
stronger* This construct Is weighted by the large nut^iber of young part- 
timers In It* those who are still attending a graduate degree-granting 
Institution* 
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Concern for Students, Humanities, and Curriculum 

We also attempted to determine the depth of the faculty's Concern 
for Students, Hunanities, and Curriculum and Instruction. Their attitudes 
toward students were collected from such items as "How would you rate the 
qualities that students should gain from a two-year college education?" and 
"On your most recent working day' how many hours did you spend in student 
interaction outside class?" We found a high correlation between the satisfied 
faculty and those with a high concern for students. Those with a high concern 
for students were also interested in further preparation and in curriculum and 
instruction. In short, these constructs meshed to give a picture of a well> 
functioning, concerned two-year college instructor who differs from his counter- 
parts at secondary schools or universities. 

Most humanities instructors seem to have a definite sense of rela- 
tionship with their students. In order of importance, they rank the following 
qualities as very important for students to gain: self-knowlcci^e and a 
personal Identity, knowledge of and interest in comnunity and world problems, 
preparation for further formal education, knowledge and skills directly 
applicable to their careers, aesthetic awareness, and, finally, an under- 
standing and mastery of some academic discipline. 

When given a choice of "none" to "six or more" humanities courses 
that they believe two>year occupational students should take, over one- 
third of the respondents opt for the most courses—six or more—while four 
courses is suggested by almost one- fourth of the group. 

When It comes to other than course-related presentations in the 
humanities, and when given a choice of selecting "too few," "sufficient," 
or "too many" in describing the activities open to students at their schools, 
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the respondents put most presentations In the "too few" group* Rated as 
"sufficient," in order of degree, are films, concerts and recitals, lectures, 
exhibits, and colloquiums and seminars* 

Concern with the Humanities was assessed through the use of such iteiis 
as "How do you experience the Humanities other than through your teaching?" 
and "Khat changes in humanities instruction have taken place at your college 
in the past seven years?" Those faculty members with a high concern for the 
Humanities are low on Satisfaction and low on Concern for Students. Their 
disciplinary orientation tends to be paramount* 

On a free-response question asking about conditions in the partici- 
pant's institution within the past seven years, fourteen positive and eight 
negative curricular and extra-curricular changes were indicated* "Added/ 
improved humanities courses" accounted for the highest aggregate scores 
(29%) and "Little or no change" the next highest (1U)* Khen asked what 
changes they would like to see effected, almost one-third indicated the 
addition and/or improvement of humanities courses; integrating the humanities 
into interdisciplinary courses and more extra-curricular courses were also 
indicated by sizeable numbers. 

Future Plans 

When asked what they would do if they had a free choice in the 
matter, over 50% of the respondents indicated they would give more time 
to their graduate education, and to research or professional writing. 
Student Interaction outside class, personal affairs, and planning instruction 
were selected by 42-5U. Over one-third reported they would spend less .time 
than th^ now do in administrative affairs. 
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Almost all (86t} said that within the next five jwars they would 
like to take steps toward professional development. In order of popularity* 
these steps were to get a ph.D. or Ed.D.* enroll In courses In a university* 
enroll In In-service courses at their college, get ■ master's degree, and get 
a Doctor of Arts degree. If they had a free swHer* traveling and taking 
classes/reading/studying seemed most appealing. 

Personellty Dimensions 

Faculty attitudes and personality characteristics are often neglected 
In studies of college faculties. Indeed* there Is a plethora of Information 
regarding age* Income levels* preparation sequences* and degrees held, and a 
paucity of material pertaining to feelings of satisfaction, personal Integration* 
and other personality dimensions. To redress this IndMlance* we have attempted 
to answer certain questions regarding attitudes and affects. For example* how 
related are our 1493 subjects to the significant others In their lives? 
Does the level of satisfaction vary with different teaching fields? Ue approach 
these questions from the standpoint of satisfaction* Functional Potential, group 
coheslon^and values. 

Satisfaction 

Host reports about satisfaction are found In the literature of business 
and management. Accordingly, they usually center on either satisfaction with the 
working environment or the quality of work, typically In large Industries. Yet 
job satisfaction Is an Issue that touches everyone* and thus applies to the 
educational environment as well as to business and Industry. Indeed, we believe 
that satisfaction persists not only as a reaction to the world of work but also 
as a reflection of a basic personality characteristic. It Is possible that It 
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1s a pervasive trait, more dependent on the Individual than the situation. 
We therefore have chosen to look at satisfaction In the same way as we view 
other personality characteristics of our faculty population. 

Are the faculty satisfied? We asked questions such as what the 
Instructors would be doing If they had full choice In the matter and whether 
If they had a chance to retrace their steps they would choose an academic 
life. In addition we asked them about conditions at their own Institutions" 
autonomy, Job security, freedom to choose materials, etc. We found that 
satisfaction Is not related to the number of hours taught weekly. Nor Is tt 
related to full-time or part-time status. In fact. It seems to be generally 
unrelated to Institutional conditions but to be more a personality trait that 
transcends the working environment. Perhaps this Is not a surprise— happy 
people are happy people— but It does weaken the argument that fKulty members 
would be more satisfied If they taught fewer hours or had better working 
conditions. Members of the satisfied group tend to be older, a finding that 
Is confirmed by studies of satisfaction In other fields. Hie less satisfied 
group are young people, working on doctorates, who would prefer teaching at 
a four-year Institution. 

Some of the more pertinent findings are presented In tabular form 
fbr the high and the low satisfied groups. (Tables A and B). 
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TABLE A 
High Satisfaction 
(N » 254) 

Teach foreign language* music 

Were students In Junior college 

Highest degree In education, foreign language 

46 years and older 

Had spent 5-10 or 11-20 years In secondary schools 
Chairperson 

VIorked 11 or more years In current Institution 

Hours teaching not a determinant of high satisfaction 

See dept. chairmen, university professors, high school teachers* 
students, and administrators as useful 

kite Jn-servlce courses _ 

Would find faculty position at 4-year college or university 
unattractive 

Hos t Imp ortan t for students—self knowledg e/personal Identity 
Non-course offerings In humanities sufficient 
In older colleges (1959 and earlier) 
In colleges with 5000-7499 students 
Multi-campus district based 
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TABLE B 
Low Satisfaction 
(N - 360) 

Teach literature 
Highest degree In literature 
Working on doctoral degree 
Not employed at additional Job 

See dept, chairmen* university professors i colleagues* studtntSi 
professional Journals* programs* and administration as not useful 
for advice 

Mould like to study humanities* take more teaching method courses* 
acquire business skills 

In 5 years—Mould feel very attracted to 4-year college faculty 
position* In another community collegei administrative position* 
all choices 

Extr^))e1y Interested In non teachlng/non academic position 

Would like to Integrate humanities 

Not related to other Instructors In field* etc. 

In private colleges 
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Functional Potential 

Functional Potential is a construct previously tested with 1800 fresh- 
men in three proximate but diverse comnunity colleges— urban, suburban, and 
rural—and with freshmen in an experinetital program operating within another 
California conmunity college. Built on psychodynwnic principles of ego 
functioning. Functional Potential describes tiie degree to which a person is 
able to tolerate ambiguity, delay gratification, exhibit adaptive flexibility, 
demonstrate goal directedness, relate to self and others, and have a clear sense 
of identity. It offers a picture of the functioning person in terms of the 
dynamics that are basic to his or her lifestyle. Comprised of six fundamental 
characteristics called Hodes, which are stated as dichotomous pairs, these 
variables are seen as bi-polar extremes on a continuum but not as either/or 
conditions. Indeed, the person who is operating best tends toward the first- 
named pole but demonstrates optimal functioning when he is somewhere between 
the extreme of each pair. 

A short explanation about the nature of these Hodes might be in order. 
The first of the six, Relatedness/Aloofness . indicates the degree to which an 
individual invests himself in involvement with others, his sense of belonging 
or, at the other end of the continuum, his feeling of alienation. Identity/ 
Amorphism , the second Mode, describes the respondent's certainty about self. 
It is equated with feeling of wholeness, sameness, or, at the opposite pole, 
diffuseness and uncertainty of direction. Flexibility/Rigidity , which measures 
the openness and closedness of belief systems as well as authoritarian attitudes, 
includes both the cognitive and affective manner in which the individual 
approaches life. Independence/Dependence suggests autonomy, the readiness 
to act on one's own. Although it is closely tied to the first Node, it does 
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not Imply separation or alienation from bthers. Progression/Regression assesses 
one's orientation toward movement and change. It Involves such traits as 
activity/passivity. fluldlty/lnmoMllzatloni and flow/fixedness r and Is related 
to a sense of optimism or pessimism. .Delay of Gratification/Impulse Expression, 
our final M-modal categoryt Is best seen In mature Individuals who have access 
to their more archaic Impulses but are still able to exercise secondary controls 
when appropriate for the situation encountered. 

Because the Nodes are more meaningful when they are grouped together 
to represent the totality of the persont the Individual's scores are added to 
form a total score ori which basis he or she Is assigned a high, medlumi or low 
Functional Potential status. However, the extent or degree of Functional 
Potential demonstrated by any one subject Is not absolute but rather, both a 
process and a goal. Every person would not be able to attain the highest 
possible level of Functional Potential but at least he/she could operate on 
his/her own highest plane, and still be aspiring to higher levels of actualiz- 
ation. 

Findings regarding Functional Potential and the various Faculty Survey 
Items are displayed in Tables C and D. 
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TABLE C 
High Functional Potential 
(N-151) 

Teach history, music* religious studies 

Were students In Junior college 

Highest degree In education, history, music 

Working on doctorate 

Are 41 years and older 

Had spent 5-10 or 11-20 years In secondary school 
Chairpersons 

5-10 years In current Institution 

See all reference groups as giving useful advice 

Mould like to take steps toward professional development 

Mould like to get Ph.D. or Ed.D. 

Like In-service courses 

Host Important for students— self knowledge/personal Identity 
Non-course offerings sufficient 



ERJC 



135 



TABLE D 
Low Functional Potential 
(N - 168) 



Teach foreign language, literature 

Highest degree In literature, philosophy 

Had spent 5-10 years teaching In 4-year college or university 

11-20 years in current Institution 

Part-^lme instructors 

Not employed at additional job 

See departntent chairperson, 'inlvsrslty professor, colleagues^ high 
school teachers, students, and v<^n1n1strators as not very useful 

Would find non-teaching position very attractive 

Attend fewer classes, seminars than high Functional Potentials 

Tend to be le^s related 

In older college— 1959 and earlier 
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Group Cohesion 

Group cohesion* or relatedness to special reference groups* Is another 
personality variable that describes our san^le population. The findlings here 
point to the humanities Instructors' feelings of affiliation with the following 
reference groups, from roost related to least: their group of friends, then 
family, other instructors in their field, mst Instructors at their school* 
teacher organizations* students* and last* college administrators. 

Values and Attitudes , - 

When it comes to values* 5elf-respect (self-esteem) is ranked first 
of 18 dimensionsi next *J|(i«tfom (a mature understanding of life) and Inner 
Harmony (freedom from inner conflict). The three least important values, in 
descending order, are Pleasure (an enjoyable, leisurely life)* National 
Security (protection from attacks)* and Salvation (saved* eternal life). 

As far as other attitudinal indicators* given a choice of excellent, 
good* fair* and poor, at least half the subjects rank as "excellent" their 
relations with students* family* and friends* and their freedom to choose 
textbooks* programs* and media in their special areas. Seen as "excellent" 
by less than one-third arft salary* relations with administrators* job 
security, feelings atwut living up to their greatest potential, their stu- 
dents' enthusiasm for learning* and their general working environment. A 
ranking of "good" was assigned by over 50% to relations with colleagues* 
their degree of autonomy* and the working environment in general. "Poor 
rankings" were attributed to each possible choice by anywhere from none 
(relations with students) to 12% assigned to salary and job security. Thus, 
nwst respondents lean quite positively to most all attitudinal items included 
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In the Faculty Survey. 
Professionalism 

We are particularly interested in the question of professionalism. Taken 
as a whole, is instruction in the two-year college a profession in its own right? 
A profession is an ideal occupational form, something that does not exist in 
actuality but which serves as a model to which members of an occupational group 
aspire. It has certain characteristics: it controls entry into and polices its 
own ranks; it requires a long period of training before one can practice within 
it; it is in control of a body of specialized knowledge not readily available to 
laymen; it forms professional associations and codes of ethics. In addition, it 
is viewed as a profession by outsiders no less than by those who practice it. 

On some of these criteria community college teaching seems close to the 
ideal; on others, not so near. It does not control entry into its ranks-estate 
legislatures and governing boards set minimum en^iloyment requirements. It polices 
its ranks minimally through its involvement in tenure decisions but college admin- 
istrators typically have the last word. It requires a long period of training and 
it can make som claim to a body of specialized knowledge. It has begun to form 

If 

its own professional associations— especially the music and foreign language faculty. 

The instructors' attitudes toward high schools are of note here; they have 
broken almost completely with them. Although half the faculty in our san^le have 
had secondary school experience, people- in this group tend to be older and are not. 
being replaced as rapidly as they once were. More to the point, few of the faculty 
want anything to do with the secondary schools, seeing teachers there as poor 
sources of advice on teaching. However, the break with the secondary schools is not 
a sufficient condition for perceiving the two-year college faculty as a unique 
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professional group. A high percent of them still identify with the university 
and until the university professor as a model is minimized in the minds of the 
cofimunity college instructors* they will have difficulty finding their unique 
place in the eyes of the comnunity as well as in their own eyes. 

Nevertheless much evidence suggests that faculty members in community 
colleges are becoming more aware of th^selves as a separately functioning 
professional body. They see their own colleagues and students as the best 
sources of advice on teaching. They are not interested in administrative 
positions. Th^ are interested in curriculum and instruction* in working on 
their courses* and on their teaching almost to the exclusion of other professional 
pursuits. A cautionary note here: there is the danger that the faculty will re* 
create the high school from which th^ sprang. Hat^ two*year college instructors 
teach in two or more fields. This is understandable because few colleges have 
enrollments large enough to support a full-time instructor in anthi;opology* art 
history* or cultural geography. The teacher's schedule is filled out with other 
courses. This can serve to strain disciplinary affiliation to the breaking point. 
Similarly the lack of orientation toward disciplinary research-rreinforced by the 
teaching loads and the lack of reward for doing 1t***weaken disciplinary ties. 
The instructor's localism* his lack of affiliation with national professional 
groups* his failure to read or write in the professional literature* and his 
adversary relationship to college administrators^all these mark a secondary 
school image. 

Yet* we would like to believe that as community college 
teaching develops along its present course*the faculty will be seen as genuine 
professionals in Instruction . Ideally* as this tendency progresses it will 
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lead to fun-time faculty menders perceiving themselves as managers of student 
learning, evaluating thanselves on their clients* progress. They can and they will 
abandon the Isolation of their classrooms and take up broader professional 
responsibilities. They will coordinate the work of the part-time faculty 
members whose numbers have Increased so rapidly In recent years. They are 
well along now In the use of reproducible media and other aids to teachlngt a 
tendency that will increase. They are becoming managers of para-professional 
and Instructional aldest too. All this suggests that the profession will develop 
and center on qualities relating to Instruction with a capital "I". 

Collective bargaining's Influence on faculty professionalism Is difficult 
to predict. All we can say at this point Is that a majority of the faculty 
favor It. As reported In the Chronicle of Higher Education (Jan. 26, 1976, 
p. 11) Ladd and Upset found 76% of two-year college faculty rejected the 
statement, "Collective bargaining by faculty has no place In a college or 
university." Our Faculty Survey question about collective bargaining was 
worded positively— "Collective bargaining by faculty members has a definite 
place In a comminity college"--hence is- not directly comparable. It received 
a 68S! favorable response from the humanities faculty, while only ISX of the 
group rejected it. But the non-humanities faculty show a different pattern. 
Only 54S! of the group favored the statement and 30% rejected It. 
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FURTHER FINDINGS 



PART-TIME INSTRUCTORS 

Part-time instructors differ from full-time instructors in that part-timers: 
are less experienced 



! 

have fewer years in current 
institution 

read fewer scholarly or 
professional journals 

are less likely to be a member 
of a professional association 

are less concerned with research 



are less concerned with curriculum 
and Instruction 



are less concerned with the 
humanities 



are more likely to hold the 
university as a reference group 



are younger 



are more likely to prefer 
further preparation 



mode is one-two years for PT; 
five-ten years for FT 

two years or less: 57% of PT; 
20t of FT 



Research Orientation 
Total High Medium Low 
FT 75.6 83.0 75.9 68.6 
PT 23.5 17.0 23.2 29.9 

Curriculum and Instruction 
Total High Medium Low 
FT 75.6 81.0 76.3 68.0 
PT 23.5 18.6 22.7 31.6 

Concern with Humanities 
Total High Mediim Low 
FT 75.6 79.4 76.9 67.5 
PT 23.5 19.6 22.5 30.6 

University as Reference Group 
Total High Medium Low 
FT 75.6 70.9 75.2 83.3 
PT 23.5 27.9 23.9 16.2 

Age 35 or Younger 

FT 30% 
PT 46% 

Pref. for Further Preparation 

Total High Medium Low 

FT 75.6 72.3 75.4 79.7 

PT 23.5 27.2 23.7 19.3 
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Part-tlme Instructors are the same as full'tlme Instructors In their: 



Concern for Students 



FT 
PT 



Concern for Students 

Total 



75.6 
23.5 



High 
77.0 
23.0 



Medium 
74.9 
24.5 



Low 

78.0 
19.5 



Level of Satisfaction 



FT 

PT 



TotaT 

75.6 

23.5 



Satisfaction 
High 



76.8 
22.4 



11^ 

75.0 
23.8 



Low 

76.4 

23.6 



Indication of Ways They Spend 
Their Free Time 



Type of Training Th^ Prefer 



If you had a free summer* what would 
you do (free response)? 

Total FT PT 
Take classes/study/read 33.3 34.2 30.2 
Do research 8.7 8.6 9.4 

Teach or prepare to teach 6.5 6.7 6.0 
Attend professional work- 1..7 1.9 1.1 
shops 

If you were to begin over* what type of 
training would you seek (free response)? 



Change nothing 
Study humanities 
Do more student teaching 
Take more teaching methods 
courses 



Total 


FT 


PT 


33.2 


34.1 


30.5 


11.6 


11.9 


10.3 


9.2 


9.0 


9.7 


9.1 


9.1 


9.1 
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OOCTORAL DEGREE HOLDERS 

Doctoral Degree holders differ from non -doctorates In that people with doctorates; 



Are slightly more likely to 
hold university as reference 
group 



Doct. 
Non-Doct. 



University as Ref. Group 
High Medium Cow 
21.4 64.3 14.3 
15.7 70.2 14.0 



Are l_ess likely to desire further 
preparation 



Have less concern for their 
students 



Are most highly represented In 
the Middle States, least In 
the Midwest 



Pref. for Further PreP. 

HTgfi NedlUHi Cow 

Doct. 8.1 71.0 21.0 

Non-Doct. 12.2 75.5 12.3 

Concern for Students 

High Medium Cow 

Doct. 8.1 69.5 22.4 

Non-Doct. 10.2 74.7 15.1 



They differ only slightly on fndexes of Satisfaction, Functional Potential, 
Curriculum and Instruction, and Concern with Humanities. 
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CHAIRPERSONS 



Humanities Sample « 1493 

Chairpersons « 223 

Non-Chairpersons » 1250 

No Designation « 20 



Chairpersons tend to differ from non-chalrpersons In that 

a lesser proportion of chairpersons had be«n 
students In comnunlty/Junlor colleges 

more chairpersons had spent time In secondary 
schools as Instructors or atibninlstrators 

chairpersons had worked In their current insti- 
tutions more years than non-chairpersons 

chairpersons are less Inclined to be working 
at jobs In addltfon to their teaching 

chairpersons are more likely to subscribe to 
and read scholarly Journals within their 
disciplines and professional educator 
Journals than non-chairpersons 

more chairpersons would like to enroll In In- 
service courses at their colleges 

chairpersons appear to be less Interested In 
faculty positions at a 4-year college or uni- 
versity or at another comnunlty or Junior college 
and at a school outside the U.S. than non-chair- 
persons. They are more Interested In administrative 
positions In a community or Junior college or In 
doing what they are currently doing than are non- 
chairpersons 

chairpersons are more likely to be members of 
professional organizations* to attend regional 
or national meetings* and to present conference 
papers than are non-chairpersons 
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Chdirpersons are more Hkely 

to fall Into the high satisfaction 
group 



Satisfaction 



High 
Med. 
Low 



Total 

TTX" 

SB.9 

24.1 



Chair* 

S arson 

SB. 7 
19.3 



Non-Chair- 
person 



SB. 6 

25.3 



to be In the high Functional 
Potential group 



Functional 
Potential " 



High 
Med. 
Low 



Total 
WT 
78.6 
11.3 



Chalr- 
Perswi 



13.0 

81.2 
■ 5.8 



Non-Chaii 
■Person 


78.2 
12.2 



to be high In curriculum/ 
Instruction 



Curriculum/ 
instruction 



High 
Med. 
Low 



Total 



I4.S 
SB.6 
16.5 



^1 I 

tnair- 
rson 



8 
65.9 
9.9 



Son-Chalr- 

f erson 
n 

69.3 
17.6 



not to see the university 
as their reference group 



University as 

Reference 

Group 



High 
Med. 
Low 



Total 



69.4 
14.1 



Chair- 
person 

67.3 
17.9 



Non-Chair- 
person 

69.7 
13.4 



to show more concern for 
students 



Concern 
for 

^dents 



High 
Med. 
Low 



Total 

73.9 
16.1 



person 

70.9 
16.6 



Non-Chair- 
person 



976 
74.5 
16.0 
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RESEARCH ORIENTATION 

Humanities Sample > 1493 

High - 223 

Medium - 996 

Low » 274 

More people teaching the following disciplines tend to be high In 
Research Orientation than medium and low: art* anthropology, history, 
liberal arts, philosophy* religious studies* social science. 



People high In Research Orientation 

are less likely to have attended 
a community/junior college 

are more likely to hold their highest 
degrees In art* anthropology* edu- 
cation* history* liberal arts* 
philosophy 

are more likely to be working on their 
doctorates 

are more likely to be males 

are more likely to be chairpersons 

are more likely to be full-time 
Instructors 

tend to be high in Satisfaction 



Satisfaction 



TotaT 



High 17.0 20. 2 
Med. 58.9 58.3 
Low 24.1 21.5 



Research Orientation 
HTih 



Medium 



Low 

17.2 • 13.9 
58.1 62.0 
24.7 24.1 



tend to be high in Functional 
Potential 

Functional 
Potential 



High 
Med. 
Low 



Total 
TO" 
78.6 
11.3 



Research Orie ntation 



TO" 
71.7 
8.1 



Medium 
10.3 
79.6 
10.0 



Low 

80.7 
18.2 
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tend to be hfgh in Cuppiculum 
and Instruction 



Curriculom/ 
Instruction 



High 
Ned. 
Low 



Research Orientation 
Total High Hedium Low 



14.8 
68.6 
16.5 



63,7 
1C.3 



14.5 
70.5 
15.1 



6.9 
65.7 
27.0 



tend to be high In University 
as Reference Group 



University as 

Reference 

Group 



High 
Ned. 
Low 



Research Or1entat1< 



Total 

69.4 
14.1 



67.7 
11.2 



.ow 



16.8 
70.8 
12.4 



"TTo 

65.7 
22.3 



tend to be high In Preference 



for Further Preparation 



Preference for High 
Further Med. 
Preparation Low 



Research Orl^rjtatlon 

Total HUh Nedium Low 
TTe TO T27r^ 676 
74.9 73.5 75.0 75.5 
13.5 11.2 12.9 17.9 



tend to be high In Concern fbr 
Students 

Concern 
Tor 

Students 



High 
Ned. 
Low 



Total 



Research Orientation 
Hl5h 



9.9 
73.9 
16.1 



12.6 
70.4 
'17.0 



Nedium low 



10.1 
75.3 
14.6 



6.9 
71.9 
21.2 



People low In Research Orientation 

tend to be loji In Concern with 
Humanities 

Concern 
wTtR 

Human 1t1 es 



High 
Ned. 
Low 



Total 
TO" 
67.9 
17.7 



Research Orientation 
High Nedium Cow 



13.0 
69.5 
17.5 



15.5 
67.7 
16.9 



Tr3 
67.5 
21.2 
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PREFERENCE FOR FURTHER PREPAwAflON 



Humanities Sample * 1493 

High «= 173 

Medium » 1118 

Low » 202 



People who are high In Preference for Further Preparation differ from those 
who are low In that 

they tend less to have been students In 
conmunlty/Junlor colleges 

they are working on their doctorates 
(SZ% high vs. Z3,S% low) 

they are more Inclined to have spent no 
years as instructors or administrators 
In secondary schools 

they tend to have taught fewer years In 
their current Institutions 

they tend to spend slightly less hours 
teaching than people In the low group 

they are less likely to be full-time 
employees {72,3% high and 79,7% low) 

they are' more likely to be employed at a 
Job In addition to their teaching at the 
subject college 

they are more likely than the low group to 
see as quite useful the following sources 
of advice on teaching: department chair- 
persons, university professors* high school 
teachers (slightly), professional Journals, 
and programs of professional organizations 

they are more likely to read no scholarly 
Journals within their speclTTc disciplines, 
professional education journals* and Journals 
of general Interest 
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they tend to be less satisfied High Pref. Low Pref. 

for Further for Further 

Tgtal Preparation Preparation 
High 17.0 16.2 i9.8 
Satisfaction Ned. 58.9 57.2 60.4 
Low 24.1 26.6 19.8 



they are high in Functional High Pref. Low Pref. 

Potential for Further for Further 

Total Preparation Preparation 
High Ton 13.3 STO 
Functional ffed. 78.6 74.6 75.2 
Potential Low 11.3 12.1 19.8 



they are more involved in 
Curriculum/ Instruction 



Curriculum/ 
Instruction 



are extremely likely to see the 
university as their reference 
group 



University as 

Reference 

Group 



are more concerned for students 



Concern for 
Students 



High 
Ned. 
Low 



High 
Ned. 
Low 



High 
Ned. 
Low 



Total 


High Pref. 
for Further 


Low Pref. 
for Further 
Preparation 


14.& 

68.6 
16.5 


Pre^|rjtion 

64! 2 
16.2 


71.8 
19.3 


Total 


High Prei, 
for Further 
Preparation 


Low Pref. 
for Further 
Preparation 


16.5 
69.4 
14.1 


^6.9 
59.0 
12.1 


67.3 
22.8 


Total 


High Pref. 
for Further 
Preparation 


Low Pref. 
for Further 
Preparation 



g.g 
73. g 

16.1 



.9 
64.7 
17.3 



68.8 
23.3 



are more concerned with the High Pref. Low Pref. • 

humanities for Further for Further 

Total Preparation Preparation 
High Tin U.6 9A 
Concern with Ned. 67.9 65.3 68.8 
Humanities Low 17.7 19.1 21.8 
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OTHER FINDINGS 



Faculty In private colleges are the same as those In public colleges on 
all indexes except Satisfaction ^ where they are lower. 

There are few significant correlations between any of the indexes and 
college age» size* or locale. Those which do appear seem to be chance. 

Interest in the humanltief Is not confined to humanities faculty members; 
non-humanities chairperso; are equivalent on "Concern for Humanities*" 

Females are most highly represented in literature and foreign languages; 
least in law/government and philosophy. 

Faculty working on doctoral degrees are most likely to be in history or 
philosophy^ least in music. 

Music faculty tend to teach more hours per week. 

The humanities faculty were in strong agreement that: 

their college should be actively engaged in community services and that 
students should sit on the governing board. 

most faculty members should take some type of academic course work or 
engage in a creative activity (e.g.» writing a book) at least every 
three years. 

faculty members should evaluate themselves and student evaluations should 
play a part In faculty promotion. 

teaching the humanities to students in occupational and remedial programs 
is different from teaching transfer students. 

exciting developments are taking place in the humanities but the humanities 
are being diminished in importance in the conmunlty colleges. 

faculty should engage in more interdisciplinary courses but were less certain 
that the humanities curriculum at their own colleges should be modified* 

they would like more contact with university faculty who teach the same 
courses they do but were less certain that important ideas in the humanities 
emanate from the university. 

they prefer small classes. 

th^ were most equivocal in response to the question* "Most humanities 
instructors are well prepared to teach." 

Don't know/ Somewhat Strongly 
Strongly agree Somewhat agree No opinion Disagree Disagree 

7.8 35.9 30.4 21.0 4.9 
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AH ANALYSIS OF HUMANITIES EDUCATION IN T«0-YEAR COLLEGES: 
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Center for the Study of Conmunity Colleges 
Los Angeles 



VI. DISSEMINATION 



Sue H. Schleslnger 



As a way of disseminating information about the Ftculty Survey and 
the status of the humanities in two-year colleges generally* Center staff 
members have presented speeches to several groups and distributed articles 
and papers through various journals. In addition the Center sponsored a 
conference at which numerous reports on humanities programs were given by 
educators from California and elsewhere. The speeches, articles, and 
conference reports are swnmarized in this section. 



This Project is funded by a grant from the National 
Endowment for the Humanities, a federal agency 
established by the Congress of the United States of 
America to promote research, education and public 
activity in the humanities. 
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DISSEMINATION 

Speeches 

The first analysis of data resulting from the Center^s nationwide 
humanities faculty survey was presented by Arthur Cohen at the conference 
of the National Humanities Faculty on October 14, 1975 In. Atlanta. Mr. 
Cohen reviewed the methodology used In the study which elicited the high 
response rate of 84%. He discussed the development of the questionnaire* 
pilot testing* the random selection of participants* and the follow-up 
procedures In retrieving the survey forms. Initial data analysis revealed 
the following; 1) there is a ratio of 2 to 1 of males over females teaching 
the humanities; 2) few ethnic minorities teach humanities {2.6% Blacks* 1.9% 
Chlcanos* less than 1% Aslan^Amerlcans); 3) a much higher percent of in- 
structors have the doctorate now than had it even five years ago (14% now 
compared to 8*10^ in studies of the late 1960's); and 4) satisfaction* 
contrary to expectation* is unrelated to number of hours taught weekly 
(satisfaction seems to be more of a personality trait). 

At the California Educational Research Association Conference* held 
In San Diego on November 12* 1975* Florence Brawer delivered a paper en-^ 
titled* "Humanities Faculty and Personality Characteristics." Reporting 
on initial findings of the Center's study* she focused on the faculty^s 
satisfaction and Functional Potential* "a (hypothetical construct built on 
psychodynamic principles of human functioning that assesses ego strength." 
Ms. Brawer discussed the relationships between these two variables and 
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teaching field; agei sex; type of coHege; and orientations to curriculum, 
instruction, and to students. She then compared findings between the 
himianities and non-humanities subjects, and closed by reviewing implications 
for further study. 

In his speech to the New York State Education Department, Doctor of 
Arts Conference at N.Y.U. on November 14, 1975, Mr. Cohen provided information 
on the advisability of having a. Doctor of Arts program for community college 
Instructors. Based on data frnn the Center's study. Nr. Cohen gave the 
following suggestions to those planning a Doctor of Arts degree program that 
would be appealing to comnunity college faculty: 1) construct the program to 
serve conmuters, since "the biggest market for the Doctor of Arts program is 
from among the full-time faculty;" 2) straddle departments where feasible; 
3) offer classes and workshops on the conmunity college campus itself; 4) in- 
volve community college faculty members as clinical professors; and 5) include 
a teacher of teachers component in the program. 

On December 29, 1975, Mr. Cohen addressed the Annual Convention of the 
American Philological Association in Washington D.C.. His presentation, "The 
Classics In the Community College: A Litany of Despair," was rooted in findings 
from the Center's study which showed that "in most cases, the Western Civil- 
ization course is the only exposure to the Classics that students will have 
dui;1ng their junior college career." The study did indicate, however, that 
courses in mythology as well as in Interdisciplinary humanities (such as 
"Classical Humanities" or "Man and Culture") were on an upswing movement in 
the cornmunlty colleges. Mr. Cohen warned that the excessive number of 
university-prepared instructors in the Classics cannot look to the two-year 
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college for employment and he suggested that "Classicists might be able 
to expand their role In the two-year college by building courses in the 
teaching of language." Arguing that we must design programs for those 
already working rather than for students fresh out of the university* he 
recommended the following: 1) offer classes, workshops, modules* lectures 
on the cottiminity college campus itself; 2) build courses in inythology to 
capitalize on the current interest in astrology* science fiction, and the 
supernatural; and 3) build interdisciplinary courses incorporating art, 
architecture, history, philosophy* religion, economics* government* liter- 
ature* and myths of the world. 

Papers 

In addition to speeches presented* the Center's findings were 
disseminated through the publication of various papers. ..In "Maximizing 
Reponses to the Nationwide Faculty Survey*" accepted for publication in 
Research in Higher Education * Mr. Cohen detailed the methodological pro- 
cedures employed in the Center's faculty survey, A representative random 
sample of all two-year colleges in the nation was drawn, principally 
stratified for type of control {public or private) and geographical locale. 
Secondary stratification variables included college emphasis (comprehensive, 
technological, liberal arts)* organization {multi- or single-campus district)* 
size, and age. One hundred and fifty-six colleges* nearly exactly repre- 
sentative in terms of control* locale, size, age, emphasis, and organization, 
participated in the study, 

Co-authored by Mr. Cohen and Ms, Brawer, "The Humanities Faculty: A 
Review," appeared in the Winter 1976 issue of New Directions for Community 



154 



VI-4- 



CoHeges ^ This article, composed before the Center's faculty surv^ vras 
undertaken* reviews the prevailing literature pertaining to "preparation* 
In-service training* attitudes* values* and approaches to Instruction of 
the faculty teaching the humanities In community colleges.'' Additionally* 
"Foreign Language Instructors In Two-Year Colleges: Curriculum and In- 
struction*" originally contained In "The Humanities In Two-Year Colleges: 
Reviewing Curriculum and Instruction*' and published by the Center previous 
to the survey* was reprinted In the March 1976 Issue of the ADFL Bulletin . 

The data resulting from the faculty survey have also been reported 
In a number of papers which deal with Instructors in specific humanities 
disciplines. In these papers* Nr. Cohen and Ks. Brawer examined the Idio- 
syncrasies of Instructors in particular fields* characterizing them* In part* 
In terms of their teaching preparation* attitudes* values* and aspirations. 
Two of these papers-* "Characteristics of Two-Year College Political Scientists" 
and "Foreign Language Instructors In Two*Year Colleges: A Profile*" will be 
published by the American Political Science Association and the ADFL Bulletin * 
respectively. Three other papers* dealing with the characteristics of history* 
political science* and social science instructors in the two-year college* have 
been printed by the ERIC Clearinghouse for Junior Colleges and were distributed 
at the Community College Social Science Association meeting held In Anaheim on 
March 4* 1976. 

The Conference 

One of the major sources of dissemination of the results of the humani- 
ties faculty survey was the Center's conference* "The Humanities in Two-Year 
Colleges*" held on January 15* 1976. Mr. Cohen opened the conference by 
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reviewing the methodology used In the study. Pointing to the high response 
rate, he noted that the Center's findings are representative of as well as 
generallzable to the total universe of people teaching humanities In two-year 
colleges. He also reported on the full- and part-time breakdown of faculty 
In terms of their age» sex» ethnicity* and educational background. 

Ms. Brawer further discussed the Center's findings. Of the 1493 
respondents* most taught literature* then government and foreign languages* 
followed by anthropology* social sciences* philosophy* and religious studies. 
The majority of the respondents (75%) had not been students in conmunity 
colleges. Also reported on were faculty preparation and professional develop^ 
ment. Ms. Brawer closed by presenting data on the personality constructs— 
satisfaction* Functional Potential* group cohesion and values and attitudes- 
used in the surv^. 

Following the report on the Center's study* fourteen two-year and four- 
year college instructors and administrators spoke on topics in the following 
three areas: 'The Humanities Now*" 'trends in the Humanities**' and "A View 
from the University.'* 

The Humanities Now : Thelma Altshuler's presentation^ "Programmed 
Interaction with Television Audiences >'* described her experience with Classic 
Theatre— the full-length production of plays presented weekly on educational 
television at Miami-Dade Community College. The students viewed these pro- 
ductions» read from assigned anthologies* and took con^)uter developed tests 
which were administered through the mail. Ms. Altshuler noted that this kind 
of "mass education lacks the small classes and well -motivated students which 
would allow intimacy* easy dialogue* and understanding for its own sake." 
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Nonetheless* she concluded that with intelligent planning by administration 
and faculty, television teaching can serve a significant number of students 
without compromising standards of excellence. Classic theatre marks the 
beginning of a technique which has the potential of bringing the humanities 
to those In the community who would find regular school attendance' Inconvenient. 

Eugene R. Hinkston, from Los Angeles Pierce College, spoke on the "Human- 
ities Town-Hall Project," Sponsored by the National Endowment for the Humanities 
the project's purpose Is to: 1) Increase the people's opportunity for direct 
participation In public policy issues which directly affect their lives; 2) en- 
large the range of viewpoints by involving humanists In open discussions of 
public policy; 3) enhance the public's awareness of the humanities; and 4) de- 
crease civic alienation and fragmentation by offering a w^ In which divergent 
publics may come together to discuss mutual problems. Twelve professors, 
representing the nine campuses of the Los Angeles Comnunlty College District* 
have been divided Into three panels— "The Family/' "Ethnic Heritage*" and 
"Individual Rights and Freedom." Beginning In February 1976* each of these 
panels will hold workshops or community forums on three of the campuses so 
that eventually all nine campuses will be visited. Following this will be 
three Town Hall meetings, each devoted to one of the topics. 

Tom Gripp* of the Coast Community College District, discussed an Inter- 
disciplinary humanities curriculum project on which his district* Miami-Dade 
Consnunity College* and the City Colleges of Chicago have been working. Funded 
by the National Endowment for the Humanities and begun In 1974, the project 
has developed: 1) a "core" course designed to present humanistic experiences 
that any community college student, no matter what his or her background or 
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educatlonal program, can profit from; and 2) three "optional" courses, 
each of which 1s topical Insofar as It addresses Itself to the Issues of 
Immediate concern to community college students. 

Victor Minaslan reported on an interdisciplinary program at Indian 
Valley Colleges which Is now being developed under a grant from the National 
Endowment for the Humanities. It consists of a four-semester sequence having 
what is termed "Inner logic," and representing a meaningful unfolding from one 
semester to the next. That Is, students are first Introduced to the humanities 
by participating in the cultural life of the area around the college. Then 
they undertake an historical investigation of the Western Tradition, Including 
the study of topics such as "Search for the Divine," "Search for the Secular," 
and "Search for Man and Meaning." The objectives guiding this humanities 
outreach program are to stimulate self-Initiated and self-perpetuating learning, 
to Include significant cultural events as part of the regular curriculum, and to 
Involve additional faculty members in the planning and teaching of humanistically- 
oriented courses. 

Philip Nash, Dean of Instructional Planning at Monterey Peninsula College 
discussed a unique interdisciplinary humanities program in which he has been 
involved. This program— GENTRAIN— is an acroriym which translates as General 
Education Train of courses. Begun with a planning grant from the National 
Endowment for the Humanities, GENTRAIN satisfies all Monterey Peninsula College 
general education requirements except an English composition and science course. 
The modulated program is systematically arranged into sixteen distinct segments, 
each standing independent of other segments and each covering a specific period 
of time. At the core of the GENTRAIN program are the humanities and political 
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sclences; other fields of study such as art, philosophy* religion* drama* 
Literature* and music augment the program. A team of four faculty members 
from various disciplines present the course material which Is supplemented 
by outside guest lecturers as well as multi-media materials. As Nr. Nash 
explained* "the uniqueness of the program lies In the drop-In, drop-out 
concept which allows students to come aboard the train of mini-courses at 
the beginning of any two-week unit artd stay for as long as they wish." 

Trends In the Humanities : Leah Shelleda of Indian Valley Colleges 
discussed various Interdisciplinary humanities courses which are taught on 
her campus. Among these are: "The Inner Vision" which focuses on the 
creative process; "The Ultimate High Rise*" a study of architecture and 
human values; and "Images of Women" and "Images of Hen," process -oriented 
courses that treat the problem of sex-role stereotyping from a humanistic 
standpoint. In describing these "applied humanities" courses, Ns. Shelleda 
noted that they are built on the assumption that the student's emotional 
and creative needs as well as his intellectual ones must be realized. Stu- 
dents In these courses are encouraged to substitute creative work for the 
traditional papers and exams whenever It Is appropriate. 

Klldegard Platzer* Chairperson of the Humanities Department at Rio 
Hondo College* outlined a course that Is currently team-taught by herself 
and a member of the Biology Department: "Science and the Humanistic Per- 
spective." She maintained that what actually constitutes "Humanities" Is 
lacking In college curricula. Rather than defining It by the usual disci- 
plinary approach* one should define Hwnanltles by seeking answers to questions 
such as "Who are we?", "What made us?", "Where have we been?", and "Where 
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are we going?'*. Ms. Platzer stated that the study of humanities assumes 

a holistic view of man and must include all hi^ expressions, of which science 

is his primary. 

Jacques Thiroux> Chairperson of the Philosophy Department at Bakers- 
field College* discussed "Applied Ethics Courses in the Comnunity College." 
Concerned about the gap between ethical and moral theories presented by 
experts in the classroom and the "actual arena where moral problems have to 
be faced," Mr. Thiroux argued that ethics must be made applicable to students. 
With other members of the Philosophy Department, he has developed a course in 
medical ethics-*"Ethics of Living and Dying." This course has the following 
objectives: 1) to give students a clear* concise introduction to general 
ethical terms, theories* and problems; 2) to teach students how to analyze 
and evaluate various moral arguments presented by noting the truth or falsity 
of propositions stated, validity or invalidity of arguments* and logic of 
reasoning; and 3) to enable students to see the importance and yet distinguish 
the difference in the roles of patients* doctors, nurses, medical technicians* 
chaplains* relatives* social workers, psychologists, and psychiatrists in 
dealing with the problems of living and dying. 

Robert Lombardi* President of Saddleback College* discussed the human- 
ities from an administrator's viewpoint, emphasizing the need of humanities 
programs to have the appropriate environment. He noted that since the great 
majority of community college students are commuters who work twenty or more 
hours a week* they have "little opportunity for intellectual dialogue with 
peers.'' Maintaining that those interested in humanities are partially 
characterized by a desire for intellectual discussion* Nr. Lombardi 
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recortmended that the comnunity college assist in organizing Humanities Programs 
so that there is a tie among interested students. His suggestions to 
accomplish this include the establishment of "the old public school concept 
of the homeroom." 

A View from the University : Mark Curtis, President of Scripps College, 
spoke about a joint concern of two-year and four-year institutions: to pro- 
vide students "with training that will not only give them professional or 
vocational skills but will enable them to become responsible effective citizens 
in the public life of our democracy." He pointed to the irony that the Humani- 
ties, considered during Classical and then Renaissance times to be preparation 
for men to be good rulers and citizens, are now considered to be non-utilitarian. 
This attitude toward the humanities, Mr. Curtis maintained, is rooted in our 
preoccupation with technological questions of "how" at the expense of raising 
questions of "why."- He suggested that a new type of Interdisciplinary course, 
one which genuinely shares insights from many humanities disciplines and is 
not just "mult1-d1sc1pl.1nary," could help answer questions of "why." 

John Orr, Chairperson of the Philosophy Department at the University 
of Southern California, discussed "Preparation in the Humanities: The Transfer 
Student." He questioned whether humanities students In two-year colleges are 
prepared for new experiences they will encounter In the four-year college. 
He noted that there Is no consensus on a general education program among insti- 
tutions. Yet this fragmentation of humanities education, reflecting "the 
pluralistic, protean character of American society," should not disturb us, 
Orr argued. He suggested that administrators and Instructors in liberal 
education realize "the virtue of proliferating models for effective learning 
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and teaching" and that "In spite of diversity, our Institutions nevertheless 
share a common past and project some form of a common future." 

John Vickers, director of the "Humanities Faculty Development Program/ 
discussed this program which brings experienced comimjnity college teachers to 
daremont for a year's residency at the graduate school. Supported by the 
National Endowment for the Humanities and the Claremont Graduate School, the 
program has had six fellows each year for the past two years. Each fellow 
pursues some research Interest with the assistance of the graduate faculty 
and participates In a seminar on teaching huirtanltles In the connunlty college. 
Although so far, only fellows 1n philosophy have participated, fellows In all 
humanities. Including those involved In Interdisciplinary work and In the 
problems of continuing education, are encouraged to apply. No academic credit 
Is given, but the fellows are fully supported by stipends and the Institutional 
costs of their residency are paid, 

John Lombardi* Vice President of the Center for the Study of Cornnunlty 
Colleges, gave his views on humanities education In two*year colleges from 
his perspective as a former President of Los Angeles City College. He noted that 
his task was to make the humanities attractive to the students and to the 
community. Although we have Incorporated the humanities Into the general 
education concerns* Mr. Lombardi warned that we must be careful not to con* 
fuse form and substance. He recommended that we explore new ways to Infuse 
the humanities into the lives of our students In general education, as well 
as In our humanities majors. 

Luncheon Address : Dr. Leslie Koltal, Chancellor of the Los Angeles 
Community College District, spoke on "The National Endowment for the Humani* 
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tles and the Two-Year College." During his luncheon address. Dr. Koltal 
discussed his concern with the development of humanities education and his 
Involvement In working for the advancement of humanities programs at 
ccHimunlty colleges. As a former council member of the National Endowment 
for the Humanities, he spoke about the need for new Humanities projects and 
urged conmunlty college administrators and Instructors to seek support from 
the Endowment for Initiating new programs on their respective campuses. 

Sunmary : Susan Dbler* director of the Exploratory College at Mo 
Hondo College, served as Recorder for the Conference. In response to the 
presentations, she provided some critical observations, among which are 
the following: 1) humanities programs seem to be considered a "frill;" 
that Is, various humanities projects have become Isolated and peripheral to 
the main stream of the colleges' general education patterns; 2) four-year 
Institutions have not adequately focused on trying to answer the question 
of compatibility between humanities preparation In the two-year college with 
that of the four-year Institution; and 3) the high response rate to the 
Center's faculty survey provides sufficient data upon which policy reconnenda- 
tlons for the Implementation of Improved humanities education c«n be made. 
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